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Abstract

The postconflictsociety ¢ Bosnia and Herzegovina (BiH), following the General Framework
Agreement for Peace in Bosnia and Herzegovina in 199§|Ipolitically, administratively and
sociallysegregated betweethe three mainnationalgroups; the Basiaks, the Croatand the
SerbsHence, the public education systems are separated for childreiffefeht nationalities,
who are thus learning under three different curriculnd in different languags. Additionally, the
countryis politically and socially vulnerable, unstable deadministratively inefficient

CKA& YIadSNRa UKtBdEWwodd Celirge dedGstar (BWCTiMh KtSrnational
school of secondary educatidhatintegrates locastudents from all these mainationalgroups

to live and study together, under the International Baccalaureate Diploma Programbie)(TBe
college belongs to thbroaderUnited World College movement, whiplhomotesexperiential
learning.The objectives of the collegecludethe enhancement opeace and justice, intercultural
understanding, celebratioof difference, andhe contributionto the postconflict reconciliation in
BiH.The aim of tle presentresearch is to analyse the experiendet? 4 Sy G A+t 2F (KS
educationalmodel and setting in contributingp the process of reconciliation within the social
context, by also reflecting on the Contact Hypothesis, progbise Allport (1954), and other
relevant educational concepts and theori@be research has been conductbdin-depth
gualitative interviews with local students atth local and internationadtaff members of the
college.

O
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understanding of identity, as they exgssed an enhanced comprehension of the complexity of

A Y R A gfuridatreritafiidentitiesThishas also been found to occur in other contexts of

nationally integrated educatiariThrough the experiences of intergroup contact with students

from the other lo@l national groups, particularly during the social life outside class and with the
experienced contragb the international students withithe smalland intimateenvironment of

the college all local studentfiave mutually come to experiencestrongserse of shared cultural

unity and belongingAdditionally, the havelearned to understand and respect the identified

religious differences betweeeach other However, the contestedationalistissues of the past

and the contemporaryintergrouptensions are to a certain extent aded withinUWCIiM, andhe

members of thecommunity experienceraurgentneed forthe appropriatemeansto addresghe
issuesHence, the national identitieare mostly segregated within the college communityut a

clek NJ 4SyasS 2F RAaldlyOS (2 GKSY IyR (KS ylFGA2yl

Additionally, the students havevidentlygained skills in critical thinkiregnd confidence to speak

up, increasedcourage to face new challenges, and furthertivation to takeinitiative. The
a0dzRSYyGaQ FLIINERI OK G2 -NSHdReyeD thé bbdder dogalyhfluenge oOf S I N.
these experiences and thetergroupcontact and theconsequentlygained skills, perspectives

and knowledgehasbeenlimited. The local studentspecificallyexperience difficulties in

transferring the learned skills and perceptions to their home communilfsst of themalsoplan

to go study and live abroad after graduation.

Key words:United World College, Bosniakerzegovina, Reconciliation, Contact Hypothesis,
Intergroup Contact Theory, Experiential Learning
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1. Introduction& Aims of the Research

The population oBosnia and Herzegovina (Bil)country in the Western Balkan Region avith

a relatively smt population of an estimated 3.million people, is socially constituted of three
mainnationalgroups the Bosniaks, the Croats and the Serbs. The devastating and violmaBo
Warfrom 19921995 was followed by thBayton Peace Accordsie results of which had an
effectonthe coud NBE Q& y S 4. TaeBugcdsial éndizGf Mideyit confliatsoled to the
transformation2 ¥ (G KS & S v Hriilypagdfuland Ihis@atizingd dcialoexistencénto a
nationallysegregated postonflict society(Swimelar 2013, 16163, Pearsor2015, 213
Hromadzic 2009, 110he World Bank Group 2017he concepts of nationality and national
IANRdzL) KI @S Ay (GKA& YIFadSNna KSaAaa 0SSy ,RSTAY
and a sense of belonging to a particulaigimoup, onthe basis of the socially constructed and
experienced collective national identity, and do hence inahis studyentail an understanding of

any legal relationship between an individual and a state.

Since the aforementioned Dayton Agreement, Bad beerformally divided into two legal and
constitutional entitiesthe Federation and Republika Srps&mng with a large number of
secondary administrative unitSegregationbased on nationalitys clearly visible in all aspeasd
at all levelof society ranging from political parties to educational systems, and agathdo
typicaldivision ofnationallyformed neighbourhoodsn many citiesThe children of the different
local nationalitiesare educatedseparately under different curricula and in different languages.
Thisconstantlyandfurther reinforces thecommonplacesxpressions ofollectiveprejudice,
recurringtensionsbetween the groupsand the comprehensive institutionsdition of nationality
(Swimelar2013, 161163, Clark 2010, 344, 3437, Pearson 2015, 213, 22®lagill 2010, 13

Furthermore theinternational orgarsl (i A BrgSéntehas beemotablein BiHsince the end of
the war, and the state and societyontinue to bepolitically and sociallynstable, vulnerablerad
administratively inefficient (Swimelar 2013, 1683, Magill 2010, 13Moreover, thee has
ultimatelybeen an increase in the emergence of events of serious collatditrenalistictensions,
as well as rise in the observedationalistic rhetoricThug (0 KS QodtdnyiflicNE Q &

reconciliation is far from complete.



ThisY I a 0 SN & T2 é@8rUnied World Collegen Mostar (UWCIM) an international
high schoobf secondary educatiosituated in the city of Mostarnthe southern Herzegovina
region of BiHThe map in the image A below indicates the geographical location of the country
and the city of Mostar within its territoryMostar is visib segregated between the Bosniakd
Bosnian Crogpopulations. UWCilyhowever, is highly exceptional for the local contexnd
requiresthe full integration ofthe attendinglocalstudentsfrom all nationalgroups,concerning all
aspects of the shared daily life and activities. This refers to, among others, all local star#nts
their international peerdivingtogether, studyng under the same curriculum, amparticipatingin

a varietyof common extracurricular activitiesith each other Thecollege functions in English,
and thestudents study under the InternationB8laccalaureate Diploma Programme (IBDR)st
studentsare supported by acholarship tde able to cover the costs of the twear educational

experience at UWCIM.

- HoBM Cag wpstoannn v
: =
Slavonski
Croatia Bred
¢ Belgrade
Sab
Banja Luka m:;ﬁa;cu Beo&pan
O 1 Bijeljina® a
Bosnia and T
Herzegovma T”é'a Cmenepeso
| E-75)
Zenica
Zadar S
° Serbia
o
65 | Saraj Kragujevac
arajevo o i
" g Gagak ~ KPanyjesay
Slbgmk Yayak DKraljevo
Kpameso

Split
%I
K

M!ar

Medugorje

Makarska
o

PR AN

A - s

NoviPazar ', X

Hoew Mazap

A

Montenegro Y i
Pe’.a’ Prist
Neh Mpuw
B ¥ Kosovo"
Dubrovnik | - Podqorica /’}

A) Map of Bosnia and Herzegovinadicatingthe location of the&€ity of Mostar (Google Map2017).

The United World College in Mostimrms part of a larger international United World College
movement. Accordinglyts educational modelsettingand objectivespromote theY 2 @S Y Sy (i Q a

idealisticvalues and mission @fdvocating foenhancedpeae and justiceintercultural



understanding, celebration of differencegucating leaders for a sustainable future and social
change, taking action and showing personal exampteyrag other aimsAddiionally, UWCIM was
specificallyestablished in the postonflict society of Bikith the purpose of contributingowards
0KS 0O2dzy i NB QEhis isideafoyir€dhrouglt, i doRajforation with the selected
students, the construction ad comprehensive educational experien@ong with aimingt a
certain degree oto-operation with and integration intéhe surrounding local communities and
society at largeThe latter is particularly aspired through multiple service and other activofies
especially advocated experiential learnimggansed by and within the UWCIM college community.
(UWC International Boardf Directors 2005, UWC International Board of Directors 28bard of
the UWC Mostar 2016, UWC Mostmdowment 2014, UWC Mostar & Foundation Education in
Action, 10, 18, Staff and Admsiriation of UWCIiM, Personal Communication, January 2017, UWC
International 2017c, UWC Mostar 2016bgdj, 1, 4.)

The aim of thir I & (i S NXsiheréfdteSosanalysethe experiencedpotential of the college &
exceptional educabnal settingand model in supportinthe process ofeconciliationin the social
contexts of thecity of Mostar and BiH at larg&he research for the study consists of 12lepth
interviewswith the local studentsandboth local and internationadtaff of the collge. The
analysis has therefore been conducted from the perspective of this particular target group.
UWCIM was established in 2006 dmasconsequentlybeenfunctionalfor a period of
approximately 10 year3.hus an aralysis of itexperiencedootential contribution toenhancing
the process of reconciliation in the city of Mostas well as ithe social context of the country at
large is highlyrelevant and valuable. Thbhesis maps th@otential specific means through which
the procesf contribution towards the reconciliations experienced téake and haveakenplace
Additionally, therelevant skills, knowledge, perspectives or ideas gained by the local students

thus potentiallyadvancinga transformation in their mindset$iave beendentified.

The analysisf the studyhasbeenconducted with concurrentlyeflecting on a variety cfelected
educational and social psychologitdatories and conceptthat have been designed as
approaches to reconciliatigmlso in particular relation to contexts of intractable conflidtslight
of the recently experienced trends the riseof nationalistic rhetoric and coll¢éiwe expressions of
intergrouptensions within the society of Bosnia and Herzegovina, the prassetrch is highly

topical inits attempt to identify and maphe embeddedpotential of this chosernt for the context

3



exceptionalt educational approacbased on the idea of experiential learnjredong withits
outcomesanddiagnosedthallengesto the process oenhancedoost-conflict reconciliatiorand
desired social changeithin the specific context oBiH.A body of researchlreadyexists on
integrated education and the poweff a certain kind of intergroupontact However this

Yl & S NI &pecifisafya@ined at doatributing tdahe collection ofstudies within the context

of contemporary postonflict Bosnia and Herzegovina.

2. Contamporary History & Political ConteotBiH

2.1 The Bosnian War

The area of the formeBocialist Federal Republic of Yugoslavia (SEBRM%1991) has historically
been extremely ethnically varied, and has a long history of conflitts.Bosnian War (1991095)
originated fromii K S NJ \idtkaGt braakufva. After the death of JosiBroz Tito, the de facto
dictator and facilitator of relations betweethe nationsof the former Yugoslavian statéy 1980,
the forthcoming orgarsation of the country and its governant®came greatly contestedtrong
political segregation took place according tational and religious divisions in the areand the
well-functioning interethnic checks and balances that had successfully served under the authority
of Josip Broz Titdost their effectivenessTheSerbian politicd leadershipwould have preferred to
centralse asignificant amount of poweto the federal governmentn Belgrade while Slovenia
and Croatia primarily advocated maintenance of the status.ddowever, by 1986due to a
variety of political and economiacentives the latter began tofavourthe creation of a relatively
disconnected confederation betwedhe sovereignsocialistrepublics of Slovenia, Croatia, Serbia,
Bosnia and Herzegovina, Macedoaiad MontenegroA map of the SFRY before its breakdas/n

presented in image B beloBurg & Shoud 999 62, 6970, Hromadzic 2009, 110
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B) Map of the Socialist Federal Republic of Yugoslavia as of January 198fed Nations International Criminal Tribunal
for the formerYugoslavia).

As the polasation of the political elitesin the surrounding areasenceintensified, the political
scene of Bosnia and Herzegovina also gradually dismaiiext.to this periodthe society of BiH
was comparatively unified alongationallines, between the three main groups Bosniaks, Croats
and SerbsBosnaks comprised approximately 43% of the poplation, while Serbs totalled 32.
%and Croats 14. % of the populationThenationalbackground of citizens was a matter of pride,
but seldom determin® & A Iy A FA Ol y (s dailyilivgS, rdlulingZriendsldip<Lot Jt S Q
marriagesaA relativelypeaceful ceexistence of the differenbationalgroupswas in placeAt first,
the political partiesof BiHexpressed resistance towards the bkelown of theSFRYA the turn of
the decadehowever,they began topromote the establishment of a loose confederation of the six
sovereign republics which was preferrea or the declaration oindependenceas an

alternative Neverthelessnationaldivisions began tdeepen,and members of different groups
chose to increasingly support the members and political parties of the sathenalbackground,

in BiH and thaneighbouringrepublics.The Bosnian Serbs were strongly against independence,

thus sizLJLI2 NI Ay 3 { SND A | Qhhis Sieirdthgnih§of natignalistic Bgrodgs andl S NJp



identitieswasseend & Yl ye & | YSFya FT2NILINRPGISOOAZ2Y | YR
opposed tobeing an expression dfivariably agreeing on the complepslitical agendaf the

political parties and leadergBurg & Shoud 999 46,56-57,69-70, Schuman 2004, 38 ostar

Endowment 2014Hromadzic 2009, 11D

General elections were held in BiH, sidpart of the SFRY, in 1990. Parties were predominantly
established and orgased according to the national divisiogrend decisive political rivaés

unfolded between three political partiadistinctlyformed on nationalist base3hese elections

formed the foundation for the fundamentally segregatedlitical system in Bosnia and

Herzegovina(Burg & Shoud 999 4648, 50 62) In 1991, several pernicious wars broke out

around BiH. The Croatian war of Independence began in 1991, also drawing Bosnian Croats and
Serbs into the conflict. ConsequentlyHBield a referendum on declaring independeiat¢he

beginning of 1992, and with over 60 % of voters supporting the decision, subsequently declared
independence in March of the same year. However, Bosnian Serbs chose to protest against the
referendum and @l not participate. A a matter of factthey sawthe referendumas a provocation

towards war. Consequentlg y G KS RIFI& 2F (GKS aidl 6SQa 62FFAOAL f
March1992,G KS { SNDB ALY LI NI} YAT AGI NB dzy AG@ENB) Ff2y3 gA
commenced the physical fighting by invadihg capitalSarajevand roughly one third of the

overall area belonging to Bifihe Croat and Bosniak armi@situally cooperated at first, but

towards the end of 1992jiolent conflicts were also creatdmketween them.Additionally, he

Bosnian Croats declared a Croat prstate in the areas dominatl by them; named ahe

Croatian Community of Herzégpsnia. However, the Washington Peace Agreement finally

stabilised the situation between the Bosniak a@doat armies in March 1994, and the Bosniak

Croat Federation was establishe(Burg & Shoup 1999, 62, 1,JHromadzic 2009, 11pD

TheBosnian Wawas highly devastating, withparoximately 140000-200,000lives lostan
estimatedl1.5-2.2 milion peopledisplacedand more than a million people ending up as refugees
abroad.The exact figures are a matter of dispute, but the majority of casuaiteze suffered by
persons of Bosniak backgrourithe atrocities were ruthless, includingpes, ethnic cleansiys

and destructios of symbols of cultural and religious heritagdne July 1995 Srebrenica massacre

has been proclaimed as the most dreadful war massacEuropesince World Watl. The town of



Srebrenica is located in the Eastern part of BiH, neattlyeaborder with Serbia. At the time of the
events, it was proclaimed as one of the United Nations safe zones, with numerous refugees living
in the area. Additionally, due to the town being protected by the UN, local citizens had been asked
to hand over tleir arms to the peacekeepeos mainly Dutch nationalityHowever, the Bosnian

Serb troops succeeded in besieging the town in the eantynser months of 1995, obstructirany
accesgo food resources, and attackirtige city on6 Julyl995. As a result, theN threatened to

defend the area through air strikes, which subsequently led to the Serb forces ceasing to move
forward. Nevertheless, the Serbs decidedstayin the area, and aroundi2 July were eventually

able to kill around 000-8,000unarmed Bosniakuslim men and boysjespitethe presenceof

the UN peacekeeping forces. In fact, the peacekeepersabadted in exposing thousands of

Muslim men to the Serb troop# exchange fotheir colleagues that had been captured by the

Serb saliers. (Mostar Endowment 201,8urg & Shoup 1999, 16570, 174, Schuman 2004,-48

49, Hromadzic 2009, 11p

The Bosnian War ended under the Dayton Pesgeeement formally the General Framework

Agreement for Peace in Bosnia and Herzegovina, wiadsigned in Paris in December 1995. The
agreement had already earlier been reached in Ohio, UnitateSt The major partiesf the Reae
Agreement were Bosnia & Herzegovina, Croatia, and the Yugoslavian Federation. Beeytagr

reconcile conflictsimpS I OS ¥ dzf YI Yy SNE | yR NB andde©united I OK 2
Nations Charter.The General Framework Agreement for Peace in Bosnia and Herzeddaugik

2010, 19United Nations Mission in Bosnia & Herzegovina 2088 a result of thevar, the

political and socital situation of the country wasansformed decisively, with immense tensions

and divisions in pladeetween the national groups

2.2 Aftermath of the War

TheDaytonPeace Accorddivided the country into twdegal and constitutionatntities of nearly
equal size; the Federation and the Republika SrpBka.former is divided into ten cantonsost

of which are dominated bg Bosniakmajority, and the rest by Croat population The Republika
Sprska is, othe other handguite homogeouslydominated bySerbs. Since the Peace Accords,
the country has been geographically, politically and culturally divided according tamtlomalist

lines.Image C below demonstrates the division of the country into the different administrative

7



units. Estimates of the overall population suggest that persons of Bosniak background form
around half of the population, while Serbs approximately 30 % and Croats around 15 %.
Nationalityis strongly institutionased in BiHoday,and the identity of a citizers first and
foremost defined by his dner nationalbackground(Clark 2010, 346, Swimelar 2013, 16383,
Pearson 2015, 213, 22@yomadzic 2009, 110 he General Framework Agreement for Peace in
Bosnia and HerzegovinAnnex 2, 4.t mustbe noted, however, that regardless of the majority
arguably conformmg quite strongly to thesaationalistdivisions, not everyone identifies with or
recognses them.In addition, along with the three majarationalgroups introduced, the
population alsaconsists ofminority of citizens representingther backgroundssuch as Roma and
Jews Additionally, the Dayton Peace Agreement has been widely giiidue to having laid the
foundation for the current and strongly persistent nationalist divisions/aileng in theartificially

constructed state of Bosnia and Herzegovina
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The governance of the state ésoremarkably decentraded; each political entity, including the

numerous cantons of the Federafi, has itown constitution andninistries along withother



political tools and organs. This makes the unified definitioafbcientadministration of the
country and its objectivegery challengingFurthermore, the political representation and major
political parties in state institutions are also orgsad acording tonationalquotas, whichmainly
reassertdhe segregation between the groupgloreover, the Presidency of BiH consists of three
presidents, one for each of the mamationalgroups.(Clark 2010, 346, Swimelar 2013, 16313,
United Nations MissiomiBosnia & Herzegovina 2003, Pearson 2015, 213 T222General

Framework Agreement fdPeace in Bosnia and HerzegoviAanex 4)

Theinternationalcommunity has been strongly present in the country sincedigmingof the
Dayton Peace Accorddnited Nations peacekeeping forcealso known as United Nations
Protection Force (UNPROFQRQnitored the situation during the peace negotiatiqasd after

the establishment of the General Framework Agreement for Peace (the Peace Agreeheent),
multinationalNATO forcesimplementation Force (IFORhtered the county to monitorthe
military aspects oits implementation The NATO forces have since handed theictions over to
the European Union Force, EUFOR Althea, which started its operations in 20EUJHBOR Althea
mandate includes the provision of capacity buildinghe local counterparts, ate Armed Forces
of Bosia and Herzegovina, along with offeritiggem guidanceon the meango reachthe

standards required by the North Atlantic Treaty Orgation (NATO)The EUFOR Althea has both
executive and nosexecutive mandat@andthe majority of itswork consists of safeguarding the
stability in Bosnia and Herzegovirf@nited Nations Mission 200&uropean Union External Action
- European Union Force Bosnia and Herzegovina 2Q0TThe General Framework Agreement for

Peace in Bosnia and HerzegoviAanex A.)

Additionally, he High Representativerf Bosnia & Herzegovina wappointed after the Peace
Agreement, to oversee its civilian implementatidrhe Hip Representative works towards
peaceful democracy in the countnyjth the people, institutions and international actons, order
for it to be able to eventually integrate into the EukAdglantic institutions. The objective is for
Bosnia & Herzegava tobe fully capable of independently managing questions relevant to its
peaceful and efficient administration and governanaed the mandate covers a ra@@f tasks
from monitoring the Peacegkeement to collaborating with and giving guidance to autooas
civilian orgarsations, communicating witdifferent sides of the Agreemepdnd assishgin

resolving conflicts and tensions that concern the implementation of the Agreer@antain
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objectives thamneed to be reached before the closure of the Office of the High Representative
(OHRhave been devised; these inckiffiscal Sustainabilityhie resolution ofdefenceand state
property, and strengthening of the Rule of Law. Hitherto, nationalistic dnssind tensiorson

the level of political partiebavesuppressed potential for significant progre@dnited Nations
Mission 2003, Office of the High Representative 20b5c,The General Framework Agreement

for Peace in Bosnia and HerzegoviAanex 10)

2.3. Recent Political Trends

As can also be concludé@m the ongoingremarkable presence of international actors in Bosnia
& Herzegovina, the state and socieyntinue to bepolitically unstable and vulnerabl&he

strongly nationalistigolitical rhetoric between different groupsnd partiescontinues to be
aggressivestereotypes, prejudices and segated identities still greatlgffect societalelations.
Events of the paswvar and different views ol K S O 2fainyfelideiit dre seen as the main

issues causing conflicts between thationalgroups. (Magill 2010, 13, Swimelar 2013, 161.)

¢KS | A3K wSLINBaSyidlaAgdSs I fSyiGdAay LyT 122 RA&aO
specifically focusing on exnts that have taken place between October 2016 and April 2017, in the
United Nations (UN) report on the Implementation of the Peace Agreement on Bosnia and
Herzegovina, published in May 2017. He identifies a tendency of growing nationalistic rhetoric and
increasing tensions betweelhé political parties formed on the basismdtionalities and remarks

the prevalence o& situation of political turbulence and inefficienagy BiH The majorcontentious
occurrences, during the recent period covered in thpar, include @ endeavouredand highly
controversiakrequestto review a judgment of the International Court of Justig@Jpf 27

February 2007Application of the Convention on the Prevention and Punishment of the Crime of
Genocide (Bosnia artdkerzegovina v. Serbia and Montenegas explained belowgnd the

National Assemblgf the Bosnian Serb dominated entby Republika Srpskaxecuting results of a
referendum2 y  Ww S LJdzo f Athak had prelitiuglytbeeb dedoOncedunconstiutional by

the Constitutional Courbf the country (United Nations Security Council 201743

The requesto review the former judgment of the I@sfiled by a legal representative 8iHand

supportedby the Bosniak membenf the threemember Presidency of the countrglong with

11



certain political parties with maiglnationallyBosniak membership. The submission of the request
in Februarywastriggered by the fact that th@rovided 10year period for the potential

applicatons forthe revision of the caseas coming to an endRequests to rege the judgment of
the case mighbe submitted by BiH ithe case of new, previously unknown, remarkable
knowledge or evidencélhe casgertains tothe Julym dpcpp { NSO NBY A OF Hithg 2 OA R
in February 2006f Serbia nohaving beerresponsiblefor, or complicit in the atrocities but

rather having committed a breach of the Convention on the Prevention and Punishment of the
Crime of Genocidéelhe political parties in Republika Srpska, whose members mainly consist of
persons from Bosnian Serb background, objec¢tethe request for revisiomnd considered it
unconstitutiona) due toit not having been authosed jointlyas a stateby the authorgation of all
necessary institutiondJitimately, the ICJ decided to reject the requgsteciselydue to it not

having been legitimately submitted by the state of BiH, withthguiredapproval of and decision
made by the entirdripartite Presidency oftte country.The dispute further damaged the relations
between the political parties functioning on nationalistic ideological bdsedso caused a

complete recess in the functioning of the Presidency, for the period between January and April

2017.(United Nations Security Council 2017,1314.)

Additionally, the authorities of Republika Srpska held a referendum in September 2016, on

AYLX SYSYGAy3 | [ g 2y, alsok®rprited By ddndefadalsepardtNdaja | || 5
OSt So NI (A ywa KIS deafaiPeGerdb@rathe Constitutional CoofBiHruled the
referendum unlawfubue toit violating the vital interest of the Bosniak peopsndtherefore

decided to mvalidate its result. The result wagynificantlyin favourof the implenmentation of the

holiday on 9 January. On the date1992 the Bosnian Serbs declaredetioundation of Republika
Srpskathis preceding the War. Regardless of the Constitutional ColuBiHrulingthe

referendum unconstitutionain Decemberthe authoriies of Republika Srpska began to execute

the results bymodifying the Law and accordingly celebrating the Republika Srpska Day promptly
on 9 January 201'Hence, the ruling of the Constitutional CooftBiHwas not respected by the
National Assembly andloer authorities of Republika Srpskan the contrary, the Constitutional

Court of Republika Srpska promulgated that the national interest of the Bosniak people was in fact
not violatedby the amendments to the Law with regard to the Republika Srpska(Dayed

Nations Security Council 201743611-12.)
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From the course of events described above, it is evident that the National Assenfitdypwiblika

Srpska does not confim to the constitutional order of the country. Additionally, the High

Representative (20132 1 Sa wSLJdzo €t A1 {NlJaill Qa LRtAGAOIf S
independence of the entity, with the potential of holding a referendum on the question.

Furthermore, the ruling Bosnian Croat politicians also advocate the dissolution of the conitatry
separate federal unitswith the ideal of itstrongersegregation according to theational

divisions.The mere focus on nationalistically provocative and cotnfily issues is ever more

common in BiH, as opposed to workitogetheron issues of greater urgendyidespread

corruption on the level of government and public administratiealsostill a remarkable issue in

the country.(United Nations Security Couh2017,4, 6, 12.)Moreover, he turnout in electionss
generallyrelatively low,commonlybetween 50 % and 60 % (International Institute for Democracy

and Electoral Assistance (IDEA) 2017).i$kicleak Yy RA Ol A 2 y |&RoftrisKisthelJS 2 LI S

work, efficiencyand loyaltyof the political institutions of their country.

2.4Current Reality of the Educationgbkg&m

Reflecting theoveralldividedstate of societydescribed abovgthe current educational system in
Bosnia & Herzegovinaassohighly politicsed, naionalistic and decentraded. Asopposed to

being seen as a pure socializing tool, it can also be seen as a serious security threat. The
decentralgation has given the local nationalists a remarkable power positind the national
coordination of the system is practically impossible. In addition, the quality of the educatias has

poor. (Swimelar 2013, 16163, Magill 201013, 33, OSCE 2016.)

The educational system in BiH was unified before the Bosnian War that started inTh@92.
educational systerwas even used to create national cohesiveness and common identity, while
also respecting the existingationaldifferences. However, three separate systems of education
were createdsoon after the waralready in theautumnof 1992.Serbs, Bosniaks and Croats wish

to assurethat teaching of th& own version oevents and history of the Bosnian Wartaught in
schools, with the use of their own languagéis has led to strong fragmentatiof the

educational systemyhich isstill in place todayThe country ofless thard million citizens has 13
different educational ministries; one for the Federation, one for Republika Srpska, one for each of

the ten cantons of the Federation, and one additional miniébnthe selfgoverningBrdko District
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some specific cantons in the Federatidrhis refers to the manner in whichembers of the

different nationalgroups may be studying the sameschool building and even usitige same
classrooms, but completely separately aatddifferent times. Hence, students of different
backgroundslo not often haveany contact with each other. The systevas established in order

to bring all children back tiormal classroomsfter the war, beforethe creation ofthe two

schools under one roof system, some of the children were taught privately at homes, to avoid
being inthe same classroom with students from otheationalgroups.(Clark 2010, 34349,

Swimelar 2013, 16163, Magill 201013, 14.)

As mentioned, the thre@ationalgroups have prepared separate curricula for certain subjects,
including history, religion, language and literature, and geography and society. Some of the history
books havefor instance stated thatthe coexistence with the othemationalgroups would be
dangerous. Theationalistcollectivesalso demandhe right to study in their own national
language. Howeveit is commonly argued thahe languages are nait allsignifiantly different,

but rather different dalectswithin the same languag®ecause of linguistic similaritie$iet
members of differenhationalgroupsare usuallyable toeasily understand each other. All of these
measures and tools to segregate the maational groups in the educationalystem of BiHnerely
reassert the existing prejuces and stereotypes betweanembers of the groups, as opposed to
promoting tolerance ad acceptance of others. Thesgpressions of nationalisstill playa
significant role in society, over 2@ars after the Dayton Peace Accaord®ng with the end of the
active conflict and violencéClark 2010, 348, 350, Swimelar 2013, 161, KeWektin 2004, 495
509, Magill 201013, 14, OSCE 2004, OSCE 2016.)

The rew constitution ofBosnia & Herzegovina, created during the Dayton Peaceds;ds
commonlyregarded as the maireason fothe continuation ofsegregation imational public
education.This is due téhe PeaceAgreement and the Europeadharterfor Regonal or Minority
Languagesnsuringthat all childrenhavethe right to be educated in their mother tongues. Based
on this right, the segregation of the educational systems can easily be justified hgtibeal
groups.Althoughthe Accords were highly successful in bringargpcalled negativgpeace into the
country,referring to an absence of direct physical violermelemocratic and unified political

system is still missing. The Dayton Peace Accords divided the counttigertteo nationally
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segregated entigs;the Federation and the Republika Srpska, and decestrhtihe national
governance. (Swimelar 2013, 163, Magill 201Q,Th& General Framework Agreement Rgace
in Bosnia and Herzegovinannex 4 Council of Europ 1992Article 8)

In addition, the Ministries of Educatidar both the Federation and Repulika Srpska signed an
Interim Agreement on Accommodation of Specific Needs and®RajiReturnee Childreim 2002
This was the result of an initiative of the 0# of the High Representative in Batd gave parents
a right to decide about the education of their children. The main purpose was todtetiite

return of refugees anchternaly displaced prsons to their communities, aftéhe devastating
ethnic cleansingw/hichtook place during the war. The system was initially supposed todtiket
for only a short period of time. Thagreement gave parents a right to choose the entity or canton
of the education of their childrerand thecurriculum that would be applied. This led to some
children going to school in different canton to where thi@mily lived, to avoid usintipe curricula

of other nationalgroups, or discrimination of their children in schools dominated by another
group. Athough it can in some ways be regardednaarally positivefor parentsto have decision
makingpower in the education of theichildren, the Interim Agreement can also be seen to have
further increased the gap between the Bosniaks, Serbs and the CrGksk 010, 347.)

Thedecentralsed and politicked publiceducation in the manner explained abovis often used

G2 AYONBIAS YR YI Ayl Anatiodgaky®uplida seldidfadz. It LJ2 4 A 0 A 2
simultaneously createsxperiencedhreats to the other groupsn that area,andarguablyto the

entire stateof BiH (Swimelar 2013, 161.) Furthermore, the lack of cersgdlicontrol of the

national education has made it difficult to compare the quality of education in different systems

or to ensure that alchildren have equal access to their basic right to education (Magill 2010, 30).

2.5International Educatnal Initiatives

Several initiatives to reform and integrate the educational system of Bosnia & Herzegovina have
beeninitiated, since 1999. The Orgaation for Security and Goperation in Europe (OSCE3
Mission to Bosnia and Herzegovjmath its key partners in the countrjas been contributing to

the formulation ofan Education Reform Strategy, the goal of which is to creaiegle standard

for national education. The orgasaition argues thathe strong politicgation of education and
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public administration has weakened the quality of educaftiothe country The strategy has been
planned in ceoperation with local expertsiational and international authorities and partners,

and citizens of BiHClark 2010, 353, OSCE 2004, OSCE 2016.)

Since 2002he OSCMMissionhas beerattemptingto carry out a curricular refornrmiprimary and
secondary school§ he goals to createincreased respect for diversignd democrasation in
decison-making and these reforms are seen as essentialtfed achievement ofong-term

solutions in theprocess ofeconciliation between the differemationalgroups.Partial success has
thus farbeen achieved with respect to these aims, and a new generation of history textbooks,
with the addition ofpreviously lackinglements of diversity and tolerance, along with elimination
of hate speech prone to reinforce the nationalistic identities andripteup tensions, has been
produced.(OSCE 2004, 2012.)

Another project for educational reform in Bosnia & Herzegovina, Education for Peace, has been
applied to approximately 100 schools in both the Federation and Republika Sprska. The initiative
highlights the importance of training teachers and school staff in the dynamics of the healing
process and the traumas that conflicts might have caused. These skills can then be applied equally

to all subjects. (Clark 2010, 353, OSCE 2004, OSCE 2016.)

Several initatives only some of which have been introduced abdvaye been taken and projects
carried outto improvethe quality of education and strengthen the process of reconciliation in
Bosnia and HerzegovinBlowever, the institutional and cultural environmesiftthe countryhas
stayedin such a condition that successful educational reforms are challenging to comghete
significant amount of works still necessaryNeverthelessasMagill (2010) has also argueatlis
evidentthat an equa) integratedand coherent nationgbubliceducational system would be
essential fothe achievemenbf completeor sufficientsocietal reconciliationandthus amore
efficiently functioning political and economic societhiswould unquestionably bring benefits for
all. One of the major goals of educatipas has also been noted by Spinktaiev (2003)is
commonly seerto be thedevelopment of critical thinking towards history, politics and ondsel
and to teach to tolerate and respect differencés has also beemmarked by Nelles (2006), a
reformedand integrated educational model and settioguldat its best bausedas atool to form

peaceand prevent further conflictgn postconflictsociety andhence theconstantdevelopment
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of successfubducationalapproaches is essentigiMagill 2010, 29, Nelles 2006, Spirxitalev
2003, 51.)

3. United World College (UWC) Movement and Uk Zostar
(UWCIM)

The United World College movement was founded in 1962byng othersthe German
educationalist Kurt Hahrit currently consiss of a chain of lihternational high schools in
different regions of the worldnd the number of students educated each year reaches
approximately 9,000Theglobally diverse student body comes frawer 155 countriesThe
student body athe collegeds comprised of young peopie their teenage yearsnostlybetween
the ages ofl6 and 19with the aim of completingheir last two years of secondary education.
(UWC Internatinal 2017, b.)

¢ KS Y2 @ kadiBgide®idtpromote peace and justice byingingyoung sudents from all
over the worldto study and live together, and to create communities that enhance, among other
things the basic values giersonal enrichment, intercultural understandirgglebration of
difference,personal and mutual responsibility and integridysense of idealism, compassion and
service respect, and personal examplehe purpose is to establish a letegm commitment to

these common values that will have a determinative effect onfthere life choices of the
students.(UWC International 20/ UWC InternationaBoardof Directors 2005UWC

International Board of Directors 2010.)

The stated mission of the movement is as follows:

AUWC makes education a force to unite people, natascultures for peace and a
sustainable future& (UWC InternationaBoard of Director2005).

YdzNII | F Ky Q& BRaRitz@hdamestsl basis pkepasnig the students comprehensively
for life andin teaching them perseverance and ability to enelbardships with increased
patience.The educational gproach of the movemenbuildson the perceived power of

experienceswith themproviding the opportunityfor acquisition of new insightgind therefore
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allowing for increasedourage and possibilitypf changeYouth of the introducedage group are
seen astill opento new perceptions and ideaandare thusan ideal target group to be exposed
to experiences potentially advancipgrsonal developmenfThe idea is then to ideally educate
future leaders in communities and societies all over the globée able to make a difference and
positivelychange their communities, in accordance with the values of the UWC movefitent.
collegegypically have adrger percatage of students from the hostountry andregion,with the
rest of the student body consistirgf international students from various countrigt)WC
International 2013, UWC InternationaBoard of Directors 2003JWC International Board of
Directors 2010.)

Kurt Hahn (1884.974) had a very pragmatic approach on education, focusing on the idea of
experiential learning, inspired by his observations of the state and development of humaitfiand,
readings of thinkers such as Plato, and persenpkriences during the World Wars. Additionally,

| Ky Qa dzy RSNEGlI yRAY3Ia 6SNB AyTidzSyOSR o6& GKS
the Western European socieievery critically, and argued for an observed moral decline and

defeatof populatiors; an overall deterioration of the human worttvhich he perceived dsaving
ledtothe WorldWarsL S & LISOAFAOFItt& ARSYGAFTASR Fy 20aSNI
fitness, inthe willingness tdake initiative, in the mental areasf memory andmagination, in skill

and care, and ithe selfdiscipline and compassion towards others. He hence argued for the need

for an educational system to be able to encourage the youth to resagheir hidden potential
andthusgrow into the whole persons thegre, through the integration of fitness training,

expeditions, learning of manual skills, and service activitiegse experiences would then

contribute to overcoming weakness and learning compassion and the dignity of manual, labo

among otherskills! OO2 NRAY 3 (2 | KyQa SRdzOF GA2Yy I f | LILINR
integrated into the functions and decisianaking of the school, with some allocation of

responsibility, and would hence have a sense of true purpose as part of the school cognmunit

This wouldconsequentlyenhance their skills and capabilities as active citizens. (van Oord 2010,
253-259)

In addition to the above, Kurt Hahn aimed at as if protecting students from their own social
backgrounds, through integrating students from bgitivileged and less privileged social classes.

He referred to this a¥®xperiencing the brotherhood of clas€24s part of his educational ideas,
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he put significantly more emphasis on the depth of learning, as oppostx tmore cursory

mannerof covernga larger amount of material. In line with this, he regarded many educational
systems as focusing overly thoroughlytbe contentof the formal teachingand lacking
NBaLISOGAGStEe Ay GKSANI OF LI OAGe G2 asgléanh o6 dzi S
focused on the most appropriate manners in which to educate the youth for moral responsibility

and political leadership. Kurt Hahn established a number of educational institutions, in addition to

the United World College movement, and also hadralirect impact on the establishment of the

IBDP. This cafor exampleOf S NI & 6S 4SSy Ay (GKS L.5tQa F2O0c
the aims of addressing global and iteeman interdependence and active citizensh{ysan Oord

253, 259260, 2@-264.)a 2 NE2 GSNE | | Ky Qa SRdzOF GA2ylt ARSI a

functions and principles of the United World Colleges.

To be able to most effectively promote the basic values ofUéC novementintroducedabove,

some essential conditions have been outlined in @&&ding Principles of UWC Schools and
College42010). These include the importance of a diverse college community, with regard to both
geographical and social variatythin the backgrounds of the studesy to mirror the complex

arrayof tensions also present in the daily realities outside ¢bbegecommunities.The

mentioned qualityis then seen asital inincreasing intergroup and interpersonal understanding
acrosshe youth. Additionally, the valu®f promoting empathy, along with a critical and conscious
dialogue on and commitment to questions relevant to peace and social isateeseen as crucial

for the missionClose relationships and constant interaction between community members are
also regaded as highly important, and the continuous participation of all members is perceived as
integral for the creation of a dynamic and functioning community in line with achieving common
goals.Thestudents should also be provided with adequate opportunities to practice the skills
outlined as part of theorevaluesof the UWC movemento challenge themselves and take risks.
Sustainability and individual differences should at all stages be takeaasount.(UWC

International Board of Directors 2010.)

As mentioned, the aim of the movement is to educate students comprehensively, in different
areas of theibeing These include those 8htellectual, moral, aesthetic, emotional, social,
spiritualand physicdd 6! 2/ LY GSNY I (A 2y |.However dididhe cblleded NB O :

having been established within a diversity of regions and in differing social, cultural and historical
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contexts eachcollegehas its own specific identity and areaf focus. These are determined
according to the possibilities, needs am$ources offered by the colle@docations. (UWC

International Board of Directors 2010.)

Prevention of future conflicts is one of the goals of the movement, and is specificallyp{ad iy
the encouragement ofommunication between different ethnic, cultural and religious groups.
Students are typically selectdry UWCNational @mmittees in their home countrieshrougha

long pocess of careful consideration thatdsk &8 SR 2y (i Kné&it, petstudal fudlitiggrida Q
motivation. The colleggandUWC Mitional Committees have scholarship programs to me\an
opportunity for the majority othe chosenstudentsto be able toleave their home countries for

the purpo® of attendingthe collegs. (UWC Mostar & Foundation Education in Action£01

Board of the UWC Mostar 2034 heideology of the movement cape directly linked to the
concept of Contact ypothesis that many reconciliation theorisgse as vitain the long-term

solution of conflicts. Thaypothesis is presented in the theoreticedinework section below.

3.1 Educational Model

The UWC Educational Model can be found in inlagelow. It expresses the commitment to the
mission and the core values of theovement presented above, in addition to the holistic
approach otomprehensivelyleveloping different aspects of the self of the students. Experiential
learning andhe establishment of a diverse college community are seen as essential, along with
the formal teaching taking place in classroomsunder the curriculum of thenkernational
Baccalaureat®iplomaProgramme (IBDPJUWC International Board 2013)he primary and
overarching aim of the movement, promoting peace and sustainable future, hasiftegnated

in all activities and functions of the colleges. The additionalgadds of enhancing selfless
leadership, personal example and courageous action, are also incorporated in the community
service and the physical, academic, personal and sadi@itees. The diverse, conscious and
proactive college communities are at the core of the aims of the movement, and the introduced

values and principles are pursued largely through the use of experiential learning.
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3.2 International Baccalaureafiploma Programm@BDB

Approximately 4,000 of the total 9,000 students studyinghatUnited World Collegesomplete

the International Baccalaureate Diploma Programme (IB2Bf) year The IBOrgangation was
founded in 1968, after the foundation of the United World College movement, and the two have
worked in close coperation since. The aims andlwas of the globally recogsed IBDP are much
alike with those of the UWC movement, highligigtithe importance oholistic andactive learning
along withindividual bngterm development andnternational understandingStudents are
expected to learn analytical and critical skills in treating information, to communicate clearly and
argue convincinglyloday, in addition to the United World Colleg2DP is applied in a larg
number of schools worldwide'heacademicallydlemanding IBDP &sorecognsed and respected

by hightrankinguniversities around the worldUWC International 201x)

Academic subjects have in the IBDP been divided into six subject areas, according to their focus,
and the students are expected teusly one subject from each of the groups in depth; three on so
called standard levelyhich isless indepth, and three on sa@alled higher level. The specific

subjects offered within each group vary according to the emphasis, resources and locatioh of eac

individual school applying the IBDRdditionally, theprogramincludes studies in Theory of
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Knowledge (TOKijocusing on critical reflection on the nature of knowledig®reover, students
are expectedo write an Extended Essay (E&kghort independenresearchexploring a topic of
their own choosing, and participate in different activities of Creativity, Action and S€GACS)to
learn skills in taking responsibility and initiatiaégng with social competence and empathy
towards differencesTheCAS activities also vary from each college and context to andthérC

International 2011.)

3.3UWCin Mostar

Mostar is a city of a little over 1000 citizens, situated in the region of southern Herzegovina,
BiH. The population of the city congsif mainlyBosniaks and Croats, and it was one of the most
severely affectedocationsby the Bosnian Wainitially, the Bosniak and Croat troops weaently
defending the city against the JNA forces, but eventually also ended up in violent fighting with
each other. This resulted in a total segregation between the two nationalities inatke,
physicallydivided by the Neretva iRer running through the city. The Western side of the city is
dominated by the Croat population, while the east is nearly esteily inhabited by the Bosniaks.
The traces of the waare, still today,clearly visible in Mostar, as them@re ruined buildings in
different parts of the city.Furthermore, the local political administrationas beenunable to
function practically since 2008, due to thénability of the political parties to find a common
solution for determining the regulations related to holding elections and establishing the
administration. As a result, no local elections have been held and no working City |(@Gagroeen

in place in Mostar since 2008, regardlesstlod different measures taken by the Constitutional
Court and the EU to resolve th#&rgent issue. (Staff and Administration of UWCijMPersonal

Communication, January 201Hromadzic 2009, 11E&uropearCommission 2016,.6

The United World College in Mostar, Bosnia & Herzegovina, was founded in Septemher 2006
within an existing national high school buildiigymnasiunMostar. Thus localstudents attending
the national public educational systernoth under the Croat anBosniak curricula, studp
classrooms on a separate flookthe same buildingmageEpresents the school building below
The studentof UWCiMive in three different residences scattered around the city of Mgstar
sharing aoom with at least one other studeritom the college and supervisa by staff members

ofthecollege¢ KS O2f f SIS Qa Lapdoihtidantof StyfdOrRsdeNdomsSnith oth&sS
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from different nationalities, cultures, rgions, and so forth, to ensediversity also within the
residences(Staff and Administration of UWCiNgersonal Communicatigdanuary 2017, UWC
Mostar2016d, fj, j, 1, United World College Mostar 2018WC International 2017c

E) UWC Mostar, school buildir{ylaarit Malkamé&ki2017).

UWCiMhas now been operating faver 10 years and was the f2United World College to be
established. In addition, it was thedtrcollege of the movement that wastablished in a post
conflictsociety and the selection of both local and imt&tional students is based on the idea of
having studentsttending thecollegefrom various postconflictregions Thus, the particular goal
of UWCIiMis to have a positive impact on the process of reconciliatidithalong withpaving a
way fora desired future reform in the orgassition of thenationallysegregatedgublic national
education It is also one of the only institutions of secondary education in the country that
specifically requirethe integration of the wholestudent body, regardiss ofnationality or
religion, to study together under the same curriculuiithus also the local studentsttending the
collegeall study together, following the same curriculum and using the siamguage. This is
perceivedas a mean$o opposethe divison of the nationalpubliceducationin the country, which
is seen as restraininge reconciliationprocess The objective is to find peaceful ways of

mediating differences and thus to educagietential future leaders alsofor the Balkarregion,
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with the skills tocontribute to theconstrucion ofan integrated and peaceful societglong with
increased equality and tolerancéBoard of the UWC Mostar 2016, UWC Mostar Endowment
2014 UWC Mostar & Foundation Education in Action, 10\UMYC MostaR016d j, 1, Staff and
Administration of UWCIM, Personabi@munication, January 201WWC International 2017c

In 2006, he first students of the UWCiMamefrom over 30 different countries. During the
academigyear 20162017t when the present research was auctedt the number of students
at the collegevas200, and theywere from more than 6ifferent countries61 students,
comprising roughly 1/3 of the student bodyere local students from different parts of Bosnia and
HerzegovinaThe number of local students has been decreasing over the years, mainly due to
resourcerelated reasonsThe numberof females attending the college overall higher than that

of males;During 20162017,there were 120 female students and 80 male studenthe important
international patrons of the College include the former High Representative of the International
Community for Bosnia & Herzegovina (198%2) Wolfgang Petritsch and Elisabeth Rehn, the
former Special Representative of the UN Secretagdgal in Bosnia & Herzegovina (198899).
(UWC Mostar 2016 Board of the UWC Mostar 201%taff and Aministration of UWCiM

Personal Communication, January 20UWC International 2017c

The CAS activities at UWCiMeaningthose ofCreativity, Actia and Serice, are closely linketh
the aim ofcollaborating and workingloselywith the local community of Mostar. As part of their
service activities, for instance, the studesfgend time with andrganse different events for the
elderly, disabled ash marginaléed children, refugees and other similar groups with special needs
within the local community. These activities are implemented specifically with théhaim
studentswill have greater opportunities to learn, among oth#érings the value of service for
others,respect,empathy, understanding difference and taking initiati&udents are also
expected to contribute to the functioning of theternal collegecommunity, by taking part in the
college service activitieadditionaly, the collegenas along with its students, been involved
annually withorgansing various educational and other events, projects or seminars ircilye
country and the region, and these initiatives are also part@gifformedwith the purpose of
greaer integraion into and involvement withthe surrounding society and communitgtaff and
Administration of UWCiMPersonal Communicatiodanuary 201,7JUWC MostaR016b,c, g, h, j,
4, UWC International 2017c
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Moreover, the collegannually orgarsesso-calledCulture Weekfor eachglobalregion to ke able

to present their cultureo the rest of the college community. Additionaliy,sessions calle@lobal
Awarenessstudentsregularlygather to discuss current globahd locaissuedrom different
perspectives. They algmrticipate each year in a Project Week, engaging in a range of activities all
over the regionlJWCIM has alsmirecent years, beginninig 2014, orgarsed a special course on
Balkan Studiegdirected solely for the students studhg in their first year at UWCIM. The objective

of the interactivemandatory program is to introduce all students, both international studeand
students from the regiono the history,geographygculture, languageand politics of the region

and tochallenge their beliefs on certain issu&®me of the past topics discussed during the
aSaaArzya AyOfdzRS ARSydGAGe Ay GKS . If1Fyaz 2dz
the Dayton Accords, and persorfaimily stories of the Civil Waruting the 1990s(UWC Mostar &
Foundation Education in Actio8taff and Administration of UWCiM, Personati@nunication

January2017, UWC MostaR016a, €)

3.4 Selection Criteria

According to theJWC Admissions Principl@912), e ideal of establishg a diverse community

of students from a variety of backgrounds needs to also be taken into acbguhe UWC

National Committeesluring the process of admissions tbe new generation of students each
year.Hencejt is seen as essential to considmth theapplyingd i dzRSy (i & @ addioiat8 y i A |- €
their proven merit, when deciding on the admissipas not all candidates have had the same
opportunities available to themGaining a socioeconomically diverse student body is thus one of

the reasondor the maintenance of the different scholarship programmedutéil the financial

needs of as many students as possililee importance of these aspecgssalso highlighted in the

Core Selection Criterfd012), created by UWC International to guide siedection processes
independently undertaken by theWCNational CommitteeUWC International 2012.)

The established Core Selection Criteria is as follows:

G L y éualfCuri®sity and Motivation

Active Commitment

Social Competence

Resilience, personadsponsibility and integrity
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az2iA@l GA2WGE Iatdrdatiodal 2012).

According to personal communication with several members of sfdffiWCiMthat are and have

been involved in the selection akwlocal studentsnto the collegeover the years, the process
includes a number of differentstagess. K S | AY Aa (2 SELX 2NB (GKS & dz
knowledge, social and communication skills, and their commitment to the core values of the UWC
movement. The purpose of the seleatiprocess is not to look for students already possessing
certain qualities or experiences, but rather ones that express openness and commitment towards
positive transformation of themselves and the communigditionally, to acquire as diverse body

of local students as possible, students from smaller villages and certain regions of the country
have at times been positively discriminated during the selection prodéss.particularly applies

to the Bosnian Serb dominated entity of Republika Srpska, as iinhthat area been more
OKFffSyaAay3a (2 NIrAasS AyiaSNBad FyR OOSLIIyOS
Furthermore, the number of female applicants tends to be significantly higher than that of male
candidates, which has also occasionallytethe need for positive discrimination towards male

candidates(Saff and Administratiorof UWCiM Personal Communicatiodanuary 2017.)

The opportunity to apply to UWCIM is promoted through a series of introduatisitsat schools
around the countryalong with distributing posters and other marketing materiglewever, he
collegehas in certain regioniseen seen, specifically again in Republika Srska,threat to the
national local unity, anthe opportunitiesto organge visits and promote t selection process
have been very limited in these areahie toresistancedrom local authoritieghat consequently
tends tobe transferred tahe members othesecommunities at large(Staff and Administration

of UWCIiM, Personal Communication, Janu20¥7.)

3.5 Previous Studies on the UWCIM

Few studies have previously been conducted and published with the purpose of evaluating the
impact of the UWCiIMIn 2008 and 2009, only few years after the establishment of the college,
Mary Hayden and Jeff Thonmgsconducted a comprehensive research focusing orstleeess of
the integration of the studentsttendingthe college; locally, internationally, and with the
students of the Gymnasium Mostdrhey conducted the research among a large number of
participant from within and outside the college communi§ome of the most relevant
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conclusion®f the study include théindingof the social life anthe studentsliving together

having the most remarkable impact on the students. Moreover, it was found thabtia |

students have integrated more closely amongst themselves, as opposed to lgavuped equally
with the international studentsAdditionally, the students were found to have experienced an
increased sense of opanindedness, flexibility and willingness to change their opinions and
discuss mutual disagreements, while at the same time experiencing an increased confidence of
their individual perspectives and valu&shis ighus somewhat contradictoy. Additionally, many

had experiencea loss of connection with their friends in their home communities, due to no
longer sharing common values or mentaliti#&e influence on the studestof the Gymnasium
Mostar was also found to have been limit¢dllayden & Thompson 2018,18.) Many of these

conclusions are also in line with those of the present study,aaedbe further discussedbelow.

Moreover, simultaneously with the present resehr an academitmpact Studyn the social

impact of the UWCiMvasconducted, in collaboration with the colleggdnumber of stakeholders
participated in the study. The main relevant conclusions include the found significance of the
ASNIDAOS | OUAGAGASA Ay GKS aiGdRSyGtaQ LISNBR2YL
communication and conflict resolution #kj and selconfidence among otheskills Additionally,
according to the researcahithin the outside local community, these activities and the college
community are generally positively regardédost ofthe citizens also appear as aware of the

collega | OUADGAGASE YR LINAYOALX S&d CdzNIHKSNY2NBX
behaviours that they consequently transmit back to their home cultuwdsch contradicts the

findings of the present studyas becomes evident beloAlic, Ceric, Habitwic 2017, 10, 1-44.)

4. Educational Approaches to Reconciliation

4.1 Reconciliation

Achieving reconciliation iapostconflict society is essentially about restoring and repairing
relationships injured by and during conflietowever, the concept has been widely studied and
contested and some most relevant approaches are explored in this sediloeseare
consequentlyreflected on as part of the analysis of this reseaddong and Lerche (2002) see

reconciliation as a todb bring the conflicting groups psychologically closer to eztbler. They do
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not regard social peace #éise achievement of perfect harmony between the different groups,
whichwould practically imply them having nearly congruent needs and interests, thdrras

their peaceful coexistence within the same social and political system, maintained by constant
negotiation.This idea of reconciliation is highly applicable in the social and political context of
Bosnia and Herzegovina, as the segregation betwhemational groups extends to all aspects of
society, and is further reinforced by the political and administrative system established by the
Dayton Peace AgreemerReconciliation can be perceived from various viewpoints, including
those of theology, psymlogy, and politics. The exact definitions of this contested concept are also
multiple. Inaddition, reconciliation cahappen on different levels; on the grassroots, nationally or
internationally.(Clark 2010, 34845, Schaap 2008, 250, Jeong & Lerct26829, 338336.)The
focus of the present researchos the local grassroots levelentringon subjective individual

experiences and perspectives.

Andrew Schaap (2008) has defilreconciliationwith the attempt to do itas non
confrontationally and neutrally as possible, to avpatentiallyemerging arguments of resistance

towards policies with this aim. He hasnsequentlydefined the concept as follows

G! Lzt AO NBOl2yAy3 A Koppresshon and teMEga® T ordad? t A G A
to enable people divided by that past to coexist within one political community and to rezogni
GKS tSaAGAYIOe 2F AGa tlLg¢ O6{OKFIFILI HnnysI HpAN

Reconciliation is viewed quite similarly in this thesis. The minimal rement for social
reconciliation is seen to be that of previously conflicting groups coexisting within the same
political community or societyseeing each other dsumane andegitimate actors with the same
rights,and for them to be able toco-operatepeacefullyand respetfully for the purpose of
common goodwithout prevalent fear of violenceAchieving that woulthus create the basis for

further advancement in the approximation between thellectives

Sinner-Halev (2003) has a somewhat differidga of reconciliation. According to him,
democracies are typically dominated the identity of the majority group, due to that part of the
population wanting to ensurés achieved power position in society (Spintiéalev 2003, 55). He
also argues thafor successful reconciliation to take place in divided societies, it would be

important for the state to be able to construct a common overarching state itenti
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simultaneously acceptingll social groups with their various unique identities (Spiridaley 2003,
53).Some liberal theoristave also accordingfyropose that education hashe potentialto
createa senseof patriotism among students. This would consequently leanhcreased
contributions to common justice and wedking of all, by althus leadingowards a greater
reconciliation through the formation of common identity, basead shared nationality(Spinner
Halev 2003, 52.)

Theideaof reconciliation has also been criied for being too broad for it to be rsanably used

as a tool b formcoherent and constructe policy It is,according tasome critical scholarseen as
proposing the formation of a political community that does not accept the plurality of its members
or take the conflicting history and past injustices into accodimtereforea clear definition of the
concept as the one presented above and used in the present sigsdyssentialMere political

rhetoric of the purpose of achieving reconciliation is not considered sufficient without
appropriately recognizing deepsocietal onflicts and injustices, as well eseating new collective
identities, along with a common valubase.(Schaap 2008, 24250, Schaap 2004, 5&85.) Jeong

and Lerche (2002) haasoargued for the importance of aiming at loierm solutions tavards

more peaceful and stable societies. Forgiveness, admitting past crimes, and regret, are essential
building new trust, as opposed to merely instrumentally forcing apparent harmony and co
operation between members of the groups in question. Theytiooe by emphasizing the

centrality of overcoming individual and collective trauma experienced by the populati@nder

to end cycles of violence further provoked by mutual misunderstanding, fear, greed for power and
a lack of trust. It is important to attempt at disposing of the experienced thréa¢ang & Lerche
2002, 329331.)These aspects of reconciliatiane alsofurther exploredbelow, in lightof the

2/ AaQa LRGSY(lAlrtf O2y iNROdziA2Y G261 NRa GKS

However, Schaap (200Bas converselydefendedthe benefits of not definingeconciliation very
ambitiously as was commented abové&he ikelihood of conflict over the definition itself or over
the need for policies towasisucha specific aim, is, according to his understanding, reduced by
not defining the concept in a very exact manner. In his view, the aims of policies ®ward
reconciliaton are often too ambitious, and it would be important to highlight the need for mutual
tolerance and peaceful coexistence of conflicting giap an adequate starting poifitom which

to start pursuing furthe goals. (Schaap 2008, 23%2.)
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The mportance ofthe peaceful coexistence of conflict parties, national coherence and political
stability are, on the other hangeenby some scholaras more important than the just process
through which the integration of grqas into community takes place. Accordito this
instrumentalist idea, prties that have suffered injustices would need to be willing to integrate
into the community and voluntarily forgive the others. (Schaap 2008;2885) This is in line with

/ No daferQa oSdnHnmmU | Lihehdbitics@KrécongiliatiorOas meredy Svih the goal of
beneficial, for instance economic, outcomes for everycrteere are, however, no quick solutions
to most conflictsand adequate institutions would need to be established to mediate future
tensions andgotential conflicts between the sides. These would facilitate the essential and
needed change to the commonly existing culture of war, which admires the killing of members of
the opposing party as a legitimate manner of dealing with the conflict andiageatder in

society. (Jeong & Lerche 2002, 3230.)

Reconciliation takes place on several different levels: on the level of the state, societal groups and
individuals Arguments for the need faofficial apologies and punishmerftsr crimes against

humanity, to overcome traumas and create trystre commonplace in posonflict societies

However, groups and individuals also need to experience a change of cultuedealiohg of new
empowerment, identity and inclusion. Overdlg creation of sincerendividual and collective

dialogue is essential in the process. (Jeong & Lerche 2002, 331.)

4.2 Contact Hypothesis

As discussed above, tleapabilityof previously conflicting groups to live togetheithin the same
political and social entitygndto co-operate in a peacefidnd respectfumanneris, in the present
researchunderstood as théundamental goal of reconciliatioThis includethe integration of
work and daily social contact, as opposedtte mere ability of sharing a common space. Man
scholars consider the smlled Contact Hypothesis, or the Intergroup Contact Thewmiginally
developed by Gordon W. Allport (1954) and later supported by a vast basbhofarlyliterature,

to beimportant in reducing the role of prejudice and stetgpes between conflicting groups.
According to the hypothesisringing previously segregated groups regularly and collaboratively

into contact facilitates the process of creatjrigrough the reduction in collective prejudice,
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trustful and human relatinship between the parties. isthusargued to enhancéhe potential for
successful reconciliation and further integration and inclusion, to replace earlier exclusion and
segregation between parties. This is also strongly related to redticenfgarexperienced in post
conflict societies (@nner-Halev 2003, 56). Thosleat have previously been seen @esemiescan
according to the theonyljttle by little be seen as other human beings, and the procedas

argued to further decreasthe tendency touseviolence. Accepting the other is an important part
of reconciliation, and commoeducationhas the potential to plag pivotal role in the process.

This is also due to children being the generation to construct a potentially peacefully functioning
future society(Clark 2010, 34845.)The Contact Hypothesis has also been widelytested and
criticised, and a variety founderstandings and perspectives of the theory are examined as part of
this sectionalong withanalgh y 3 G KS GKS2NBGAOFE | LILINRIF OKQA&
educationaly and socidy integratedcontext ofUWCIM

Based on his researchllport (19%1) identified various particular conditions under which contact
needs to take place in order for it to reduce prejudice between individuals or collectives.
According to his theoryfavourableconditions include an equal dtes between ceoperating
groupsandthem seeking to achieve a common goal, in additiotheacceptance and
encouragement of authorities and institutions. Furthermore, accordinipéovast literatureon
contact mainly compiled by social psychologists, it would be vital for contaaingrother
aspectsto take place on a regular basis, and the number of members of the other group should
beclosetoequal 2 G KI ( 2 Frejudlige®ddcing Gostatshould also result in the

creation of true acquaintances between groups, occur divarsity of social contexts, be based on
co-operation as opposed to competition, and be highly valuethieyparticipants Ideal contact,
according to the hypothesis, is also loaded with relatively positive emotions and leads, on

occasion, tdhe formation of real friendships. Pettigrew and Tropp (2006) have later found that

particularly a combination of these conditions increases the likelihood of achieving best results, as

opposed to these circumstances merely taking place on separate occasions. @eg&igiropp
2006, 766). Contact between collectives or individuals would, overall, need to create a sense of
common purpose and humanity betwedme participants of various groups. Allport has, however,

also recogreed that ranging personal qualities, whijcGmong otheiinfluences may increas¢he

LJZ2
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success of contact in reducing prejudice. (Allport 1954, 281, 264, 276, 280, Dixon, Durrheim &
Tredoux 2005, 699.)

To investigate the accuracy of tlsefavourableconditions of intergroup contact in reducing
prejudice, determined by Allport (1954homas Pettigrew and Linda Tropp (2006) have
conducted a comprehensive quantitative medaalytic teston the question They alstestedthe
validity of the hypothesis in generglof whether contact between conflicting groupsily lessens
the incidents of prejudicamong members of these groupsnd the generalizability of the

theory. Pettigrew and Tropp explored and arsely 713 independent samples from 515 different
studies, and found significant support for the expectation that contact between groups does
indeed provably reduce prejudice. They also demonstrated that these results do not originate
from participant selectio or publication biases, whidiaveby some been argued to undermine
the research on intergroup contact. However, thaig findthat the crucial conditions for ideal
intergroup contact outlined by Allport (1954) are in fact not by any means essentiarftaat to
reduce prejudiceNeverthelesstheyfound that contact under the conditionatroduceddoes
certainly increase the likelihood afdecrease in prejudice, and the conditiathsis facilitate this
potential processAdditionally, Pettigrew and Trad O2 y Of dzZRSR G KIF G -0 KS O2yi
reducing effects can also be extended to other members of thegootip, outside of the

immediate contact contexfThey alsaliscoveredhe usefulness of contact in reducing prejudice in
a multiplicity of intergroupsituations and contextsand with different kinds of target groupk
contrasE ! f f LJ2wddmQsily of 2I&iides between groups of different race or ethnicity.
(Pettigrew & Tropp 2006, 751, 753, 766k)e potential for the extension of the possldontact
effects at UWCIM to the broader sociegalso briefly analsed below.

Ullrich, van Dick and Tropp (201igve on the other handfound that the benefits of contact
outlined by Allport (1954) are more likely be actualsed for participants with stronger pre

existing prejudiceg them thuspotentially gaining the modtom contact. It hasalsobeen found

that the most significant mediators of the influence of contact on prejudices are associated with
affective processes, sh@s greater experienced empathy and lessened intergroup anxiety.
Moreover, reducinghe experienced threat through contact has been proposed to have
remarkable importance, due to people with prejudiced attitudes typically tending to see social

settings aompetition. (Ullrich, van Dick, Tropp 2011, 2772, 277 .Morauer (2008) has also
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argued along thesamelines of intergroup contact potentially being more advantageous for highly
prejudiced individualsHe has found thatlreadya singlepositiveeventof intergroup contact is
likely to directly influencehe future perspectives of highly prejudiced perspgsnerally on all
members of an ougroup. (Vorauer 2008, 91213, 918919.)

As mentioned, lte Contact Hypothesis hasso faced some important cicism. That is firstly to

say that recognizing the other also entails the possibility of creating more hostile relationships,
due to groups in this manngrossiblydefinitively determining the essential characteristics of the
other. It creates a sensation of knowing the other, which takes away opportunities of that other
side to change its identity or to defend itself. (Schaap 2004, &3#40n, Durrheim and Tredoux
(2005)have also highlighted that the increased intergroup interaction patentially create an
AYONBLI &S Ay SELSNASYOSR 02fftSOGAGS GKNBLFG |3t
position, which may consequently strengthen the existingjpdices(Dixon, Durrheim & Tredoux
2005, 702706). However, recognizing the other is also to a certain extent essential in avoiding
indifference when relating to that group (Schaap 2004, 537). Atvertiias also been paid to
examiningthe most beneficiatype of group members to participate in the contact, in order for
prejudice to reduce against the entire general @ubup. Several scholahgveargued as among
others presented by Pettigrew (1998)limergroup Contact Theoyfor the contact between
members of different groups to be most efficient whére group membership of a participant in
contact is particularly distinct. When this is not the case #gredmembers of different groups

share common interests and values, or otherwise represent aspiatymembers of a certain
group, the effects of positive contact are not in place when evaluating ptimnown,members

of that group. It has consequently been suggested that it would be beneficial for the saliency of
the group membership to vary durirdifferent stages of contact. Not seeing the otheraas
stereotypical representative dfis or her group has the potentitd be advantageous at earlier
stages, but would later need to be followed by a more distinct group catsagm.

Recategosation, ideally occurring athe final stages of contact, proposes potential formation of a
common overarching identity among members of both groups. (Pettigrew 19985, 43ixon,

Durrheim & Tredoux 2005, 70206.)

Dixon, Durrheim and Tredoux (200%ve alspregardless of in principal accepting the hypothesis

proposed bythe IntergroupContact Theoryseen the implications of literature written on it as
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overly individualistic, abstract and even utopian, and have demandeecalledeality checkbf

the hypothesis. According to their argument, the ideal conditions for prejudickicing contact,
outlined in the Intergroup Contact Theory, are realistically fulfilled in very few societies or
communities. In addition, they call for a stronger focus on thedwliRdz t 3 Q 2g¢y O2 YLIX
subjective understandings of contact, as opposed to solely exploring it through-neadg

analytic categories, imposed by abstract contact theories. Moreover, they highlight the
importance of carefully considering the specific tifies of each particular context in which social
interaction takes place, to avottie creation of excessively generic, attais practically

redundant, theoretical conditions for potentially successful contact. (Dixon, Durrheim & Tredoux
2005, 7068702, 7®, 707.)Furthermore, Dixon et al. explore the normative aspects of Contact
Hypothesisasit is based on the idea @iming at social changertbugh ideally having an impact

on individual attitudes and perceptions. They empbashe value of recognizinfe collective
levelof experiencing and expressing prejudice dmelways in which the dominating group
attempts to maintain its position. The level of individual contact may, in their view, be most
inadequate in terms of influencing general attitudesgjoidices and stereotypes between

collective groups or, among oth#rings discrimination occurring on structural and institutional
level. Therefore the potentialto achievedesired social change is possibly limitédixon,

Durrheim & Tredoux 2005, 70206.)

gLy 5A012 2F3YySNIIFTYR tSGGAINBS 6uwunnnd KIF @S T2
importance of contagtalong with Dixon, Durrheim and Tredoux (2005), as presented abtvey

see it as the most accurate signtbé L2 G Sy G Al f 2F O2y Gl OG Ay NBRdAzOJ
towardsthe members of other groups. They highlight differences in the manner individuals see

and experience intergroup contact and the potential added value it brings to their lives. Some

might e intergroup contact as instrumentally enhancing their possibilities of advancing personal
goals and gaining certain skills, while others merely value the interpersonal relationshipeand
ONRIFRSYAYy3 2F LISNRBRLISOUA DS a ¢gs simgeyt it ievingchriast I y
experiences as important increase the likelihood of them decreasing the level of prejlidee.

research focuses specifically on intergroup contact between acquaintances and friends, and
intergroup friendshigs especiallyegarded as positively affecting the perceived importance of

contact, hence encouraging prejudiceduction.Perceived importance as a measure of the quality
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of intergroup contatis alsoreliably applicable between cultures and groufsan Dick, Wagnes:

Pettigrew 2004, 21213 22Q)

Freeman (2012) has, within the framework of Contact Hypothesis, particularly focused on the
context of Bosnia and Herzegovina. He empdessine existing contextual factor of strong
collective anxiety beteen ethnic groupswhich can posa specific challenge for creating positive
intergroup contact. The reasons for this, outlined by Freeman, are, for instance, the minimal
ongoing contact between individuals and collectives with different ethnic backgrounds,
widespread pejoative stereotyping between group#)e history of conflict, and the arguably
unequal positions of groups in many communities and society at large. All these factors are
constantly further strengthened by policymaking and institutions, due to customaugtsiial
discrimination and ethnic division also present on the political decisiaking levelFreeman has
consequentlhyproposedthe establisiment of relatively small inteiethnic groups, based on
YSYOSNEQ O2YY2Yy I Ydvkich wauidhive thep&enthaptaicRat&Saacanimon
collective ingroup identity betweerthe members He has also suggesteldet use of integrated
education in increasinthe 3 NB dzLJA Q &nd expetieBd®fI& othergroups.This is
important in terms of creating the acaintance potential of contact, introduced by Allport (1954).
He also sees intergroup problesolving workshops as a potentially useful tool to promote
dialogue and capperation, along with safe and facilitated communicatibetween the groups.

(Freeman 202, 17, 19, 2022-23, 25)

GCommon and shared social spaces m@eedimportant for the ceation of new social relations;

for the members of different groups to truly have the possibility to safely and openly share their
experiences, thoughts and feelimgvith each otherAs introduced,JJeong and Lerche (2002) have
further argued for it to thereby be possible to as if move these individual experidraassmaller
contextsgraduallyalsoto the public spaceto collectively strengthen the faelys of trus between
groups (Jeong & Lerche 2002, 331.) This is when the influential role of education and the
classroom context come to play. The school environment is ideally a facilitated and safe zone
where students gain knowledgtrough which they form new perspectives. Many scholars,
including SpinneHalev (2003), have argued for the benefits of students learning in groups with
young persons from various different backgrounds and cultures, in order to gain skills in critically

approaching their own arguments and séBpinnerHalev 2003, 51 BarTal (2004has also
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argued foreducatiorm potentialto have an impact orthesepsychological aspects of young
people, by perseveringly exposing them to new ideas and experiencebgeand promotng their
real digestion. Heees the youth as an ideal target, due to them still more likely having an open
mind tothe new ways of thinking and behaving. The schooling system, on the other hand, is an
optimal place to reach all youth in sogreand equip them with skills and knowledgecessaryo
enhance intergroup coexistence. (Beal 2004, 259, 26262, 266.)

McGlynn(2009) definesntegrated education as the joint schooling of pupils or students that

would otherwise due to previous colfiitt or other basis of intergroup segregatidaarn

separately. Having an even number of kids or ysteigfrom different groupgartaking in the

educationis also centrafor her definition. Integrated education thereby offers the students an

access tdhe views of others from different backgrounds, ahence an opportunity to learan

apLINB OA | G A 2 y perspectives. SMcIynK ZDOBE1Q.) Integrated education has also been
F2dzy R (2 KI @S | LI a Aeliperigdited $lenfitiSsGdiforgivgnedsaosy withi dzR Sy
attitudes towardsthe members of othegroups McGlynn, in her research on the systems of

integrated education itNorthernlreland, has specifically identifiedeir prolonged positive

impact onhavingintergroup friendshipstelt appreciation of and greater experienced confidence

in situations with others from a variety of backgrounds, and increased intergroup em@dtng

GAOUK Y2NB LINRPF2dzyR ljdzSadA2y Ay 3T 2(McGRWMSME 7836y A
It has interestingly, howevelgdditionallybeen found that some schools with integrated student

body intend to entirely avoid the most criticahd controversiatjuestions of, among others,

religion, ethnicity or politicgMcGlynn 2009, 13All in all, hisidea andthesepotential benefits of
integrated education are closely connected to the proposal of Intergroup Contact Theory

presented aboveand the social and educational context of UWCIM

However it is again important to mitigate the risk of meradfrengtheningthe nationalist

identitiesand tensionsthrough potentiallyincreased experienced threatSuch groblematic and
unsuccessfybrocess may take place during integrated edumasil projects wherparticipants or

often their parentsgxperiene their legitimatein-group narratives identities or cultural tiesis

overly challenged by facilitatorsuch as teachersy the members of outgroup.Thereby, it would

0SS AYLRNIFIYGd G2 LINRBY2GS 3INRAzLIAQ O2I8ghimatel Sy OS 4
separate national identitiegHammack 2009, 13438 Bekerman & Maoz 2005, 34836.)
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With respect to thenationallyintegrated setting and the nature of education in the United World
College in Mostar (UWCIM), the focus of the present researehCtintact Hypothesis is seen as
one of the most strongly relevant theoretical and conceptual frameworks to reflect on in the
analysis. In additiorthe interviewsfor the researchwere partially designed, with contespecific
amendments, orthe basis of previous research conducted within the vast literature on the
Intergroup Contact TheoryAs mentioned, a large body of research and literature already exists on
intergroup contact, but the aim of the thesis is to reflect on these concepts aratiteein the

light of the particulaexperientialeducationalconceptand settingof the United World College in
Mostar (UWCIM), in the broadeocietal context of postonflict reconciliation in Bosnia and

Herzegovina (BiH).

4.3 Education for Peace, Remiliation and Active Citizenship

The concept oPeace Education is typically employed as a general designation for a diversity of
different educational policiesapproaches and project¥he educational projects and programs
under thislabelusually aim atchievinggreater contributions towardpeaceby certain individuals
and collectivegpartiallythroughimprovement intheir relations Furthermore, the purpose is to
offer participantswith new skills, knowledge and insights to be abléngependently work

towards and promote further peace.Peace education initiativesan be put into practice either
formally within institutional settings, such as the natiopabliceducation, or informally within,
among othercontexts smaller rural comnunities Harris 2008, 15)The concept was first
introduced after the Il World Waklariant of peace education can be selectedddferent stages

of conflict formation, also as a preventive measureensure among othershings the fulfilment

of basic human rights for a{[Niens 2009, 147ajaj 2008, -R.) The limitations othe projects of
peace education in conclusively resolving complex and gleefed conflict situations are widely
acknowledged by scholars and practitioners. Howeverséleglucationalinitiatives are seen to

have potential tafunction as preliminary processes foonsequentwider social and political
change. (Bekerman 2009, 9Zhe promotion of peace, justice, intercultural understanding, and a
sustainable future, amongther objectives arealsoat the core of the work of the UWC
movementand the UWCiIMConsequentlyits educational approach can be regarded as belonging

under the concept of educatiofor peace regardless of the movement not specifically
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categorizingtself under such generic categories. In this section, diverse approacleesitation
for peace reconciliation and active citizenshgdong with their relevanceo the context of

UWCIiM, araliscussedThese areonsequentlyreflected on as part of theralysis below.

Firstly, e importance othe critical consideratiorand selfexaminationof the diverse identities
within oneself along withthe avoidance of stereotyping in relating to other groups, is by
multiplicity of scholars recogsed as pivotal irchieving visionargnulticultural education for
reconciliation In addition to acknowledging and appreciating differences between individuals and
groups, it would be essential to not see them as solid or determined, but rather regardatem
flexible and under constartevelopment and value thdd Y RA @A Rdzk £ Qa NRt S Ay
her position and identityHence the mere reproduction of tensions or conflict based on
experienced nationalist identities can be transformed to greatégrgroup understanding and
tolerance, along with potentially increased belonging and empathy between gr¥igesg people
shouldbe, as part of the educational initiatives for peace and reconciliapooyided with the

tools to critically determine andeflect on who they want to bgMcGlynn 2009, 112, 20-21.)

This idea is highly relevant to the present study, as is discussed below in the analysis.

The value of Citizenship Education has also become increasingly more sedpgpecifically in
WesternEurope. This refers to the promotion of, among othspects skills and knowledge that
allowfor young studentSincreased awareness of their rights and responsibilities as citizens,
locally, nationally and internationally, in developing and transfornsingjety. Citizenship
Education is thereby more and more commonly integrated into the education systems. Designing
a functioning model of Citizenship Education requires a comprehensive consideration of each
particular context, with its unique qualities. Ehimplementation of democratic school
communities, in addition to the use of dialogue and negotiation, are at the core of Citizenship
Education, to ensure that both students and staff have the opportunity to partake in decision
making on matters related tthemselves or the school community at lardéais is closely linked to
the earlier introduceddea by Kurt Hahof involving the students in the work of the school
communities, by giving them responsibilities ghdsa clear sense of meaning and capa¢iign
Oord 2010)
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Salomon hagparticulaly focused on thehallenges of peace educationthre contexts of

intractable conflict. He hammphassed the significance of conflicting collective narratives,
collectivehistorical memories, negative emotioresnd incompatible beliefs betweegroups in

designing a successfulogrammeof education for more peaceful societgalomon 2011, 487,

50-52, Salomon 2002, 7The mentionedaspects directly affect the manner in whitite

individuals of conflictinggroups SS 2y S ' y20KSNJ I YR AYyGSNLINBG S|
promoting the typically experienced mutual victimhood and hostility, along with oft@none
partially,the incorrect perceptions of the other (Hadjipaviou 2007, 4t)e concept of intractdb
conflict,originallydeveloped by Edward Azar, refers to a prolonged history of collective ethnic
tensions and violengalong with complex andnequal intergroup relations, based time

conflicting collective narratives and traumatic memories of thetgladjipaviou 2007, 40It is

thus highly relevant also in the context of Bosnia and Herzegovina, as the nationalist tensions have

become so deepooted and institutionaked.

Salomorhighlights the wayhe degree ofextended influencef a peacesducationprogram

affects its potential successhis refers to transforminte attitudes, beliefs and emotions the
members ofa collective as a wholeas opposed to merely affecting those of the direct individual
participants.This is also directly linked to the earlier discussion on the potential for the
generalizability of the results of intergroup contaBly extending the impactit is possible,

according to Salomon, to more efficiently enstie durability of the achievedesults, aghey

have commonly been found t@latively rapidlybegin weakening after thend of the
programmesSalomorhas thusstated that due to resisting forceshe relatively shortand
superficialinterventions ofpeace educatioprogranmes are notnecessarily adequate to

transform the conflict situation with enuch-protractedhistorical background and deeply rooted
divisions However, research also indicates that the achieved transformations typitalycertain
degree stayrooted within communties and carbe rehabilitatedby furthereducational
interventions.It has also been found that the desired transformations in attitudes and beliefs are
more likely to take place, in addition to being more strengthened and long lasting, when

LI NOHAOALI yiaQ LINBOGA2dza LISNDS LI A ®afohon PN 46472 0 Sy
50-52, Salomon 2002,.Y
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The ideal outcomes of educatidar peace or reconciliatiom the contexts of protracted social

conflict, according to Salomon, incluttee understanding of different papectives, an@ntailing

mutual sharing andistening between parties, consequently leadingrioreased trust andn
FOOSLIiFyOS 2F Fy2GKSNJ INRdzLIQa O2ff SOGAGBS yI NN
SELX 2NB 2¥y8RElLIe® yA @2t 35S Y S pdtuallyadmiticEnSnitdddezds O2 y T
and reach forgiveness aride recognitionof errors and crimes that have occurred in tbemmon

history. This progress is ideally accompanied wité feelings of intergroup empathy for the

20 KSND & a dzihe Soheditigl @ fatiliyatethefcrieadion of shared historical narrative

between groupsalong withpossibility for a fresh start with mutually and collectively preferred
non-violent means of decisiemaking andhe resolving of arising dispute€Salomon 2002, 9,

Hadjipaviou 200741.)

Furthermore, m their researclon integrated schoolsHughes and Donnelly (2009) have found that
personal stories and narratives, along with drawing connections to the conflict context at large,
play an important role ithe successfuintergroup intraction and facilitation of intergroup
communication.These as more concrete tools, are seen to function more efficiently than mere
references to theoretical and generic concepts of tolerance or respect, for instéhisidea of

the importance of shanig personal oral histories is also further explored as part of the analysis.
Moreover,Hughes and Donnellyavefound the establishment of more intimate intergroup
contact to promote increasesdeltdisclosure, andherefore greater feelings of comfort toidcuss
the contested issues. This thereby potentially promdtesgreater experienced intergroup
empathy and understanding of the othdiHughes & Donnelly 2009, 1222, 130131) Miller

(2002) has also discussed the importance otdisiflosure; thesdf-initiated sharing of personal
facts or knowledge with anothewith reference to the Contact Hypothesis discussed above. He
regards thefrequency and quality of setfisclosure occurring betweethe members of irgroups
and outgroupsas a valid measuref trust and closeness betwee¢hem, along with decreasing

experienced feelings of anxiety and discomf@Miller 2002, 396397.)

Paulo Freir¢1921-1997) a widelyacknowledgedrazilian educator and philosophevith

revolutionary ideas for his timeanteredK A & @2 NJ] 2y (GKS AYLERNIIyOS 2
O2yalOArAz2dzaySaa Ay | OKAS@GAY3I Odzf GdzNF £ SYI yOALI @
personal experiences in educatidde saw education as an instrument of politics, as usually
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profiting some actors over otherg&ritical consciousness refers to understanding facts, as they

really existcausallyand circumstantially, as opposed to seeing oneself as supetior to control

of, them. The latter is implied by the conceptmdive onsciousness, defined by Freire

Additionally, Freire highlighted thelevance of comprehending th@hanging nature of reality

IyR O2yadlyidte AyGdSaANIdGAy3a ySg SELIOMFSYyOSa |y
consciousness, on the other hand, reféo men seeing facts as superior to their own

consciousness, and hence blindly following orders and destiny proposed by these factssdvweire
individuals as conscious and responsible actors that hawsaershipof their own reality and

future, and edication as a tool to accomplish greater freedom and liberation from the sydtgm
LINEY2UAY 3 |y dzy RS NEdimpadRang abilitigsToonirikufe tolssgtiabhaddeR dzl £ Q
(Freire 1973, viii, 446, Freire 2001, 9, Roberts 2000, 38, Bartlett2008, 4641, 44.)

Torsti and Ahonei2009)have suggested that in the caseabpostconflict andmulti-ethnic

society such as that of Bosnia and Herzegoviha,idea ofdeliberative communication is one of

the central elements in creating closer-operation, along with increased trust and respect,

between conflicting groups. This is due to the urgent need for an open and comfortable intergroup
sharing of experiences amurspectives, in addition to further transparent comparison and
evaluation of them. Thereby, through practices of deliberative communication, the groups are
provided with an opportunity to establish a common social vdlase, notwithstanding ethnic

differences or other bases of previous divisiofi®rsti & Ahonen 2009, 220, 222, 224.)

Tomas Englund, inspired by the wietiown educational philosopher and psychologist John Dewey
(1980) and sociologist and philosopher Jiurgen Habermas (198g9xplored the ideaof

deliberative communicationThe concept refers toteractionduring which comprehensively
argued and justifiedat least partiallyconflicting perspectives on contested social issues are
equallyintroducedand examinegwith sufficient use ofime, and in detail Consequently,
participants patiently and respectively listen to each other, and attempt to understand the
opposing argumentdeaceful confrontatioletween them is thus deliberatdhe purpose is not

to intentionallyoppose each otheirom fixed positionsor to find winners and losers, astigically

the case in regular debatebut rather to reach a partial consensus or collective agreement on an
issue, focus on the differences between the actors, or map the options for colleciisatesand

sustainable decisiomaking Hence, students have the possibility to gain further intellectual skills
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in creating new meanings of contested concepts, and critically evaluating and comprehending
alternative perspectives. This strengthens theibdgr creating working democratic society, by
educating students for active citizenship. Enhanced communication additionally creates trust and
a sense of responsibility towards the other. The role of teachers is mainly to facilitate the

conversation(Endund 2016, 54, 59, 687,69, 71, Torsti & Ahonen 2009, 220, 223.)

The relevance of the educational approaches introduced and discussed above will also be analysed

below, with respect to the focus of the present research.

5. ResearclQuestionst Process

5.1Research Questions

¢KS NB&SI NOK jdzSadA zhgfoldling:i KA A Y AGSNRAE GKSaAa

Do the local students during their experience at UWCIM, through the intergroup contact with their
peers from the other local national groups, or the applied educational model and setting of the
college, experience gaining such individual skills, knowlediegs omperceptionswhich have the
potential topositivelycontributeto the process of reconciliation between the national groups in

the social context of the city of Mostar or that of the country at large?

This research question hagther been divded into the following sulmuestions:

- 2 KAOK |3LSOGa 2F GUKS O2ffS3SQa SRdOFGA2Yy I f
experience are specifically experienced to have an impact on this individual learning process
and the potential transformation df 2 O f a (i dzZRSyGiaQ YAYR&aAS(H4aK

- 2KAOK Y2ald aA3yAFAOFLY(d SELSNASYOSR OKFtftSy
towardscontributing to the enhancement tiie postconflict reconciliatiorprocessn the

city of Mostar and the country at large?

These resarch questions ar@vestigated in the contex@ ¥ | 2 bkpedifi€gbalo supportthe
process ofeconciliationin the country Local student is defined as a student origynélom

Bosnia and Herzegovinghespecificfocus of the research has been oretimterviewed

42



AYRADGARIZ £ 4aQ LISNBLISOGAGBSA yR SELISNASYyOSa 0Oz2y
their subjective approaches to framing thehence, the direct focus of the research is not on the
teaching formally taking place in classroomshwai particular academic subjegt®r instance

Additionally, the study does not focus on the perspectives of the international students, the
AdZNNR dzy RAy 3 €20t O2YYdzyAides 2N GKS aiddzRRSyiaaQ

5.2 Research Process

The research for this thesis was mainly conducted thrauginymousyualitativein-depth
interviews with local studentsattending UWCIiM during the time of the data collectiamdboth
local and internationastaff membersof the college. Teir experience and views of the
educational model and settitg | £ 2y 3 g A ( Kendomgassigioveraf gkpedetce atf f
the college were discussed during the intervievimerginghemes and patterns relevant to the
02t t &mGefcddotential to support reonciliationwere consequentlyidentified and

mapped They were subsequenthgflected on the selected theoretical approachmsintergroup
contact and educatioywith a focus on experiential learning enhancing postonflict

reconciliation. The interviewlastedfrom approximately 45 minutes to 1.5 houesich and dok

place during the second half of January 201 R F FSNBy G O2FFSS aKz2Lla 27
choosing, ilrMostar, BiH. Aotal numberof 12 interviews were completed, witkeven(7)local
students and fivgb) staff members.Two (2) students were studying in their second year and five
(5) in their first year. Four interviewed studemtationallyidentify as Bosnian Croats and three (3)

as Bosniakd=urthermore, two (2) of the ierviewed local studentsrea males and five (5) females.

With respect to the interviewed staff members, on the other hand, three (3) are from Bosnia and
Herzegovina, and two (2) of them from other countries. However, one of theowai

interviewed staff members is froi@roatig hence closely from the regioand both have several
years of experience of living in Bosnia and Herzegovina. Additionally, two (2) interviewed staff
members are also alumni of the UWCIiM, and hence also responded from that perspective during
the interviews. Mostapart from onegngagen the teaching at UWCIiM, but all currently also have
and have previously had multiple tasks dodctionsat the collegeThese include admissions,

residential duties and responsibilities for different CAS activities, among tztbks which have

1 Sample mterview questions provided in Annexesnd 2.
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providedthese staff members with @omprehensive picture of theverydayrealities of UWCIM
andthed G dzR Sy (i & Q. TBréel(3$ o IheSnfetvidwied staff members have additionally been
working at UWCIM for an extensitiene periodc ¥ NB Y (i #e8/ edy/daisSodr 4Paie
female, and only one (13 a male. Among the interviewed local staff members, two (2) are of
Bosniak and one (1) of Croat national backgrouithgether, all these staff members evidently
have a relatively close and personal radaship with the college, and it has thus been important

to treat their perspectives criticallgnd as fully subjective.

No interviewedstudent orstaff member is from the city of Mostar. Itaésoimportant to note
that no student or staff membeof Bosnian Serb or Serb national backgrowas regrettably
available for interviewThe selection of interview participants was largely determinethiey
O2YYdzyAllé YSYOSNBQ I @FAftlloAtAGE F2NJ GKS N

&
Qx
w»

The recruitment of the intervieweasas mostly condued through an open catbr researchpn

an e-malil listincluding the entire college communityhe purpose of the research wiasthe open
calldescribed very generallps addressing -6) experiences of the local student body attending
the United WorldCollege in Mostar-{) inthe broader societal context of pesbnflict
NBO2yOAf Al GA2Y A yTheredyhg iterviesvees \BehelatShis Atéhk yot agvare of
the precisefocus of the researchand hence itvas nd likely to affect theiransweas. Someof the

intervieweeswere alsadirectly contactedduring teaching or through commasontacts.

In addition tohaving gainedamiliarity with the particular local contex@nd society with its most

pertinent issuesand recent historythe designng of the very operended andelativelyvague

interview questionsused in the researctvasmainlyinspired by previous academic studies

pertaining to the fields o€ontact pothesis, reconciliation anelducation forpeaceand

reconciliation Additionally,i KS NBX &SI NOKSND&a LINEGA2dza | y26f SRZ
with the UWC movement were used as an inspiratibme interview questions were designed to
O2@0SNJ I Q@GIFINARSGe 2F GKSYSaz AyOfdzRAY 3> mahli y2i
apply to UWCIM, their backgrounds, preus attitudes andntergroup relationsthe attitudes of

family and friendsthe image of UWCIM in larger society, along vtk learning experiences of

teaching, extracurricular activities and of living ttger with other students. In addition,

relationship to the war, hopes for the future of BiH, along with experienced possibilities to

44



contribute to change, were mapped. Thereby, it was possible to comprehensively cover the
diverse aspects of local stufdl & Q S E af}&tbidlisgyUWSikl, in order to identify the

relevant emerging themes arpatterns related to thét (i dzR Boyeiitiallpexperienced

transformation and thecollege @xperiencedootentialto supportreconciliation.Thepurpose of

the reseachisnot to specifically coveor analysethe teaching or classes efch individual

subject, as the studentsinder the IBP, study such a variety of combinations of different

academic subjects of their own choosing, and the content of many of themdalse relation to

the themes pertaining to the research question of the present stddye chosen methodology
thusqualitativelyfocuseson the interviewedh Y RA @A Rdzk £ 8 Q LISNRELISOG A @S A
to the approaches to framinthem, this rderring to themeanings and interpretations thegssign

to their experiences and perspectiveBhe scope of the study is thus limited to this very specific
case and no general conclusions can directly be drawn. The analysis has been conducted by coding
emerging themes and meanings from the interviews and it has been inspired by the Grounded

Theory approach.

Theinterview questions wergphrased ancexpressedn arelativelymundane andolloquial
manner, avoidinghe use of theoetical or academiterminology, to ensure their
understandability tahe intervieweesTherefore the aim was for it to beasier for the
interviewees toanswerthe questionsby reflecting on familiar concepts and events fromithe
everyday live, and this consequently allang for gainingatruly comprehensivensightinto their
true experiences, perceptions, opinions and interpretationthefdiscussedssues along with
their own framing of thoseAdditionally, all interviewees were given the opportunity to choose

the location of the interview, for the situation to be as comfortable as possible for them.

5.3 Qualitativeln-depthInterviewing

As introduced above, theollection of material for the study wasnductedthroughanonymous
qualitative indepth interviews. Theycan to some extent, beompared to regular conversations,
with the important difference of theesearcherasking most of the questions, along with
facilitating the conversation in particulardirectionrelevant to the research questicand making

the decisions on which answers to follow up.étencea certain, elatively numerous amount of

2 Sampleinterview questions provided in Annexésind 2.
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mainquestions, around the themgxresentedabove,wasprepared in advance, to assure the
approximate coverage of the particular areas of interefstne researche However, no rigorous
order or wording was followed, and the interviewees were encouraged to lead the conversation
into the direction most relevant or interestirtg them. As a result, each interview wasigue and
they weredifferent from each otherMoreover, the intervieweesvere specifically asked to talk
about their everyday lives, experiencesd certainrelated events or occasions, t@llow for
analysinghe manner in whiclthey, among otheiaspectstend toframe certain issues and
perceive specific occurrences. Hence, it was important as a researcher to really focus on the
answers and attempt to understand the real meanings of the intervie@eeNEB & tdde/ablS & T
to naturallyreact,follow-up and ask foelaborationon the mostremarkable topics and accounts

in addition to possible topics not yet covered as part of the answ@sasequently, théenterviews
rather resembled casual, relaxed and highly positively loaded conversations, during which the
interviewees were able to reflect on their daily lives at UWGiMng withtheir pasts and their
relationships with other students and/or staff members, among othgpects of their experience
Hence, as researcher it was significantly important to treigpathetically, andinterestedly

respond to the perspectives and accounts of the interviewees, for them to feel secure and free to
open up and share thepersonalexperiencesstories,thoughts and opinionsAs has also been
remarked by Rubin & Rubin (2008)is is among the most efficient ways to create trust between
the parties of the conversatiorhe interviewer and the intervieweeCreating a secure and
encouraging atmosphere for the interview#gerefore naturally facilitates the gaining of a deeper
understanding of the phenomenon undekploration and thus the greateoverallsuccess of the
research. (Rubin & Rubin 2005, 4, 12, 13, 14880108109, Kvale & Brinkmann 2009, 33

The structure of the it SNIZA Sga T2 NJ (i K,Andpired byihé SdkpERubinRabina & |
(2005), among othergonstructedby at first presenting relatively easy, uplifting and generic

guestions to the participantspr also hence getting acquainted with each othedasvercoming

potential nervousness. It walditionally essential agsearcher to properly present oneself to

the intervieweesto establishfriendly and pleasant relations with themalong withstarting the

interviewsin a positive manner, with the intgrewee feeling good and confident about his or her

ability to contribute to the researchAfter this first phase, the focus was placed in the possibly

more sensitive matters, as experiences related to the, Mi@rinstance. By this time, all

interviewees lad already been able to form an understanding of the situation and the researcher,
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and hencdeelmore comfortable to share their views more thoroughly. Finally, all interviews were
ended in anore casual and relaxed mannerensure that the intervieweegained an overall

positive experience from the situatio(Rubin & Rubin 20083, 117120, 129, 136.37, 158159.)

To ensure the validity, credibility and ethicalness of the research, iiwd® planning phase of

the interviewsnecessary to consider certain issues. Firstly, working with the studénts,

teenagers, requird paying special attention to them feeling comfortable and secure throughout
the process, with the covered themes and the questions asked. Hineas agesearcher

essential tocontinuously seek for a fine balance between encouraging the students to share their
experiences and perspectivemdnot unnecessarilypushing them to discuss something that they
would not be willing to or ready foprocessingMoreover, the settingof the research questions
neededto be done with great care, to not let the possible conscious or unconscious prejudices of
the researcher have an impact on themislimportant for the intervieweto acknowledge and

reflect on his or hepotential bias or personal stands on the issues, tedefore more efficiently
avoid their impact ordraftingthe questions to the participant®r interpreting their answers.
However, an interview situation can always be regardednaisi@ractiveco-construction of
knowledge, with the interviewer inevitably contributing to the outcordelditionally, the

researcher tlus,during the analysidhas the power to independently intpret the constructed
knowledge Furthermore, the use of colloquial language dhd creation of a casual atmosphere
becomeall the morerelevant when working with young peopl&he opportunity to interrupt the
interviews was additionally constantly present. However, all the interviewsetsulated their
happnessto share their views and stories, and many also expregseat satisfaction towards the
way in which they had been able to reflect on their experiences and truly and thoroughly discuss
them with someone. As a result, many inteawees even regarded their participation in the
research as highly beneficianrichingand personally interesting for thenfRubin & Rubin 2005.
14-15, 82, 135Kvale & Brinkmann 2009, 3455)

5.4 Analysis of the Interview Material

All the conductednterviews were recorded, after which they were carefully transcribed into
written form. Subsequently, emerging themepatternsand framingsvere identifiedand
mapped coded and furtheanalysed¢ KS OK2aSy I LILINRI OK Kl a 0SSy
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coding of the material, to as if decompose the transcribed intersieto certain categories, and

to find connections, contradictions, patterns or framings witthia conceptionsliscovered irthe
material. The codesvere hence not determinecéintecedenE 6 dzii G KNR dzZK GKS NB3
interpretation during the process of exploring the matertdithe meanings assigned fmarticular

issues and phenomen@hese havéhen been reflected on thgained knowledge of theontext

and thetheoretical framework introduced abov@hus the purpose has not been emalysethe

material in the light oexplicitpreviously determinedheory, but rather a collection of relevant

theories in the field of reconciliation, peace educatipand social psychologyhe field of the

Grounded Theory approach entails a variety of standards on processing the research material, and
no singleall-encompassinglefinition of the approach can be alted. (Kvale & Brinkmann 2009,

28,202 Charmaz & Belgrav2012, 347348)

As part of the chosen approacim exploring the research material, inspired by the Grounded
Theory,analysis has also simultaneously beemductedduring the course of the interview$his
refers to the wayin whichthe theoreticalpatterns, conceptuasations and emerging main themes,
contradictions andramingsof the covered issues and phenomemédong with their mutual
connections, were constalytidentified and remarked, to develop and test theineadyduring
the course of the researciConsequently, the approadtas allowed for continuous learnirand
discoveringalong the course of the entire research, friscoming familiawith the phenomaa
and contextto collecting and caconstructing the materialanddiscussing with the research
participants Moreover, the participant&lsohad the chance toecognse new connections and
understandings of certain issues and phenomena, and hence alsodemething about
themselves and their context during the intervief@harmaz & Belgrave 2012, 3389, Kvale &
Brinkmann 2009, 11,2195)

5.50wn Positionality

When reflecting on my personal position as a researcher, in relatiainéochosen research
guestion,it iscertainlya matter thatneeds to be acknowledged amaken into accountl
completed my International Baccalauredd@ploma Programme 20082010, in theli Po Chun

United World College dfiong Kong (LPCUWe&notherhigh school that functions as part tife
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United World College movement, similarly to UWC®se could hence also consider e
forming part of and having been raised withithe UWC mvement, which regard as an

important personalmatter.

| truly believe in the values anithe mission of the movement, and it has thus been especially
important for me to acknowledge my positi@s a researcheand hencedifferentiate my personal
opinions and viewfrom the study. On the other hand, | also find it esgmlly important to

critically exanme the UWCmovement and the collegdsinctioning under its flagexplicitlydue to
consideringhe work as remarkably valuable allow fordevelopment and improvenent inthe
fulfilment of its goalsHence, | would ceéainly not regard myself as overly prejudiced to conduct
such research as the one in questidwditionally, having a more thorough understandofghe

& 0 dzR Svg-yedr @xperience at UWCIM, due to having gone through a very similar period
myself, unquesonably provides me with the tools fagainngl RS SLISNJ AyaA3IKi Ayl
lives. It also assisted me in establishing more friendly relationships with the research participants,
as | was also able to share my own stories and experidnmesa sinilar context However, a

great care had to be taken for the$actors to not in any wainfluence theresponsef the

interviewees.

Overall, it is important for researchers, particularly when conducting qualitative researstayto

neutral towards the ontext andthe useddata. Whenthis is not the case, one easily, and in most

cases unconsciously, begin2 f 221 F2NJ OSNIIFAY FyagSNAE 2NJ LISNH
opinion, andsimultaneouslydisregards others not supporting ithis could even lead to the
researcherconsequentlyamending thequestions towards more leading versions, and hence

significantlyaffecting the results and validity of the research.

5.6 Limitations to the Research

During the course of the researcdgme methodological limitationgvere identified. Theyrimarily
includethe composition of the local student body that was interviewed duringdat collection
process. Most importantly, no local student oBasnianSerb background waggrettably
availabé for thestudy, and the research question can thereby only be investigated from the

perspective of local students from Bosniak &wknianCroat backgrounds. Additionally, all the
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interviewedstudents actively took the initiative and expressed their ietrin the researchas a
result of most of their recruitment taking place through an open gdtich might have affected

the randomness of theample of local students interviewed. Consequently, their responses might
not represent and reflect those afso-called averagéocalstudentattending UWCiMRaher,
students with certairqualities mighthavebeen more prone to eagerly participate in a research of
this type.The same limitation also applies to the interviewed local staff members, as no staff

member of Serb national background was available for interview.

Moreover, not an equal number of males and females or first and second year students were
successfullyecruited for the interviews. Instead, a larger number of females &rsd year

students participated in the study. Students attending their second year of studies at UWCIiM
might havepossibly ben able to more profoundly reflect on their experiences dedrning. On

the other hand, students in their first year might still more clearly remember their previous
educational and social context, and hence be better able to compare those to the current one,
along with identifying their recenehrning experiencgand first reactionsFinally it has to be
noted that the number of studentand staffparticipating in the study is not sufficient toalv

general or broad conclusions to other contexts.

6. UWGaY [ 201t {GdzRSy(GaQ . I O13aINRdzyRA

Thelocalstudents at UWCIiM, including the ones interviewed for the present research, come from
a diversityof backgrounds. Nearly half of the interviewed studefstsidents 3, 5, Ghavebeen
involved in the work of differenhon-governmentalorgansations(NGO)n their home

communities;in organizing countride semirars and camps, addressimger-ethnic issues,

among otherguestions and in attempting to promotsocial change and initiating new projects in
their home towns.There area number of such ygth organsations working in BiHHowever, not

all interviewed students had been involved in such activitesl it is also likelyhat the interview
material for the present researdhcludes specifically many cases of such particularly active young
people from within the UWCIM college communjtgis they also took the initiative and were eager
to participate in the present research. The local students come from both small villages and larger
citiesin BiH Their home communities aretionallyeither muchsegregatedstudents 23, 5,6,

7), which comprises the majoritgr quite diversgstudents 1, 4). Fewf the studentspreviously
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went to a private schodstudents 2, 7pefore attending UWCIM, whiletloers (students 1, 3, 4, 5,
6) come from the more @mmonpublic educational systems. Henceethexperiences are very

variedamong each other.

According to the interviews, the local students attending UWCIM seem to be quite a deviation
from an average young pes from Bosnia and Herzegovina, as theynamy caseg¢studentsl, 2,

3, 9 have already had friendships across the different nationalities before attending UWCIiM, they
appear to have comparatively quite tolerant and unprejudiced views on the other nationalities in
BiH, and they have often beentaely involved in working towards a mocellaborative society.
However, egardless of possibly possessing values and perspectives distinct of the ones dominant
in their home communities, they have nevertheless been raised under the impact and common
value base of those oftenationallysegregated or homogenous societies. Additionally, despite of
commonly appreciating the values and ideas of the UWC movement, most local students have

primarily chosen to apply to UWCIM etio the opportunities it offers, ais discussed below

2 AGK NBaLISOG G2 GKS faff @énfoer & ekplRP sfréssefpeat O1 3 NB dzy
appreciation towards several students having previously taken initiative in their home

communities with such little support and resources #afale, and towards the students in many

cases, regardless of the challenges, being outstandingly aware of global and social issues.
Additionally, the studentare by the interviewed staff members, in most casesen as actually

being interested in their @ucation and the studies at UWCIiM, whizh the other hands not seen

as highly commoin the context of BH. Moreover, manyinterviewed studentgstudentsl, 3, 5, 6)

are proud oftheir families being exceptionally openinded in thecontext of thar communities,

and presented theimparentsasnot being afraid of changes, having friends acrossntitéonalist

divisions and supporting heir children in promoting contact between the nationalitiesdan

acceptance of difference.

According tahe majorityof interviewed studentgstudents2, 3, 4, 57), the most significant
reason for many of their friends in their home communities to not apply to UWCIM had, among
other reasonsto do withnot wanting to leave their homes at such an early ,ayel not haing
enough confidencén their Erglish proficiencyAdditionally somestudents(students 4, 7)

perceive the general attitude towasdjaining an excellent education as quite indifferenBiH
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and see many young people as not being interested in the tyu@litheir education Also, here

are undoubtedlynumerousparents that would not accept the idea of their children living and
studying with others from all theationalgroups or merely living away from homéiowever, he
access to better education ardus future continuesto function asa great incente formany,
including parents, and it can generally be dedutieat in many casethe mostactive

determined courageous and setfonfidentof thoseknowing about the college, sufficiently
identifying with its values and mission, and otherwig#ling to apply, eventually end up doing so.
The studentcommonlyframethemselves as optimistitiusting, and willing to take risks
(explicitlystudentsl, 2, 5,6, 7). Closely related to this quality, one of the students framed the
reasons for some other students to not apply, as follows:

Gt S2LX S 0dzZAf R O0FNNASNER F2N GKSyasStgSas €A1
[Student5]

6.1Parei a Q Ly ¥f dzZSy OS

As presentedseveralinterviewed studentgstudents 1, 3, 5, &pecifically highlighted the
importance of their parents in them having been raised with more tolerant and -opeded

attitudes towards therelationsbetween the national grops, nationalisttensions and
NEO2YOAf AL GA2Y AYy GKS O2dzyiNEBEZ YR KSyOS I a
most of their peers in their home communitieStudent6 also wished to stress the fundamental

influence of parents in promoting respect towards the otin@tionalgroups:

K$ GBESERoNBI GKIG 6KSYy KS g1t
0 2 tdiirdeMiSto idakerhint phapr 8at po&orF NA Sy R
R2y Qi ¢yl @2dz 2 R2 GKI
%)

a

a

L a
SNE 6SNB Ay 461 NI yR {KISiudent ¢ K
Furthermore, wien applying to study at UWCiNhe studentshadin some cases (students 5, 6)
faceddirect prejudice in their communitiesegardingtheir decision to leave home arid golive in

such amulti-ethnicand multicultural community. Additionallynanystudents(students 1, 5, 6)

had already previously faced prejudice for volunteering in the youth NB@sgever,some of

A

l.:.l

P Q
a

them(students 3,5 £ a2 NBYI N] SR GKSANI YR UGKSANI LI NBy s

commentares, along with the students, eddition to some ofheir famiies, rather embracing the
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differences between th@ational3 N2 dzLJAa ® hy S &G dzRSyd RS&AONAOGSR |
to difference as follows:
Gad LINBydGa KIS ftglrea NIA&aSR ,dithdtPshodlét A SOS
judge people only based on how good people they actuallp EBtident3]
According to the interviewed staff membefsaff members 1, 2, 4, Bith referenceto the local
& 0 dzR Sy (i atkerelaile tyfEcyllii Some who worry about thehildren losing their national,
religious, or other fundamental identities, due to at UWCIM being exposed to such different
cultures, religions and background$owever, the majority of thesestudentshave been raised
with relatively tolerant attitudes and positive approatdwards the idea of intergroup
reconciliation, aslready applyingo the collegerequires a significant amount of courage and
openmindednessalso from the part of thgarents. According to the staffembers, he recent
rise of nationalism and populistic political rhetoric in BiH has also increased the tendency to see
the college as a threat to national identity, along with more conservative traditions and beliefs.
However, also among the interviewedigR Sy (1 4 Q> | y & K 2 gsomepare®ty RAy 3 | 2/
(students 2, 7hadbeensomewhatworried about the students living with people frosuch
different backgrounds. The concern usually derives from not being able to predict the other
& ( dzR Sal0es dif@styleand cultural customs. Henctheseparents regardless of generally
being quite opeAminded towards differenceéhad worried abouthe possibility otheir children

losing their religious traditions, along with being affected by unknown ideologies dyléss

a2NB23SNE 02y 0S Ny arglaivelydhoheBighificat? semskiwtyRtiéwaritssrtain

issueswith respect tothe relations between the differenbationalitiesin BiH could clearly be

identified from the interviews with local studentsh&@question ofcrossnationaldatingis

undoubtedly among thegt & (G KS LI NBy (aQ || LioindohywdtySldferemtz § K S
and more cautious thato those oftheir children livng, studying and being friends with their

peersfrom a variety of locahationalgroups.An evident conflict seems to exist between the
a0dzRSYy(GaQ FYyR GKSANI LI NBydGdaQ | (i théardemBesofi 2 61 NR

the different localnationalgroups.

The most significant factor affecting thal NBmyore dr&udiced attitudes towarsintergroup

dating, as opposed to attitudes towards friendships or sharing a rémnmstance has inmost
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cases to do with religion. Sonaé the intervieweda @ dzR S y (i {sudenis N6 )/ i addition

to thesestudents themselves, angorried about the potential for the studerb be accepted in

the possiblef dzii dzZNB LI NIy SNDa Tl YAt @I Ra&grhimorhgrKkS RATT
possibyy 20 FSSEtAy3a O2YF2NIIFIo6fS Ay GKIFIG SY@ANRYYSy
descriptiong(students 1, 5, 7)someparentsare worried about the potential future children being

raised in a family with two different religions and thdrancebecoming confused between them

One of the students described tlexperiencedchallenges of dating someone of anotheational

group, as follows:

GLG A& YdzOK SFAASNI AT @2dz RFGS | / NBF {fisb |, 2dz
date someone foanother ethnic groupp EStudent7]

Several interviewedtudents(students 2, 34, 5) on the other handregarddatingacross

nationalitiesas something very courageoumsBiH but simulneously as something natural and

normal. Someintergroupstudent coupls at UWCIM havevencaught significant media attention

and none of thanterviewedstudents agreson theapproaches of many people tiating

between the different nationalitiegassuch an unusual, rare or different occasion. They would

rather prefer peopleregardngit as something normal and privatsolely adove between two

people Many ofthem (students 2, 3, 4, 5, @ersonallysee a relationship or even marriage with

someone from another localationalgroup as entirely realistic itne future, andsomealready

have experiences afatingsomeone of another local nationalityhe students, similarly to their

parents, also commonl{students 1, 5, 6, fresent religion as the most relevant potential issue in

terms of a serious intergrougelationship:
GL R2y Qi GKAY]l a2YS2yS g2ddZd R 6S | 06SdGdSN Kdzi
marry a Muslim, iE is goingvto be tough beqausg of the religion. The[e is a gap.Jt is going to be ]
hardtoraisd OKAf R® . dzi0 U0KS YI NNAF IS AU §SKbemt6] YA IKU

However,somestudents(students 1, 4,6, H NB dzy OSNI F Ay | 62dzii GsKSANJ L
them for instance marrying someone from anothetionalgroup, or evenalready know that

their parents would either not agree with it or might even completely disapprove dherefore

it is possible to observan apparentRS A I A2y Ay GKS LI NBSyGtdaQ 3ISyS
issue, as the students mostly present thenmsapportive, opeAminded and exceptionbl positive

towardsrelationsbetween the local nationalitie$However,somestudents(students 2, 3, 5)
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expect their parents to approve of whoever they themselves cholmseonclusion, there appears
tobeacleara Yy i N} RAOGA2Y Ay GKS LI NBydaQ |ddAddzRSa
commonly possess a positive approach towards friendships between the local national groups, but
simultaneously often strongly oppose their children having romantic relatiatisathers from

different nationalities.

6.2 Opportunistic Approach

As the primary reasons fonitially deciding to apply to UWCiNnostinterviewed local studets

(students 1, 4, 6, ®mphassed the possibility ofainng a better standard of education and the

more realistic opportunity to leave BiH after graduatidime majority of thencompared the

education offered at UWCIM to that of the national public educational systems and highlighted its
immensely better qualityd their previous schoolSome(students 1, 2are alscamazed byheir

peers from such a number different countries havinghosen to come to live and study in BiH, as
they themselves mainly rather wish to go abroad. Tdeal students at UWCIM are tyailly

among the most academically advanced in their home communities, with a considerable amount
of potential, and have great career ambitions. The staff members also commonly frame the
a0dzZRSyGaQ AYAGAIE Ay dSNBal oppgsedikbSingdivéntoysteel | &

idealism, for instance, and have also observed a gradual change towards this direction:

OAt the beginning students were a bit more idealistic, driven by this idea that the labels they
grew up with would not matter anymoréhat they would meet people, exchange ideas, to kind

of learn more about themselves as well, within a new environment. And then on top of that, to
maybe get a better education somewhere abroad and to have an academic professional career.
Now | see theresimaybe a shift towards this second part being a bit more of a motivation.

[Staff member2]

However,along with the primary reasons of better education and opportunity to leave the
country, allinterviewed studentdiavealsobeen interested irthe new and different opportunities
provided byattending UWCiMMost of them (students 1, 2, 3, 5, 7)mentioned the intriguing
aspects of living in an international environment, trying out new\dtotis, learning more about
oneself, meeting new peopland creating friendships, and promoting the values and mission of
the movement.Some (students 3, 4, @Jso talk about havingadambitions towards being part of

building a more peacef@nd constructivesociety in their home country.
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Nevertheless, emnrding tomanyof the interviewed students and stafétudentsl, 2, 3, 5, 67 &

staff member2,35r 2y S OlFy 20aSNWS I Of SlibNdawbil y3S Ay
attitudes and ambitionsvhen comparing their performance during the interviews aafir

having been accepted to study at UWCilheynoted how the students often appean the
interviewswith many ideas to take initiative, with various ambitidscontribute to their society
idealism and interest towaslothers from different backgrounds. Howevéngseinterviewees

are often puzzled byseveralstudentsfor instancemerelyendingup spending extensive amounts

of time studyingonce at UWCiMand are not as active as theseemed during the interviews:

& 2 # $came here | was kind of disappointed, because people just stopped[ahontthe
values and mission of the UWC movement and UWEgstldent2]

Theseinterviewees, both students and staéfxplainthis by theuse ofsimilar opportunistic or

strategic reasonsed by seHinterest and individualismastheyl f 82 dza SR Ay FNI YA Y:
initial motivations for applying to UWCIM. This is then perceived as having resuiiteem,

during the application processexaggerating their interest in hang a change in society and

believing in the ideals of UWCIiM:

GL NBlIffe GKAY]l LIS2LXS INBE RAFFSNBYyO Ay GKS
people bullshitted their way in, about being op@inded and so on. There are also many
amazinglJS2 LJt S o0dzi | 02dzi a2YS Bodetfg2y RSN gKe (K

G¢KS LINPOofSY Aa (GKIFG LIS2LXS tASd tS2LXS R2 VY
come to the selections and they talk about how much they want diversity, how much they want

to introduce themselves to different cultureand then they come here, and only become

friends with other local peopldlso, they talk about how much stuff they want to organand

GKSy (KS& O02YS KSNHStuden®s] I f f GKS& R2 Aa &addzRe

Among some adthe qualities that the interviewees specifically mentioned they hlagen

surprised about, is howome othersappearnot to be as operminded as they expected everyone

to be, but rather have prejudice against difference. One of the students gave an exainspi@e

not being comfortable withk SA NJ LISSNB Q & SEdzt t 2NASYydl GA2YY

a
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-rhirided lhiN B efefaie algolnif tfhiat opeminded people, like some
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Sudent3even statedthat OO2 NRAY 3 (2 (KS Samdzef $1¢ pe@siwoddy R S NA i
create friendships baseah the mutual benefits they wouldotentially be able to gainifom those
friendships. &udent 7 alsomentionedhow it would not be too upsetting if the created friendships

did not last after graduating from UWCiNWhese accounts can also be interpreted as expressions

of rational opportunism, to some exteimispired by selinterest.

The followingpresentation of thefindings andhe analysis of the research have been structured
through differentiating between thexperienceccontributions and potentially transformative
influence with a critical exploration of the relevant challenges in fineces, of the social

experiences and interaction taking place outside of the direct classroom context, through bringing
the students, within the monitored environment of UWCIM, to live, study and do a variety of
activities together, and, on the other hand, thetivities occurring and perceptions gained in the
more fecilitated classroom environmenMoreover, theexperiencedootential for broader societal

and future contributions, along with thidentified specific difficultiedhave been explored

variety ofpatterns, issuesconnections, contradictionsnd framingsemerging from the

interviews haveconsequenthbeen mapped, discussed aadalysedwithin the structure of these

more comprehensive divisions.

7. The Power of Contact

I 2y T2NXAyYy 33 8pcifiyfdeNsion dxpefieyfti@l Fearning as part of education, as opposed

to placing greater emphasis on the academic content in encouraging students to acknowledge

their true potential as active and morally responsible citizens (van Oord 20126153263264),

the research demonstrates a greater contribution of the social life, interactions and experiences at
2/ Aa AY (NI yaT2NYAY Fandidesin doatdeR B theifarmallyfa8iNaes LG A 2

classroom context. Hence, these findings ardlfirdiscussed below.

7.1 Experienced Cultural Unity and Enhanced Understanding of Religious Difference

The value of social life in the learning occurring at UWCiIM was one of the most highlighted aspects
FY2y3 GKS AYyUSNWASGSR aGdzRSyiaQ NBalLlRyaSad CA
common cultural identity of local students of all the codnt®a Y I Ay yIF A2yl {f 3INP

along with an increase ithhe understanding of religious difference, were clearly pregsarihe
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conducted interviewslt was noted, byall students and staff alike, that common language and
shared cultural background amdentality are generally the most remarkable single factors
affectingthe formation of groups of friends at the college. Consequently, students coming from
neighbouringcountries and same geographical regions often spend comparatively more time
together, than with students from other regions. On the other hand, the most frequently
mentionedexperiences of mutual difference between the local students were typically related to

the diverse religious b&grounds present among them

As local students from Bildlong withthe students from other countries of the Balkan region,
compose the largest single group of students, which share approximately the same culture and are
able to easily understand each other when communicating in their mother tongues, their
commaplace grouping togetheat UWCiMis more visible than that of any other equivalent group

of students. Thereforgeall interviewees instantlindicated an existence of an experienced clear
division between local students from BiH and international studé&is other countries. The

feeling of unity and shared cultural identity among all local students was something

unquestionable in the responses and significant in the experiences of students and staff, and there
Ad loazfdziSte y2 SdiféariRghafiansd bazkgrounds Geving aditnmzR &y ( & Q

their formation of these friendships.

62 KSy Ad O2vSa G2 GKHG ot20rt &aGdRSydan SiKy
U K I [8terlent 2]

Many nterviewed studentg1, 3, 5, 6, 7&xperiencehis extent of identifying strongly with he

other local students from varying national backgrounds at UWCIM as something exceptional or

even unthinkable in their original home communities, where strong expressions of nationalism

continuedi 2 200dzNJ 2y | RFEAf @ ol arao | zuBadidend asi KS e

something entirely normal and natural in the community of UWCS@imestudents(1, 3 5, §

frame theexperienceccommonculturalidentity as sharing &ery simila sense ohumour,

mentality and backgroundmong all local students, in addition to watching the same movies,

listening to the same artists, and so forth.

AaWe have our owhumourthat all of us understand but no one else does. It cannot be
translated tok y & 2 ( K S NJStbdenf3 dz IS d¢
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Additionally the interviewees emphass R 0 KS gl & (KS t20Ff addzRSyda
are quite similar to each other and how they all face the same social issde®NE Y LJ2 2 NJ
infrastructure to corrupted politici y" dasthe interviewed student 1 aptly put it. Additionally, local
students define their shared culture as quite conservative, in comparison to many of the, as
perceived, more liberal Western European cultures, for instance. On the other imeamy,

students(5, 6, 7) especially thosef Christiarreligiousbackgroundframe religion as the most

significant cultural aspect leading to some differences in lifestyles among the local students from
different national groups, but experience the cultureeifsas very similar for all, regardlesstio¢

religious differences.

l'Y20KSNI AYLRNIFYd 20aSNBFGA2Yy A& GKIG 2F NBO:
students. Offially, three different language&osnian, Serbiaand Croatian, wereecognsed

duringthe Dayton Peace Accords, and they are practically treated as the three main official
languages in BiH. The use of these languagesasstiongly politiged, whichhas also led to the

creation of three separate educational systems andicula. For these reasons, the mother

tongue literature studies of these main local languages are also at UWCIiM studied in separate
classes. Howeveall but one of thenterviewed studentgstudent 7)argue for the practical

existence of one single lgnage in BiH, and would hence prefer studying®dof f SR Wt 2 O f
fIy3dz 3SQs Fff G23S0GKSNJI Ay poteiidlyniole vidusivetida & = R dz
insightful.

Student lalsoaptly phrased the above described sense of unitg@salledYug-Nostalgia. This

refers to the now segregated national groups having all previously been part of the Socialist

Federal Republic of Yugasgia (SFRY), and teudents as framed by student having positively

nostalgic feehgs of that historical periodAs presented abovehe students, irmostcases, wish

to promote similar ideologies of solidarity and multiculturalism, among oitieas that were also
LINEY2UGSR Ay GKS {Cw, X YR adNRy3afe NBf{IFIGS (KS

common historicaperiod.

G/ FtftAy3a dza f20Ffa&a dzyAGSa dzad L YSIys AidGQa 2
3SG 2 1y26 SIOK Odz dz2NBX odzi (G2 06S 02yySOidSs
b2aldlt3AlFY AGIQAKHES PERME®Ry 3 6S Y2aidf e



However,someinterviewed studentg2, 7) also have contradictory feelings about the shared

common identity of all local students, as they experience the division between locals and
internationals as both positive and negative. tBa other hand, they regret that the mentioned

aSLI N GA2y SEA&GAT a GKS O2ftftS3SQéingskhé2f 2383
celebration of difference and intercultural understanding, which are not in line with any division

on cultural oringuistic bases. However, the students are also immensely pleased with the very
exceptional experiencedulturalunity among local students of all national backgroundsst of

the interviewed studentgl, 3, 4, 5, 6, 74lso personally have other locstlidents as their best

friends, in addition to having both local and international students as part of their larger group of

friends Two intervieweegxpressed their feelings about the local unity, as follows:

GL tfA1S GKS KAy 3intériational stuBents dsXocals. BéchlBeRia® &&no i 2
barriers at all. Because there is no such thing as locals here [in society of BiH at large]. Because
GKAA A& GKS 2yfe LI OS sgKSWEt1 OlGdzrtfe £t of

a . ngl}ls L 2NBBSMNNMB R diaZ HNIR y2¢6 L NBFSNI G2 ff
dzy A U S RStWIENT & ¢
Nevertheless, it can even be concluded that the question of any potential nationalist segregation
among the local student body is a complete tabodJ&YCiM. Such attitudes would not be
accepted by other students and staff, and would hence be immediately strongly opposed, if such
arose. As has been presented aboakjnterviewed studentsegard the issues of nationalist
aSANBIAF GA2Y Avsty difficdlt, @ad waul QishSail & moke Zollaborative future for the
country. Thus, any local student with potentially hostile attitudes against membehe ather
national groups would most likely be socially excluded from the UWCIM community. Ttassoa
be seen as a result of what the students consider as being expected from them in the community.
One of the interviewed students has also observed the paradox, and laughingly stated the
following:
SNE (2 KI@S LINSEdRAOSLISALIASZ YEIHIES yIINB KdzdA OS
Ay 3

N
y3d 2 Ke[StadendA] R & 2 dzdé
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with the increased intergrouentification,understandingand widening of perspectise

experienced by the students, do not extend to tolerating or attempting to understand non

tolerant views. This is also a sign of a certain psdéian of attitudes within the UWCIM

community, reflecting that of broader society

Conforming to theexperienced local cultural unitynanyinterviewees(students 1, 3, 4, 5, 6, 7)

have peers from other local national groupsaamsongtheir best friends, and they expressed their

full trust towards them, also with respect to their atylto express worries, fears, or opinions and
feelings, among other personal issues, to th&tudent 7even reflected on it being easier to

share criticism towards yourself or your own nationalisgmoup with members of dter groups.

This is due to thetudentfeeling that in the social context of BiH, one is constantly expected to
adFyR dzLJ F2N) 2ySQa 26y ylraA2ylFf 3INRdzLIsgrodpldS OA T
The samestudent also expressechan factpreferred approach to begin withriticizingyour own

in-group and attempting to understand the other groups, as follows:

GL GNB G2 fAOS g A (sksomethig, LStk Yo Mysklf &nd ivikImy owk. ¥ L
think it is better to try to discuss and understand, and nqtuisb always agree on everything,

which is just pointless, like it is often supposed to be with your own ethnic group. Better to open
dzLJ @2 dzNJ YAYR YR dzy RSNRGF YRXZ O2 YL} NBStu#dntOl a =
7]

AN

The quote fromstudent4belowl £ 82 AYRAOI 1Sa GKS aidzZRSyidQa EL
AGdZREY(GAQ yraA2ytf oF Ol3INRdzyRa a4 KFEOAY3I 56802

to the localculturalunity experienced at the UWCIM community beingssong andnormalised.

GLF L GKAY]l Fo2dzi Y& .2ayAl]l] FNASYR:I GKS 2yf
religion. Hebehavioutr YR 2 6 KSNJ a0 dzZF ¥ 2dza [BtudeRUINB &Sy i KSNJI

Accordingly, gneralsation among students is more evident along the lineglobal cultural
differences, as introduced above through the created division between local and international
students. As noted, local students commonly consider themselves as coming from a very similar
cultural background with each other, and it coutdrh the interviews be deduced that they do

not, in cultural terms, tend to generad or categosS S I O K beRavisufadedding to the
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localnational groups. However, the probability of some level of generalizing of others into

different stereotypicay I G A2y f OF §SI2NASE AYONBlFasSa Fa (GKS
background becomes greater. Hence, according to the interviews, local stugtpraallytend to

see each other as incomparable individuals within their, to them-lwredwn, largercultural group,

but see students of more unfamiliar and distant cultural backgrounds more easily as forming a
relatively homogenous cultural otgroup. The quote from one of the interviewsglowillustrates

well how this specific interviewee has ended gmgralizing all Italians into their particular aad

experienced, rathehomogenous, cultural categary

GLOGIEAFYAaY GKS@ INB LIS2L)X S GKFEG S X a2yYsS 1A
[Student 1]

The same interviewee has also acknowleddezlway this process takes plackie to one not

having extensive opportunities of contact to persons of a certain more distant cultural
backgroundConsequentlf (2 AAYLI AFeé 2ySQa O2YLINBKSyairz2y
members of that relativelynknown group as a whole, the students tend to genseslhe

knowledge they have gained through contact with just few students from that culture or region.

Below is another quotation from an interview with the same student:

G2 KSy @&2dz | l\,IJE:‘naianérsfor‘lAamQ/aEkAthfbra abbut thjbf&(mlmny they are living in,
ez2dz 2yte KIS tA1S 2yS az2dNOSe® LT AuQa 2yte
gK2f S O2dzy (i NHStublefit Iy S LISNE2Y ®¢
In addition to the clear construction of a died cultural identity among the local students,
differentiating them from the international students from other regions, the interviewed students
specifically of Christian religious backgrourgimerally highlightedhe importance of meeting
other youngpeople that regularly exercise certain, in most cases religious, traditions, or possess
particular beliefs, that they themselves have previously framed as somewhat curious or have even
not been aware of. The interviewees felt that they could, throughythécoming acquainted or
even friends with these people, remarkably more naturally emsathiith others appreciating
these different traditions, and understand and respect the meaning and origins of their
backgrounds and lifestyles. Consequently, the shidexperience being morequipped with
skills to tolerate differences and potentially compare the observed religious or other qualities to

their own.
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G, 2dz YF1S | 20 2F FTNASYRa KSNBE FTNRY sRAFTFSNB
How to acept other people, how to live with them. Then you can use all that education to make
LIS OS> (KFGQa GKS Y2al[StudedB4pAr 2dza GKAy3I GKFG |

As mentionedmost of the interviewedstudentsof Christiarreligiousbackgrounls (students4, 6,

7) explicitlyrecalled some stories of religious beliefs or traditions that they had for the first time

closely observed or lived through during their stay at UWCIM. One student had for example
witnessed an incident that caused another student being woralkedut the possibility of certain
GAGOKONI FiX gKAOK F2N¥Xa LINL 2F GKFG addzZRSyidQ

student had previously not been fully aware.

l.:.l

G¢ KL ga NBFffte Fdzyyeod . dzi L R2Iedldthityhers > K
GSNBE &a2YS SEIFYLE S&a Ay KSNIFlLYAf@dd LQY {AYyR 2
GKFdQ&a sKIFG LO@S béfoteloMiiS RO RARG D GK NNBNR £ BK 0B £ A
KSI N 6KS&S (A[gtwlan 7R ¥ SEI YLX Sa dé

As concluded from the citation above, the interviewed student had no clear position on the
guestion even after the incident. However, the interviewed student had clearly gained further
respect towardshe beliefs of the other studeng friend, who tuly believes in them. The
interviewed student had hencadditionallymore profoundly thought of their origins and to some

extent personally identified with these beliefs.

Another student (student 4) raised the question of varying religious dress codegain social

situations. The interviewed student had previously possessed some prejudice or doubts about
GBLIAOIE X LI NILAOdzZ I NI & ¢ 2pasictierelhious graupskdiffgiént | Y 2 y 3
from which the interviewed student identifies withnd had recently begun to better understand

the reasoning behind wearing those pieces of clothing. This was due to at UWCiIM having become
close to and living with friends who are used to wearing such clothing, and hence being able to, in

a certain degreedentify with their beliefs.

2SS F2NJ SEIF YL S KIFIR RA&AOdza&A2Y | 62dzi 0dzNJ A
gla tA1ST oKe g2dd R GKSe& gSINI GKIGX yR L O¢2
those people and they actually shoacts, and how people feel and stuff. Some things like this

NEBFffeé OKIFIYy3ISR Y& YAYR® L (KAYy]l] AGQa o0SOIdzas
RATFSNBYG FSStAy3d gKSYy (KSe& FINB Y& FTNASYRao
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really care if it was another ethnic group. Now that | have friends from all around the world and
stuff, | really think like what if it was one 6fK S jstadent 4]

Additionally, during the service activities, the students often work with margedijrowps of
disabled children, refugees|derly,and other such groups with special needs. Hence, they also
experience having learned new ways to more naturally interact and work with these groups, and
to respect their life situations. Consequentypmeof them (students 4, pspecificallyframed the
effect as having become more opeminded, patient and understanding towards handling

individual differences.

7.2 Approaching DifferenagAddress of Avoid?

During the interviewsmanystudents(1, 4, 6) also remarked the importance of learning to discuss,
compromise, and hence overcome disagreements that at times naturally arise among the students
from different backgrounds living together, due to them possibly having previously gotten used to

varying festyles.

Gh¥ O2dzNBRS L Oly KIF@S LINRofSYa gAIGK tAGAY3I o
Sty RAAOdzA&E Al | ySuddhtep (2 FAYR | a2f dziA2y o
However, a strongimultaneoud JNE & Sy OS 2F | Of SIF NI AYyAGAlf NBf d

even discuss the most sensitive and contradictory nationalist issues can also be identified from the
interviews. Firstlymanyof the studenty2, 3, j thought, when asked about the pot&al change

in their thinking during the time spent at UWCIM, that their attitudes or opinions have not

drastically changed, regardless of having been introduced to new perspectives, opinions and belief
systemsFor some (students 3, 3)pwever,the previous crossational interaction, through

working at the youth NGOs, for instance, had already had a strong impact on their attitudes and
opinions.According to the students (2, 3, Viewpoints, they have not been persuaded by the new

ideas to the extat of changing their original opinions, but are now more capable of understanding
FYR | OOSLIGAY3 (GKS 20KSNRQ YAYyRaSidia FyR LISN&LIS

insightful and profound viewpoints.

GLQDGS KIR YlIye RAAOHABARZYPAadB KERNE |j #8z4z815 2 RA F ¥ S
anyone has been able to persuade me to their way of thinking. | mean they have given me a
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LISNELISOUAQ®S GKIFG L O2dz R dzy RSNEGFYR gKeé (KSe@
[Student 2]
One of thestaff membersalso stressed that the aim is not to as if bring students to the college to
forget about their backgrounds, beliefs or identities, but rather to introduce them to different
beliefsystems and mindsets.

Gb202R& gtylia (2 NEIYI aB&LS SKKXKSNES& 2 NB | yR
[Staff member 1]

Moreover, KS a0 dzZRSydaQ yR a0l F¥Qa I LILWINRIF OKSa G2 R
nationalist tensions are variou8ll interviewees are of the opinion th#te issues ad differences

should ideally be appropriately discussed, to be able to move on and overcome the nationalist
tensions and divisions, along with the widespread nationalistic and populistic political rhetoric that
strongly determines life in the society ofHBialong with raising awareness of the events in order

to prevent them from ever being repeated:

Gt S2LX S Olyy20G 2dzald Y20S 2ys fA1S GKIFGiQa RST
to be discussed upon, for us to move on. In the long ruripyesve on, definitely, but the way
G2 Y2@0S 2y Aa y2i 2dzad f{[Stipt3y2@gAy3I 2y AlQa

G. SOl dzaS 6 S 2 dzahappdn&ignd nofokie isitalkiBg\aBoxit it.fEkeh i ouk history
books there is nothing really aboutit. §iE RA &O0dzaa AG>X YR LQY &dzNLJ
SOSY 1y2¢ ¢K[Stidert4] LILISY SRDE

These perspectives ateusremarkably in line with the importance, highlighted by the
interviewees, of open communication and discussion in overcoming issisesgawithin the

college community.

Nevertheless, regardless of this ideal apprqanbstinterviewed studentg1, 2, 3 6)believe that
they would not be able to agree with other students of different national backgrounds on most
guestions regarding thevents of the Bosnian War, for instance, and hence typically prefer not to
discuss the specific events or questions of guilt, among atlesitive issuesrery profoundly.
Theyjustify this by wishing to avoid unnecessary confrontations, ohitaxh to not wanting to risk

the formed friendships with peers from other national groups, merely for questions of the past

war, as they are typically not ready to change their opinion on the isiresefore the strong
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NEf dzOid I yOS G2 OKI y I&rtah goSi@ @suedzihdt Geldlining theRdtighdla 2
ARSyGAle 2F 2ySQa a20AFf 3INRdAzLI OFy F3FAYy ©6S R
approaches to different perspectives. The citations below clearly demonstrate how national

identities are seen asolid and noradjustable, as opposed to having been constructed by certain

collective narratives that constantly strengthen and maintain these identities.

L adGAaftft GKAY]l AGQa | KdzZ2S A&aadzS KSNB® L (Ne
FNASYRAZ 0SOldzaaS L 1y2¢6 6S 62yQl aKIFINB (KS a
L R2Yy Q0O 1y2¢ AT Iy I3INBSYSyld O2dZd R SOSNI 6S N
a2YS2yS 2dzaG 0SOlFdzaS L 1y2¢ ¢S KRA2YURINRAXKI{NES di

[Student 2]

G¢CKSNBE |NB az2yvys i Ay3a Fo2dzi GKS g1 N GKI S
L +Y y2G 32Ay3 ijz OKIl yAStudérd 6] YAYR® . dzi ¢S Ol Yy

This is closely linked to the, in the context of BiH, witkBpk R ARSI 2F LINPGSOGAY
nationalist identity and hencenot being open towards compromising any aspects dkégardless

of the local students at UWCIiM generally not identifying as strongly with these divisions and them
experiencing a sese of a shared cultural identity, there appears to exist a clear reluctance to
O2YLINRPYAAS 2ySQa o0StASTas YAyRaSGa 2N LISNBRLISO

common national social reality or truth.

Additionally, with the most socially sens# issues, such as the war and nationalist tensiand,

deviating from their introduced approaches to integligious questionghe students also appear

G2 0SS tSaa 2Ly G261 NRaA dzy RSNERGFYRAY3a (GKS NBI
of considering each other as close frien@ansequentlythere is an apparent difference to

cultural and religious understanding presented above.

LQY {AYR 2F [jdzA (S 2LISYy | 062dzi Y& 2LIAYA2Y | 02d
GSyarzyad HyWRIKRY @2 2dzad areé A0 YR AT a2yYSs
LINROETSY | y[Btudédd] YAYySdeE

Some interviewed student&, 3, 6) also recalled stories about them discussing these issues with
their friends in their previous schools oatk in their home communities. On the basis of these
narratives, it could similarly be identified how the students experienced having such different

views to their peers that they did not even want to start conversing about the issues with them.
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G 2 A U Kien¥s@l would say because of the society we were in, whenever we would try to
discuss it, my friends would become, like lean on the nationalistic tone, which would bother me,
a2 L ¢2dzdZ R 2dzald Gdz2NY[StyedtFt T 2FF GKS O2y OSNAEI

In addition tonot being overly optimistic about being able to agree on certain issues concerning
the Bosnian War and the consequent nationalist tensions, the primary reasons for the interviewed
local students to avoid discussing these questions with others from ther othtional groups are
mainly related to being worried abogbtentially offending each otheHence, they commonly

choose not to start discussions on these issues.

Gb2G SOSNEB2YS Aa NBIFIftfe 2Ly (2 RAaCGooautatA y3
[ A1S 6KSy @2dz YSydAz2y GKS 41N 2N GKS LI adz A
R2yQld oyl (2 RA&AOdza & A G ¢ sanecde NI (IKSE REY IR X
0S 2FTFSYRSR [Stw@lentdp YSGKAYy D

Furthermore few students(1, 5)feel that they lack sufficient factual information about the war

and contested historical eventsjainly due to the lack of their own personal experiendegruly

be able to have an unbiased and open discussion about tMany, on the other hand(1, 2, 3, 5,

6) expressed their acknowledgement of their own bias on these issues, due to the impacts of their
home community and history teaching, for instance, and hence also prefer not to cover these

topics during conversatianwith their locapeers.

GLG aK2dzZ R 6S GFft1SR o2dzio .dzi ¢S aKz2dzZ R 2d
information. Because most people know all these stories that their grandparents and parents
G2f R GKSYXZ YR (KI (2§ 8&n8Ehd&ugBSRsKI i 2y S L
On the other hand,everalinterviewed studentg4, 5, 6, 7)ntroduced the use ohumouras one
of the tools with which they commonly approach the questions of nationalist divisions, differences
and tensions, along with thesues of the Bosnian War. The students tend to at times mock each
other with some welknown nicknames and labels designated for certain national subgroups,
during the period of the Second World War, for instance, and according to the intentieavs,
clearmajority ofthe local students involved in these situations typically find it merely entertaining.
They have additionallgeen shouting these names out on the streets and caused some disdain
among the local population, regardless of the fact that theyehpreviously not been allowed to

mention those names even in the company of their own parents. This clearly indicates the

67



a0GdzZRSyGaQ ¢ At thacgrambiS\aldes, atdtud€s and inBdséts in society, and draw

attention to particular issues of theconcern.

aLiIQa y20 OGSNB Slraeé (G2 3ASG Ff2y3 Fo2dzi 2 L.
SGKYAO (Syarzyaed .dzi GKSNBE 6SNByQid fA1S y e
There is this name Udia, they were like Nazi @ats in the WWII period. And we are like, we
areUstdd > AGQa 2dzad | 2218 L R2y Qi 3ISi 2FFSYRS
Iy @ 2 [Btdert 7]

y S
I.

GhyO0S (KSe& ¢@hatignSatibnaligtAnd fascistlorgamiion, approximately

from the 1920s until the end of the Second World War, ruled Croatia during the War] on the

AO0NBSG yR LIS2LX S 6SNBE 2dziSiudentdR { Ay3a |4 (GKSYO®
Most of thesestudents(4, 6, 7) alsdighlighted how they are goodiénds and hence know that

the others are merely joking, as opposed to truly wanting to insult them.

G{2YSGAYSEa Y& NR2YYIGS Aa fA1SET W2K L Y 3I2A
GKS 20KSNJ SGKYAO 3INRAzZLIB 2 Fike & It Batien&istig/jokesyBrt & 2 dz
AGQa 2dzald tA1S Ay (GKS Y2YSyd FyR ¢S 2dzaid I d
aKS R2Say[Stidentgly Al dé

Saff memberl also noted this local studesthabit of joking about the history or theationalistic
conflicts and divisions, and regaitl as highly positiveStudent 7also mentioned examples of

some staff members joking about the current issues and experienced ridiculousness of the lack of
functionality in some practical matters, causeglthe nationalist tensions, for instancalong with

one of the teachess, sharing the same national background with the studeften joking about

and jokingly insultingeople fromtheir own nationality. Tie student does not find it disturbing

but ratherfunny.

QG 3ShG Srairte 2FFSYRSR o0& (K2asS (dKAy3Ia
Q

aL 23/ u
0Qa I Ol dstudent&r] Ij dzA G S Fdzyy e ¢

K2g A
Also, with respect to aboventroduced approach to the sensitive nationalist questipih$s
evident that the students do not regard these contradicting perspectives as fundamentally
determining their relations with others from different national groups, but rather view them as a
single part of the social reality they live in. This revaatertain experienced distance from the
past events and collective nationalist hostiliti&any of the interviewed student$l, 2,4, 5)

indeed concern it as easier for themsomewhatignore thenationalistissues and contested open
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guestions of the waand focus on other aspects of their lives, along with the future, in comparis

to older generations. This is framed as bedlug to the older generations having lived through the
horrors of the war andhus possessing clear personal memories of the ésefhusthe students

feel that they are better able to focus their attention on other areas of life:

a (KSasS Aaa S

O a Odza dz§a az
ucb L YSly Al Qa N’JBuZIJKﬂ-i'ij Ki NRg $ SRO2
A O djStudetriia] & RA&Odzaa Al oé

5

YSyidAazy
dzy RSNE G | Yy R

S <

a. SIKZ ¢S
u

Staff member 3salso of the opinion that the students and young peoate generally more
stimulated by the events of nationalist tensions of today, which they observe in the,rather

than the past war that they have not personally experienced:

G¢KS 6FNIAE 1AYR 2F tA1S I KA&AG2NAROFf S@Syi
They are saying that something happened before, and the time passes on. | wouldreay

recent tensions kind of cheer them up a bit more than the war. Maybe they disagree with
a2YSOUKAY3I UKIFIG Kra 2 R2 gA0K (GKS g NBX 0 dz
Republika Srpska. So that was a more heated discussion, becauseirg place right now

FYR GKFG A& Y2NB OdaNNByGd . dzi L ¢2dz RyQid OI f
LIS2LX S KI @S RiSEfFBatbBey3d] 2LIAYA2Ya e

Furthermore,student 6explicitly stated the experienced disagreemevith annudly highlighting
certain important events of the war, toollectively commemoratéhe fights and celebrate the
victories, for instanceSomeof the students 2, 3, 6) alsoparticularly stated their wislo rather

focus more on the future and life together.

b2z (GKS G NI Aa y20 AYLRZNIIYG G2 YSo® L R2yQi
{SNba FGdlFIO]lSR® ¢KIG Aa y20 AYLRZNIlIydGde L (y?2
so on, but if we continue doing this, we never going to be friends{w8hND & 2 NJ adzaf A Y 2
[Student 6]

Hence, also from the citations presented, it becomes clear that the local students at UWCIM do
notentirely2 dzR3S S| OK 20 KSNJ 2NJ RSGSNX¥YAYS SIOK 23G§KSN.
based orthe opinions of the var, orthe mutualperspectives on téa national intergroup issues or

the open questions between the national groups, but are rather able to comprehend the

complexity of a number of identities within their peers and themselves. This is evidently among

the most essential skills they have gained during their experience at the diverse community of
UWCIM.
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G{2YSGAYSa ¢S YSyiaAaAzy aadSNBz2deLSas tA1S 2K
2K AGQa y20 06SOFdzasS 2F GKI l[in@grdug/aﬂacked(t&;fgronps Y
YR 6S 2dz&i RA&Odzaa G(KS SgSydae LuEQa | LIS
0SOI dza S [Sudentd]K | (1 ®¢

GLY ONBIGAY3 FNASYRAKALIAZI LQY y2i AyiSNBai
ignore that part and like completely skip it, and then we just never mention it. | mean
sometimes it can be kind of brought up and my friend willseaiething.and | will say

a2YSUKAY3IZX YR GKSYy ¢S 2dzad 32 {2 M]is willikghoF SNB y

go to a verbal fight over that and I think there are many more stuff we could be discussing that

' NB YdzOK Y2NB g2NIKgKATS GK[SideR2]g a2VYS2yS Ay

7.3 Discussion

The findings presented above on the local unitpexenced on a cultural basis, along with the
sense of enhanced understanding of religious difference, which is clearly seen as the most
remarkable differentiating quality between the local studergarticularly by the tudents of

Christian backgroundre both highly relevant to the concept of Contact Hypothesis, originally
introduced by Gordomliport (1954). As part of the hypothesis, he established certain ideal basic
conditions for intergroup contact to most efficiently reduce prejudice. Aséisearch of this

thesis demonstrates, these conditions are to a great extent fulfilled in the college community of
UWCIM. Firstly, the local students, being the focus of the study, come in close to equal numbers
from all the three main national groups dfd¢ country, along with a diversity of geographical
regions, which hence assures their equal representation and social power within the community.
This is, according to the Contact Hypothesis, among the vital prerequisites for prejedicgng
contact. (Alport 1954.)

Additionally, the values and mission of the college ensure the existence of a common goal; the
enhanced reconciliation and social change in local society, along with the students geirghg
standard educatiomnd enhanced individual sls) knowledge, ideas and perceptioidis is then
more concretely implemented through the varyingaperativeextracurricular and social service
activities and the continuous intergroup contact, among otimstruments Moreover, the

creation of truly abse relationships between the students, also significantly appreciated by them,
is commonplace. Additionallyhe contact between the students occurs in a variety of social

contexts, ranging from the classroom, to sports and social service activities) ahdring the
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same room, among othesituations Hence, the social conditions established at UWCIM are nearly
optimal for reducing intergroup prejudice, as defined by the Intergroup Contact Thestie
facilitated college environment allows for a safied encouraged contact between the students.
(Allport 1954.)

SPSNIt aoOK2fl NA KF@S Ffa2 | NBdZSR F2NJ 0KS AYLE
experience of intergroup contact. According to this approach, the subjective experience of finding
the contact personally valuable and important, for one reasparwther, determines its potential

in reducing prejudice. (van Dick, Wagner & Pettigrew 2004228l Dixon, Durrheim & Tredoux
2005, 702.) The establishmenttbi sincere and close friendships between local studaeat®ss

all national groupswith a sable existence of mutual trust and frequent interpersonal self
disclosure between thenis a sign of highly regarding these positively formed personal
relationships. This is also related to the setpansion modelyjtilised by van Dick et al. (20Q4)

among othersto support their findingsThe modehrgues for the inclusion &felfexpansioras

part of the basic human needand close friendships as an important means to pursue the
fulfilment of this need. ThisrefersibK S & S NXB fedséntlaBnpcitaade lidde Sablishingnd
understandin2g Y SQa A RSy (i A antl @sodrcestbfolgh miSgng thadeSad the others in
the self The close friendshighus contribute tocreating the basis for understanding and
differentiating between oneselfral the other as part of oneseland result in the increase in
experienced empathy and the simultaneous reduction in prejudice towards these members of the
outgroups (van Dick, Wagner & Pettigrew 2004, 2213, 220, Aron, McLaughiMolpe, Mashek,
Lewandavski, Wright & Aron 2004, 103, 1496, 122123.)As suchthe affective quality of the
relationships between local students at UWCIM contributes to the relatively high potential of
these relationships to reduce prejudice, due to the extensive and contispersonalsharing that

takes place between the individual students.

Research has also been conducted on the specific type of members that are seen as most suitable
for intergroup contact to more widely reduce prejudice. According to a number of findiraysng

the members of different groups to be as representative, and as if as average in that group as
possible, would ensure the most beneficial conditions to enhance the possibilities for broader
generalsation of the reduction in prejudicéDixon, Durneim & Tredoux 2005, 76206, Pettigrew

1998, 7475). However,according to the present researdfne local students do typically not
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represent an average young person from their home communities. It could hence be d@hgiied

the probability of the local students to more generally apply their positive learning experiences to
other members of the ougroups is decreased, due to them rather regarding the intergroup
contact as interaction between two unique individuals, apased to two representations of

certain collectivesHowever, with respect to the enhanced understanding of religious difference, it
became evident during the interviews that the studedtscommonly generade this increased
empathyand a sense of persahconnectiorto the broader religious ougjroup, as opposed to

only identifying with the members personally known to thehhis is due to the students indeed
appearing as representatig®f their religious identity and kgroup, this hence enhancing the
positive general collective intergroup understandiMpreover, the students clearly perceive each

other as representing separate groups in national terms.

Scholars have also argued fbe intergroup contact to be more efficient for members with
strongerpre-existing prejudices. This is also closely linked to the generalizability of the potentially
positive results of contact, due to less prejudiced individuals typically preferring to consider each
out-group member as a unique indilial, and attempting t@voidbroad generalations of the
gualities of those individuals to their entire egtoups. Furthermore, some less prejudiced
individuals might, through the encounter, also tend to assess the value of their egnourp, as
opposed to that of the ougroup. (Ullrich, van Dick & Tropp 2011, 2212, 277, Vorauer 2008,
912913, 918919.)It could hence be argued that the intergroup contact cannot be as efficient in
the case of the local students studying at UWCIM, due to their more-opieded initial attitudes,

as it would be for initially more prejudiced students. However, the localesits at UWCIM do
nonetheless commonly tend to express and possess a certain level of natiorzadstieligious
prejudice and ougroup generalation with regard to the most sensitive social issues of the past
violent conflicts and current nationalistmsions in the society. Additionally, as also discussed,
manyof them (students 1, 4, 6, MHave originally decided to attend the college due to rather
opportunistic reasons, as opposedpgamarily wishing to enhance the aims and missions of the
UWC moverant. Furthermore, & introduced abovgto establish a diverse student bodsgme
applicantshave at timedeen positively discriminated in the selection process. This specifically
applies to those from the entity of Republika Srpska, which is among theanakenging regions

to raise interest and acceptance with respect to the college and its vgl8tdf and

Administration of UWCIiM, Personal Communication, January 2BiEnge, the intergroup contact
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has a potential to efficiently impact the attitudesnong these students arnzbncerninghe
specific national issueédditionally, as introduced, it has also been found to reduce the prejudice

with regard to the intesreligious differences present within the local student community.

CKS 020S Aa I|faz Of 2d, Seddically koficerfifthe dogtexis bff 2 Y2y Qa
intractable conflicts, of the importance of affecting the understandings, memories, and

experiences of collectives, as opposed to single individuals, to etfeigistainability of peace
educationprogrammesaiming at further intergroup reconciliatiofsalomon 2011, 487, 5052,

Salomon 2002, 7T he ideally advanced mutual intergroup empathy, as a result of the increase in
intergroup understandingconsequenty creates potential for aew, more peaceful, beginnings
discussed, however, the sensitive nationalist questiammsoften somewhat avoided within the
community of UWCiMasmany students aréo a certain extentesistant towards trying to accept,
understand, discuss or listen to conflicting views and opinions about these deeply rooted and
controversial issuesand hence implicitly express a strong wish to protect the solid identity of their
national ingroup. This conforms tdcGlyn & LINB @ A Awithéin caidBxis@ intbgiated

education,as she hatound that the avoidance of the most controversial and sensitive questions

can be rather prevaleniMcGlynn 2009, 13The commonplace lack of optimism towards being

able to agree on the issuemegardless of the students alsm some extent feeling a certain sense

of distance from themhas led to then in many cases not discussing timatters, as the students

attempt to avoid conflict within the communitythereforet KS A Yy i S NH NP dzLXh&® 2 y i | C
collective aspects afnderstandings, memories, and experiences of guilt, victimhood and

forgiveness, among othespects to reduce prejudice among the studenssayslimited.

As such, lte attitudes within the community are still nationally pokad concerning the most

sensitive social issues of the past war and the nationalist tensions, and also with regard to the
culturally and religiously more tolerant attitudes exclusively dictating the discourse over any
potentially existing alternative persptives.This is evident in the expressions alitousness
towardsany intergroup or interpersonal prejudice. & polarisatiorhas the potential to result in
neglecting to address any possibly underlying prejudices, along with not attempting to understand
the reasoning behindr prevalence qfthese nationalist perspective$he finding is closely

related to the criticism directed at reconciliation at times attempting to exclude some members of

the community or hinder the processing of some of the sers#iecietal questions, which is not
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seen as sufficient to truly achieve sustainable reconciliaf@rhaap 2008, 24250, Schaap 2004,
534-535) Thissort of highly persistent polaation of collective nationalist perspectives with
regard to the experienceand representations of the events of the war, among otdersitive
guestions arealsotypical for contexts of intractable conflicts. As introduced,-Bar (2004),
among others, has regarded education as having remarkable potential to influence this
segregation within younger generation84rTal 2004, 259, 26262, 266.)

Theabove 6 a SNl GA2y Aa faz2 Ofz2asSfte NBtS@Lyd G2 !
understanding of prejudice entaitee incompetenceof a persorto integrate newly gained
AYF2NNIEGAZ2Y Ayid2 2ySQa LINBGA2dza LISNRLISOGADSa
perceived- & O2y i NI RAOG2NE (2 2y SQa SEiosagloypdf dzy RS NE&
people This, when directed towardaembers of a certain ougroup, typically leads to

commonplace criticism and antipathy towards the general entire grsaged on erroneous and

inflexible generasiation of that outgroup. (Allport 1954, 9.Therefore, contesting the full

effectiveness ointergroup contact in reducing prejudice becomes relevant also within the context

of UWCIM, as the students are evidently reluctant to amend their perspectives on the certain

most sensitivenationalista 2 OA I f A3 &ddzSa® ¢ KA & dedof thekdSwlopmént 2 NI
of critical consciousness and the following cultural emancipation entailing the capability to

understand the constantly changing nature of rea{fyeire 1973, viii, 446, Freire 2001, 9,

Roberts 2000, 38, 40, Bartlett 2008.-40, 44). All in all, he widespread nationalist polastion of

. Al Q& &2 OA Siusalo belstird®whatFresént at GVKCIM.

Drawing from the discussion abgwhree most important collective categories of identification

have been detected among thecal student body, all of which are experienced in significantly

different terms. Histly, all local students haveund to strongly identify with each other culturally,

this resulting in a positively experienced sense of yritg feeling of new inclusn, anda shared
overarching cultural identity among them. Additionally, the students have through the intergroup
contact experienced a remarkable widening of perspectives and understanding concerning each
20KSNRA RAFFSNAY I NES§ wHch Bassvidedtly @JuebtlPeaizgoredtialF Yy R 0
prejudice against these peers, along with those collective religiougamups as a whole. Lastly, a

clear polargation of perspectives and identities can still be detected, also within the UWCIiM

community, wth regard to the nationalist questions of contested history and tensions, as strongly

74



ARSYGATFEAY I 6A0GK |y RgrduNapie&<as the/narm anfoSoQtie stydenisA 2 v |
also conforming to the general state of affairs within the larger socldgnce, a clear need to

properly address these issuesntinuesto exist. Therefore, in the national sense, the students
typically regard each other as belonging to segregated groups, and in these terms commonly
possess a certain level of prejudice agaewch other. This is closely related to them then

I P2ARAY 3 I RRNBaaAy3d KSasS ljdSadAazyas a GKSe
cultural and religious identities. As mentiondthwever,being able to differentiate within an

A Y R A @domplek $etbhidentities can already be regarded as a remarkable step forward in the
path towards a potential advance in the process of reconciliation, and this skill greatly derives

from the exposure at UWCIM to others from such a variety of differelitial, religious and

national backgrouds These findings are also closely in line with those of McGlynn (2009), in her
research of integrated education in Northern Ireland. She also found the prevalence of students

beginning to question and reflect onéfr collective and individual identitie@McGlynn 2007, 73

The observationsf the local stizR Sy 1 & Q Odzf (i deNhido cldsélySigkédroTSpitheri A 2 v
| £ SPQa o6Hnnod ARSI 2F (KS AYLRNIIyYyOS »Ff ONBLI
the process of successful pestnflict reconciliation(SpinnerHalev 2003, 53However, as the
nationalist segregation and intergroup tensions are so deeply rooted, nmadadind

institutionalised in the context of BiH, this has by some been seen as nearly unattainable.
Nevertheless, regardless of the students commonly not being able to agree on, or eventwilling
attempt to discuss, th@ationalist social issues, and hence clearly experiertbi@g as sensitive

and problematic, they have at UWCIM been able to establish this strong common identity based
on qualities not pertaining to nationality. This conforms to the proposal by some liberal theorists,
of the potential of education tanstil a catain kind of patriotism in studentd88ased on this sense

of common identitythey aremore likely to consider the collective needs and equalveihg of

all, as opposed to merely that of their own particulaigioup, formed according to certain

criteria. This has the potential to lead to further social empowerment of all and is an important
step forward towards the potential establishment of a further common social identity, which

would also have the possibility of eventually comprehending the questbnationality;to a

sufficient extent overcome the tensions and segregation produced by the nationalistic collective

narratives.(SpinnerHalev 2003, 52.)
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The clearly identifiable and commonplace joking in the community attmuissues related to
nationalist tensions and separation caon the other handbe interpreted as a twdold

phenomenon. The students feeling sufficiently close and safe amongst themselves to be able to
jokingly insult each other, without the need to worry about the others getbffgnded, can be
framed as a manifestation of a high level of trust and sense of comfort bettwdocal students

of different national groups, in addition to that within the entire community, including the staff
members. Additionally, being able to naally approach the issues withe spontaneous use of
humor indicates how the members of the community truly disagree with the nationalist

ASLI NI GA2Y>Y R2y Qi NBtIFGS (G2 SIFIOK 20KSNJ gAGK LS
that have been @ated for the national groups. This is hence a step forward towards openly
discussing the issues, which still seems to be a challenge in the community of UWCIM.
Approaching the sensitive questions withmourhas clearly, by many members of the
community,been identified as a functioning means to approach the issues. On the other hand,
joking about the issues also depicts how the young students already feel somewhat distanced

from the events of the war

However, the use diumourin discussing the socialigost sensitive and traumatic questioraso

in the context of UWCIM, can also be seen as a subtle manner to approach and process the
potentially underlying prejudices. Due to the values and mission of the college, in addition to the
general attitudes an@tmosphere, direct confrontations between students would not be
accepted.Therefore the use ohumourcan also be framed as a more indirect means to approach
these contested issues loaded with perabmalues and emotions, whittave as if become a

taboo within the college community. Thayeverthelesscontinueto play a remarkable role in all
YSYOSNEQ fA@Sad ¢KAA Aa [umduiisais@expialfet byddnRofd 2 (0 K
GKS aidzRSy G aQ LI NEwS T)nedidhed ad axalziRlS of iheir pavehits dz
jokingly asking whether they have already become members of some of the other national or
religious groups, due to having become closer to and more knowledgeable about them. The
parents can in most casesalbe regarded as more openinded than an average person of their
age in BiH, buthe mentionedexamples also manifest their nationalistic prejudice and some level
of concern towards the other groups, along wéklifferentiation between themselves and dke
nationalities. Thentroducedjokes illustrate them being worried about the contact with other

nationalities having a changing impact on the identity of their child.
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[Student 7]

Hencethef 2 OF f &0 dzRSy (G aQ NBaLRyaSa AfftdzAaGNI S K25
searching for the most appropriate ways of dealing with the sensitive questions of the past war

and the curent nationalist tensions. However, they cleaglyperience a eed to do so. They do

not themselves generally agree, at least fully, with the nationalist separation and lack of contact or
co-operation between the groups, but have been raised in and are constantly surrounded by such
an environment. It ishuscommonlychallenging for them to predi¢he reactions of their fellow

students, or even their own reactions, when addressing the most sensitive social issues, and they
consequently prefer to often avoid these questiotrsadditionto the local students, the teaehns

and othe staff members alsclearly seem to avoid engaging into discussions about the Bosnian

War or the current nationalist tensionsjainlydue to their desire to avoid conflicit is hence

concluded that the community is still clearly lacking tbels with which it could safely and

efficiently work with these questions, as causing unnecessary resentment or unresolvable conflicts
within the community is not desired. It can, from the responses of the students, be deduced that
they would wish to havenore professional guidance to actively manage and approach these

issues in a more formal settinRelated to this, some of the studer{itudents 2, 3have
attempted to promotethe Y SNAHA Y3 2F GKS 201t aiddzRSydaQ Yz2i
further enable the establishment of a safe and open platform to discuss thats@nissues

introduced aboveSchaap has also argued for the importance of truly recognizing the intgrgrou

social issues and past injustices, as opposed to merely promoting the importance of reconciliation
(Schaap 2008, 24250, Schaap 2004, 5585)

PauloFreirg on the other hand, has examined the power of dialogue in social chandgedHe
determined thepurpose of dialogue as to critically examine a certain issue, jointly by the two
participants; openly, empatheticallgquallyand optimistically, and ideally leading to a mutual
exploration and discovering of new understandings of the shared realitywbhiksl then provide
the actors with the skills and tools to further contribute to social charigesire 1973, viii, 446,
Freire 2001, 9, Roberts 2000, 38, 40, Bartlett 200844L0Conforming to the observations and

analysis above, the students at UWIGire indeed able to establish such warm and sincerely
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mutually interactional dialogue witthe peers from different national groups, when it comes to
certain religious issues, for instance. This can already be seen as major progress. However, work is
still needed to also create such dialogue concerning the sensitive national issues oftthapas

andthe nationalist tensions.

With regard to the Contact Hypothesis canbe concluded that the crossational intergroup

contact indeed contributes positively within the specific, relativatall,closedand intimate

educational context of UWCIM AY (G NI YAF2NXAY3I (KS &aGdzZRSyidaQ c
Moreover, the expeenced cultural contrast with the international students strengthens the sense

of shared qualities with other local students from different national backgrouds evident that

the intergroup relationships between all local students have become fryesadl based on

individual qualities rather than potential prejudice or collective stereotyping, anadtimerast to
international students is visible in the more frequent genesdlon with respect to their cultural

gualities.

8. Inthe ClassroomlLearh y 3 G2 W! aS 2ySQa hgy

As mentioned above, the learning occurring within the formal classroom setting was during the
interviews highlighted significantly less than the transformative influence of the social life outside
of the classroom context. Nevtheless, when asked about the kinds of special skills the students
at UWCiMexperience gainingnany students and stafstudentsl, 2 4, 5staff members 12, 3,

4) stressed those of critical thinking, speaking up, voicing their views coherently and justifying
them with valid and analytical arguments, based on comprehensive knowledge from a variety of
appropriately analyzed sources. Hence, the students can, as fragnte interviewees, argue

more convincingly, which also leads to their greater courage to do it, and consequently more
confidently engage themselves into profound discussions to defend their viewp@n&sof the

staff members also highlightethe impotanceeducation the students abouhe ability to

evaluate and question new information,f 2y 3 A G K ONAGAOAT Ay 3: 20 KSNZ

aL Fftglea GStf GKSY OGKFG y2 YFGGSNI K2g o0A3T2i0

you is to undersind where that view comes from, rather than dismissing it right away, because
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that is the easiest thing to do. Appreciating and understanding the rationale behind someone

StasSQa 2LIRaAyYHaff@embas Aa ONROGAOIf d¢

As opposedto the meansofedudi A 2y Ay GKS €20t a0dzRSYy(iaQ LINE
are during the teaching at UWCIM encouraged to compare perspectives presented in different
sources, draw parallels between similar cases in different contexts, and discuss these, with each
student drawing their own critical conclusions on the questions at hdahy students(l, 4, 5, 6,

7) emphassed the difference to their previous schools, where they wiareinstancetypically

expected to solely learn whaihe teachers told them, without anpquestioning of its validity. This

type of teaching styleften leads to the students forming nationalistic, esieled and biased views

on various important social issues, and hence further societal intergroup configtaentioned,
manystudents(1, 4, 6, 7also stressed the differences in the means of learning at UWCiM and the
a0dzRSYy(iaQ LINBGA2dza aOKz22fta a |Y2y3a GKS AYyAGA

GOOBSNEBUKAY3T g1 &4 2dzad GKS2NER yR 0KIFIGQa FEf o
Al0Qad RAFTFSNBY(:Z dFudentBELI 2NB 2y &2dzNJ 246y ®¢

Furthermore, the students experience thiie teachers at UWCIM encourage them to speak and
discuss different questions freely in class. They also feel that they are allowed to make mistakes
without being judged for them, and are hence more able to productively develop their skills. This

is in line with the importance of ensuring an open classroom climate, which has also been at the

core of different Citizenship Education models, due to it encoura@ifgS @2 A OAy 3 2F 2V
andthe contribution to developments in society and local communities. This derivestfrem

open classroom climate ideally promoting democratic decisi@king, equality, coperation and

mutual respect among studentsldghnen 2007, 27, 32, Patterson Dilworth 2008, 4289reover,

this support thatthe students at UWCIM experience receiving from their teachers is congruent to

t I dZf 2 CNBANBQ&a ARSI 2F GKS NBtS@ILyOS 2F Yl Ayl
interactionaldialogue betweethed 1 dzZRSy ta | yR (Sl OKSNRX G2 RS@St
consciousness in understanding the reality, and cooperatively, with their teachers, exploring it

further (Freire 1973, viii, 446, Freire 2001, 9, Roberts 2000, 38, 40, Bar#e08, 4044).
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Twoof the interviewed staff members (#) also highlighted how the local students that choose to

stay in BiH anénrolinto a local universitynstantly stand out during the lectures at those

universities. Thissi according to the intereweesQview, explicitly due to the gained qualities
RSAONAOSR 020ST (KS aidzRSy Selerabt&fiingrabery104 3 G2 W
also related these skills specifically to a greater and more critical understanding of history, as they
consider the ability to criticallgnalyseand evaluate historical information, along with

understanding it from a diversity of perspectives, to be at the core of reconciliation in BiH.

These experiences of the students having enhanced their skillgigakthinking, source criticism

FYR AY YF1Ay3 O2YLINARaz2ya 0SisSSy aAYAftlN az20
ARSI 2F (KS NBtSGIFIyOS 2F RS@OSt2LIAYy3I alddRSyidaQ
emancipation. According to this idedue to the students at UWCIiM having the opportunity and
obligation to explore different sources, establish their own opinions according to their previous

and the newly gained information, and to present properly justified argumemt®rey other
learningexperiencesleads to them understanding the connections between Hracontexts of

different social phenomena and events, and hence the nature of reality as changing and to some
extent uncontrollable. Simultaneously, however, Freire highlighted the importance of individuals
recognizing their responsibility and ownership ifliencing this reality they live in, and viewed

cultural emancipation and liberation from the system, resulting from the development of critical
O2yaOAz2dzaySaasz la |y SaaSydaAialrt adasSLl G261 NRa |
(Freire 1973viii, 4446, Freire 2001, 9, Roberts 2000, 38, 40, Bartlett 2008,14@4.)The
A0dzRSYy(GaQ FLINRIFOKSa (26 NRa AYyAdGAlIGAy3 OKIy3

section9.

8.1 Balkan Studies and Other Facilitated Approaches

The isses of the Bosnian War or the current nationalist tensions are not actively discussed in most
classes, primarily as these topics do not form a part of the determined syllabi of most subjects in
the International Baccalaureate Diploma. HowewdWCiM estaldhed the Balkan Studies study
programme in 2014, to introduce the firgear students to the history, contemporary political and
social realities, culture and challenges of the region, and for the local students to hence also have

the opportunity to discus these quetsons amongst each other, along witimding common bases
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on how to present them to their international colleagues. The topics of the course have also

coveredthe issues of the Bosnian War atite questions of identity, among otliehemes releant

for the present study(Staff and Administration of UWCIiM, Personal Communication, January
2017, UWC Mostar 2016a.)

Many of theinterviewed local student§l, 2, 7)are pleased with the existence of the course, as

they believe that the war and the nationalist tensions should be discussed, as was introduced

earlier.Somestudents(1, 7) alsanentioned how sharingnd comparingstories of their family

members and relaties,between students of different national groupsiong with those of the

events that took place in their villages or cities during the war, has helped thenote

profoundlydzy RSNE G yR (KS KIFINRAKALA (KS 20KSNBRQ Tl VY,
G¢KEN®AEE R2 y20 YIFI1S YS KIFIGS Ftyez2ySs AdG 2dzai
[Student 7]

In their previous educational systems, the local students have generally only covered these issues

from the perspective of their own national group.

Nevertheless, fewnterviewed studentg5, 6)also expressed the opinion that staff members at
UWCIM are quite cautious about discussing the nationalist issues or questions of the past, to avoid
any potential conflict in the communityhs mentioned, the lodastudents have during the Balkan
Studies sessions been asked to present stories of their relatives or family members, and the staff
has recently chosen to mainly facilitate the discussion. This most recent approach appears to have
been selected to avoidng member of the community feeling offended or to any extent accused

of the historical events, on thieasis of national identitiesStaff member Jlso accordingly

mentioned an experienced personal fear that the local students would accidentally offehd eac
other, if engaging into more profound discussions on the Bosnian War or the nationalist tensions.
However, regardless, the same staff member consitteFgliscussion on the issues as essential

and welcomewhen donewithout judging or offending, and hadso seen it working smoothly

among the students. Below are quotes from two students expressing their views on the

SELISNASYOSR (iSIHOKSNAEQ ILILINRIFOK 2y RA&AOdzAaA&AYy 3
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It was very weird and not comfortable for me, because you were able to see how hard they were
trying to say everything correctli,2 G KF G y2 2y S g2dAZ R 3ISH 2FFSy
NBFffeé LXSFEaAaSR 6AGK GFE1Ay3a 162dzi GKS 61 N ¢
wanted the local students to prepare the sessions. They encouraged personal stories or some
eventsthai ¢S & y i [Stu@entBA & Odza & d¢
GLQOBS YySOSNI RAaOdzaaSR (KSAS AaadzsSa gAlGK GSIO
how they would react. | guess they would be fine with that. They are UWC teachers, they are
RATFSNBYGd ¢KSe NBFffe ! w9 PauFthas hiheyiwpuldbe &8 6 S
FAYS 4 NStudentBK I G @ ¢

During the past yearsome tensions havedeedarisen during a session d¢ine Bosnian War in

the course of theBalkan Studies, as a groupBisnian Serbtudents felt accused for certain

eventsof the war. Hence, some studer$the same national backgrourad during the ongoing

year nearly decided not to participate in the session, due to being worried about having to

experience similar accusatioriBhese approaches, along with those of thafsmembers

presented above, are closely related to the deliberate avoidance of these most sensitive and

contradictory nationalist questions within the school communégdiscussed above.

a.dzi L l1y2é GKIG OGKA& &SHN dZ88S2RUHUAREVIESRAR
0SOldzaS UKSeé ¢6SNB IFNIAR UKI U0 a2YSo02Reée ¢2dzZ R
care. It is better to listen to the story, to know from the other point of view, to really be open
Y A Y R StdBist 7]

As duringhe social life outside class, as discussed apawear urge from the part of the

students for a more formal and facilitated framework to discuss the past and the contemporary

nationalist issues waalsoidentified with respect to the classroom contexX¥lanyinterviewed

students(l, 2, 3, 4, 5, &lsoimplicitly expressed a significant level of frustration towards the

issues not being more widely addressed within the college community. From the interviews, it can

be deduced that the students would wish to have more support and professional guidance from

the staffin approaching the issues within some formal framework, as thik that they should

be discussedbut evidently lack the skills to approach the questions. One of the students

expressed the felt frustration towards the difficulty of discussing the ssunel the experienced

potential for that present within the UWCIM community:
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you just have to find the right person to talk about it. When | came here andeck#hat they

FNE GFE1Ay3 F62dzi 6 NE L ¢6Fa 62yRSNAY3I GKeP
[Student 6]

8.2 Discussion

Drawing from the discussion above, the local students clearly experience having at WW@Giw

the facilitatedteaching,gainedimportant skills in critical thinking, speaking up and voicing their
views with valid and analytical arguments. They have also experienced the reception of significant
support from the teachers during the classes. However, a clear urgedi@arer and more
professionally facilitated approach to discussing the sensitive nationalist questienglentalso

within the classroom context

Manyinterviewed studentg1, 2, 7) however, highlighted the experienced usefulness of the
Balkan Studies sessions, as they have allowed for a more formal and facilitated sharing of the
aidzRRSyiaQ FILYATtASAQ SELISNASYyOSa FyR 02ttt SO0GAQD
also arguedor the importance of sharing of and listening to the collective oral histories of
previously marginaded and traumated groups, to enhance their experiences of justice and social
healing, along witlthoseof recognition, empowerment and gradual recoveayter years of
experienced suppression and collective invisibility. This has the potential to slowly begin to
mutually produce the joint, and ideally more truthful, collective historical narratives, and
eventually a more stable future. (Duckworth 201844185.). Additionally, Hughes and Donnelly
(2009) have also stressed the power of more personal stories or narratives in creating closer
relationships between members of different groups, and hence in promotinglsadfosure and
feelings of comfort anéhtimacy. Tley thusallow for a more welfunctioning exchange of

perspectives and understandin@dughes & Donnelly 2009, 1222, 130131.)

Freire also emphasd the benefit of focusing on and taking advantagéhefa (i dzR Ke/ G a Q
experiences as padf education, as tools to advance their skills in reflectingheeir existing
understandingsn relation to the gained new information and perspectives. He also saw this as

closely linked to the capacitytorecoghi 2y SQa f AYAGSR | yng aidddRcES | yF
the importance of being open to transfoingthe possessed ideas and views according to the

gained viewpoints, experiences and informati@freire 1973, viii, 446, Freire 2001, 9, Roberts

2000, 38, 40, Bartlett 2008, 4.)As suchtheidea of dedicating some of the Balkan Studies
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Pilvi Torsti and Sirkka ahonen (2009) have discussed the efficiency of the use of deliberative
communication, also with regard to the specific educational model of UWCiM and the post

conflict society of BiH, as an educational tool togfieally enhancéhe creation of anutual

historical culture and understanding. They have placed their focus on the history classes, and also
emphassed the importance of sharing personal and collective stories, being able to jointly assess
their credibilty and sources, and establishing a mutual dialogue between tif€arsti & Ahonen

2009, 220, 222, 224.)

As introduced, the idea of deliberative communication is for all students to be able to openly
express their somewhat contradictory opinions and pexgjves, to critically explore them, and to
ideally establish collective agreements and new mutual understandings of contentious questions.
The goal is then to, through equal and free interaction, advance democratic practices within
communities and societyand hence promote further active citizenship and transformation into
more peaceful society. The participants are not expected to amend their perspectives on the
guestions, but rather widen their understanding of thefgnglund 2016, 54, 59, &%, 69, 71

Torsti & Ahonen 2009, 220, 223 his somewhat conforms to how the students have, as

presented above, after having encountered all the new mindsets and beliefs at UWCIM, mainly
experienced strengthening of their existing perspectives, as opposed tddramag them

according to the newly gained knowledge. This has occurred through being better able to justify
these previous viewpoints with the integration of the newly gained knowledge into the arguments.
However, as also introduced, the appropriate exptmn of different perspectives regarding the

nationalist questionsasstill beenlimited within the college community.

The idea of the sessions of tBalkan Studies, along with the experienced support provided by the
teachers for students to freely press their opinions and perspectives, are certainly in line with

the idea of deliberative communication. Nevertheless, the potential usefulnettedfrther

exploitation of the practices and ideas of deliberative communication, in establishing thedlesir
Y2NB a0NHzOGdzZNBRXZ LI FGF2N)Y F2N iNdMzZ & FyR Ay RS

84



perspectives, narratives and experiences, is evident in constructing new joint understandings and

agreements on the certain most sensitive issues within the saciety

Duckworth (2015) has alstor her part,written about the importance of peace educators to focus
on the collective and conflicting intergroup public narratives, to enhance sustainablepofiict
peacebuilding and the construction of a common rectigniof the destructive power of these
narratives in segregating society. This ideally allows for a collective narrative transformation
whichmakes a more peaceful shared futysessible through jointly envisioning the contested

past in a more progres@vand comprehensive way, also acknowledging the deeds committed by
2 y S @youpAa)pong with the suffering of the other. (Duckworth 2015, 1T8i} is yet to be
achieved within the UWCIM community. Moreover, bringing in students from a variety of ¢onflic
and postconflictregionson the global scaleo allow for the drawing of comparisons and
discussionss one of the explicit aims of the collegdWC Mostar 2016&taff and Administration

of UWCIiM, Personal Communication, January 20d@wever, thez O £ &aGdzZRSy daqQ € S
experiences througpossiblediscussionsr drawing comparisonwith other student$)
experiencedgrom different conflict areas has cleadyayedlimited, asnone of the students

referred tothis potential aspect of their experience.

hyS 2F GKS IAYa 2F GKS 2/ Y2@SYSyid Aa Fftaz2
aim of the college is, as presented earlier, clearly to promote intercultural understanding, mutual
respect and respnsibility, and ultimatelyhe reconciliation in the context of BilAs part of the

practice of successful peacebuildiriglise Boulding has stressed the usefulness of the idea of

Futures Visioningt KA & NBFSNE (2 (KS SESNRiuRSpositiveidtal A y 3 2
image of the desired future, as opposed to simply focusing on the negative collective memories,

and consequently mutually sharing these different legitimately constructed images. Jointly
constructing such images of a peaceful fetthen has the potential to empowevhole societies
previously affected by severe collective traumas, along with creating empathy and mutual trust
between the individuals partaking in the practice of Futures Visioning. The exercise is also further
suggesed to advance skills in peaceful democratic participation, with the focus on solidarity and
potential healing. (Duckworth 2015, 18®1.)
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The approach of Futures Visioning thus has the potential to unblock existing barriers to addressing
the issues of th past and nationalist tensions thabntinue to beinstitutionalised in the context

of BiH, reaching to the community of UWCIiM, and hence causing a variety of societal issues and
mistrust. The active imagining of the collective future would also posilityer promote active
citizenship, as the common goals aaecording to the suggested concept of Futures Visioning,
ideally drafted proactively and in collaboration with members of the-gntups.(Duckworth

2015, 1860181.)

9. Potential for Broader Satilmpact

¢CKS AY 2F (KA& &4SOGAZ2Y Aadingik BroaSeEdatfiaPiNdact Wit / A a Q &
longterm goal of positively contributing to the process of reconciliation in the joosifflict

context of BiHThe focus is on thexperiencednfluence of theindividualstudents living in such

an exceptional environment, surrounded by others that, to a certain extent, share similar values

and aims, the support provided by the staff of the college, tuedncreased experiences of

courage,alod $AGK 20KSNJ I &4LS0Ga 2F GKS SELSNASYyOS
capability to take initiative and contribute to developing the community and society they live in.

Hence, the potential broader social impact of the individual transformatisrexplored.

l RRAGAZ2YyIFffex aGdzRSyitaQ ARSlIa 2F GKS 7FdzidzNB |

9.1 Active CitizenshjseltConfidencelnspiration, and Courage

Many of the interviewed student$2, 3, 4 5, 7)are intrigued by perceiving their peers and

teachers in the UWCIM community as highly ambitious, optimistic, socially conscious, and aware
of the world, along with being interested in a variety of different social and global issues.
Furthermore, the studets at UWCIM are generally interested in their studies, thesdfore

mutually encouraging everyone to sincerely put effort into their personal learfiing.

interviewed students hence often experice the others as exceptional in the context of BiH, but
simultaneously as in many ways similar to themselves. Closely related to this observation, one of
the common reasons for local students to apply to UWCIM, as appearssioaralinterviews
(students 5, 36, 7)has also to do with feeling partially exckatlor somewhatdifferent from the

others intheir home communities, and hence searching for their own place and new, more

diverse ambitiousand accepting, community. Additionally, all students regard teachers at UWCiM
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as very supportive and committed tdfering the best possible guidance and assistance, and view

this as immensely motivating.

G L Q g$d heds rainyipeople like me there are. Because previously coming from such a small

town there are very little amount of people that have the same views as me, so it was hard to

achieve something. And now | know there are so many people in this countrnawdthie

alyS oraSgad ' yR GKIFG 3L @S YS[Stwent®d G2 F OKASYS
As mentionedmultiple interviewed studentgl, 3, 5, 6have in their home communities
previously had to fight for their rights and what they believe in; due to thisytalong with their
families, have typically been quite exceptionally active and socially conscious in their contexts. To
some (students %), however, this has been quite frustrating, and they have nearly lost their faith
in beng able to contribute tavardsachieving a better future. However, during the intervieat,
studentsacknowledged and appreciated the manner in which they can, with their friends at
UWCIM, discuss different social or glolssiues, and how their peers are alaterested in

disaussing some profound questions, throwing in ideas or suggestions.

GeKIG Aa faz2 2yS 2F GKS yAOS (GKAy3a KSNBT i
problems with, to propose solutions, to see if they work, how they would work, how yibd wo
R2 a40dzZFF RAFFSNByidtesr SiO0Od 'yR GKSNB Aa gl
' 3AFGZ G2 0SS &dzZNNRBdzyRSR o6& 42 YI yRudeni@)2 LIX S 5
Consequentlymanyinterviewed studentg5, 3 6, 7)expressed their great relief for at UWCIM
having reabed this existence of several l#winded young people in BiH, supporting the ideals

they believe in:

dGae& FTNASYRa wol O] Ay (0UKS K2YS O2YYdzyAites | NB
y20 6A0K | adzZafAYd L NBIFffte t20S 2/ F2NJ GKA
K2YS8 KIGS adaAafAYa K2ySa{fStuder6ltKSe | NB LINBGGe

This inspiring college community hasits A RSy it & f a2 aGNBy3aiGKSYySR
seltconfidence in acting towards what they believe in, and being more optimistic towards
achieving their social goal®ne of the interviewed studentsas especially proud to recall the

following anecdote:
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G[A1S SOSy ftraild yA3aKIzZ S 2dzald F2dzyR I AGNBS
0K2dZAK ¢S RARYQUO (1y286 6KSNB AdG OFYS FTNRYOD !y
very happy.l Qa 2dzad avrff G(GKAy3Ja[SmdmitdsS (GNB (2 R?2

Additionally,manyinterviewed studentg1, 3, 4, 5Semphassed how they havet UWCiMbeen

able to try new activities, and have hence accumuldteslexperience and knowledge for

recognizig and beginning to construct their preferred future paths, along with gaitiiag

courgge to explore unknown options. On the other haneyeral students (1,,%)noted how he

overall experience has been very demandingnimst of them, mainly due to then having

previously studied under a very differently formed curriculum, along with now studying in English.
Moreover, they are living closely with previously unknown people that come from such different
backgrounds, in a new city and away from home. Theaexrricular activities also demand a
significant amount of time, and hence this comprehensive academic and social pressure from
diverse sources contributes towards generating a very intense overall experience, simply not even
manageable for everyone tascessfully live through. Nevertheless, being able to succeed,

NBE3II NRfSada 2F GKS OKFffSyasSasx KI a Canfideddiv dzi SR
facing challenges and entering into unknown situations. gtmsequentlyhas the potentiato

contribute to the students in the future being more optimistic towards taking action in their

societies.

GLG Aa y24 GKIFIG Slhae G2 Y2@0S gl é& FNRBY @&2dzN
people from different cultures that have differdrdbits that may annoy you or may not, and
82dz adAft KI@S (2 tAQOS gAGK GKSY F2N F &SI N
go through the experience, they reslithat | can do all kinds of things. All this, the studies as
well, is just ehuge challenge, and when people see they can overcome it, if they just try really
KFNRX GKS& 0S02YS tSaa aOlINBR 2F ySg o0AIISNI
[Student 5]

Some of the student&, 7)also stressed how they have as if becomarenfearless towards

meeting new people, for instance, through already having at UWCIM encountered such a variety

of lifestyles, backgrounds, belgednd traditions, and having henas if gotten used to constantly

adjusting to differencesHence, they béve that theywill not be too easily startled by anything

anymore, butwill rather find new things as interesting.

éSomehowl. R2y Qi 06S &dzNLINAASR I o[BtddégntT]y 8 G KAYy3 y2¢4
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A point of criticism, however, from the side of both students and staff, was expressed with regard
to the highly demandingcademic programmat the college, hindering the students from

achieving their highest potential in other, n@tademic, aspects ofi¢ir ambitions.Some
interviewees(students 1, 5, staff member #)r example viewed the intense schedulds
overwhelming amount of homework, aritle extensively ambitious academic goals, among other
such obligationsas preventing the students from tguconnecting with each other, learning about
the mutual differences, or to work together and initiate new projects. It was additionally seen as
one of the main causes of many students appearing differently in the interviews than after having
been acceptedo attendthe UWCIiM.These remarks conform to the criticism, presented by some
peace education scholars, towards thften-exaggeratecdemphasis on high performance in
education. Alternatively, focusing on the promotion of values such as caring and empathy would
be beneficial, as that would allow for an open and sincere dial@gaelisteningoetween

individuals and collective§hereby students would have the opportunity to learn to peacefully
process feelings of anger, distrust, fear or intolerar{&hapiro 2002, 69.) This would also in the
context of UWCIM potentially enhance the sparking of more profound discussion on the most

sensitve social issues resulting in tension and conflicts.

Furthermore,someinterviewed local student§l, 5 have also been positively taken aback by

actually being able to have a say and an impact on many decisions on the functiotiieg of

college communit. Theyhighlighted how the teachers and staff truly ask for their opinions and

contributions duringhe decisionmaking processes, and the students have also experienced

receiving support and guidance when proposing to initiate new activities, for instanc

Additionally, the studentgenerallyemphassed the tremendous support they get from teachers

at the college, along with their comparatively close and direct relationship with them, compared

to the generally very hierarchical, even authoritative andviat relationsthe students at the

national public educational systems of BiH typically have with their teacGerssequently, they

have learned to believe more strongly in their own opportunities to have an impact on what is

important to them, and to thusnore proactively act as active citizens, fighting for their own rights

and ambitions.
G2Stf @2dz Oy O2yiNRO6dzGS G2 GKS év(v)KQQIf Ay &z
school, you can always talk to someone about that. You can create a new(CAS df U Q a UKsS é
aylrftt U0KAy3Iad ¢KS aoOKz22f FFOoudztfte gl yida 02 |
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in most schools. Teachers here ask for feedback, what they can improve for next year, and that

is just a big influence in these kinds of thingsd A&ou can always orgas@ something, like an
SPgSyie LG Aa 2dzald dKSaS tAGGtS dKAy3a GKFO 0
You learn willingness to work and change things. Because at UWC you can really see that you
can change stuff,ddz OF'y O2y ( NR o[8nidént5i2 A2YSGKAYyIdé

l'Yy203KSN) aGdzZRSyd O2YLI NBR GKS (GSIFOKSNERQ | G0AIGdz

school:

G¢KSe R2Yy QU a40G2L) dza FNRBY 2dz2NJ ARSIao® LF ¢S KU
support usjust like the ability for us to form any sort of CAS that we want. Like if we have an

idea, if we have members that support, are also interested, they will encourage us. In my

previous school the teachers actually judged me for being involved in so marsyada they

were saying that why are you even doing these things that are not part of the school activities.

And when | went to an event outside the school, | hardly got the attendance permission and

after coming back they gave me a test that no one etstad to do before, just to punish me,
0SOFdzaS GKIG gFa 2dzi 2F GKSANI aA3dKGe LF (GKSe@
Y2 YIFIGGSN K2 g [SkdeNE @2dz 6 SNB D¢

Furthermore, significant discoveries could also be made by merely inspéuotimgetoric adopted

by the students during the interviewdviost of them (students 1, 2, 3, H)learly expressed their
possibilities and even responsibility be part of solvinginresolved flaws, with regard to the
functions within the college community. As opposed to referring to the position of the staff, for
instance, as the party responsible for improving the life in the community and developing new
functions or ways of actm the students often refer to themselves as trying to work out solutions
and do somethinglaout a certain issue. The quote below demonstrates the clear feeling of
responsibility from the part of the studer&for initiating the desired changewith regad to

issues within the college community

& . S,I-AK l':JKI- [’]Qév‘lxyﬁ QT,(]KS LIN2POEfSY OQRADAAAZ2Y 0O
KFE @Sy Qi T2dzyistutlent®]2f dzi A2y T2 NIDE
Furthermore,severalstudentsand staff members (students 1, 5, stafembers 4, 53poke about
the combination of freedom and responsibility they are trusted with at UWCIiM. They are allowed
to freely choose their own subjects from the six academic categories of the IBDP. Also, they live
within the city and can freely movend travel outside the college and residences, nearly solely
restricted by the general curfew. The students also highlighted their experiences of themselves

being responsible for studying, finishing their assignments and succeeding in their studies, as the
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teachers attempt to trust them, and provide them with the flexibility to learn to be responsible for
their own success, time management, and administration of their own lives. This teaches the
students the value and results of being active and of questgtheir surroundings or leaving

their comfort zones, as opposed to merely adapting to what is given.

5

G, 2dz NS | Oldzl ffe @2dzNBERSt T NIEwBetd]Aof S F2NJ &

Additionally, through meeting people from different countriegdent 6had noticed the manner
in which they as local students or students from tileghbouringgeographical region are
perfectly as competent as any other student from thecsdled more developed countries. This

has also increased their faith in their owgkills and capabilities.

0 K

z AY
T RN

. SOFdzaS 6S FNBE FNRBY . Al YR GKSy &2d
ActuallyA i Q& y20 (NHzS® L (K2dAKG (GKS& | NB
0 KS a[staéntd

D¢

a

Staffmember 5also mentionecan applied approacto educate the students at UWCIM to every

day take initiative and try to have an impact on something they regard as a fault in the system,

community or society, as opposed to merely complaining and placing tiiecia someone else.
aL lrftglrea Fal GKS addzRSyida sKSy (GKSeé aleé& 0Kl
WGiKS a40K22f QK L GKAY]l Ay SOSNEBOKAY3 ¢S R2 I
Nothing will [just] happen but it is eggence from all of us. Even in the UWC educational

model, in the middle it is not just students but the whole community. Intentionally diverse
O 2 Y'Y dzy[Staif endmiber 5]

9.2 Approach to Politics and Ambitions for the Future

As became clear from thetarviews, the local students at UWCIM are and have been strongly
involved in the grassroots level of political action in their communities, asdbeynonlydo not
believe in the possibility of making a change through the more traditional channels ofalolit
participation, due tahe commonplacenefficiency and political interference, among other
aspectsAdditionally, one of thestudents emphased the manner in which they have, from very

young age, had to fight for their perceived basic rightpecially with regard to their education:

G¢KS aAddz GA2y Ay (GKS O2dzyiNER A& &2 GKIG ¢S
politics in our early ages. And | personally with my friends from my city had to fight for my own
rights thatsomeothe&t AYUSNY I GA2y It &dGdzRSyiaz RARYyQl KI
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for example, because of our own future. We had to fight for them and get more prepared for
fAFS® LGQA | dzyAljdzS LI I OS G2 3INRg degohgy R | 6
2y ® . dzi L t£2@S GKAa O2dzyiNB FyR O2dzZ RyQi AYl
NBf AIA2Yy > (KI {SudlenfFlfizyye @&2dz (y26 dé

¢CKS aidRSyiGtaQ LR{AGAOIT Ay@2t 3SYSyild R2Sa KSyO
participation, but rather consists of raising awareness and discussion on different issues, along

with lobbying their perspectives in larger socidiurthermore, with regard tohe socially widely
condemned dating across nationalities creating an wgfeneratioral conflict as described above,

student 1framed the relations as the young people tending to defend each other when their

parents attempt to prohibit a relationship between young persons of two different nationalities.

This is hence also evidently poliicpertaining to the private sphergttempting to resist the

widespread prejudiced social attitudes.

When asked about the way they would like to see their country in the fualtetudents primarily
mentioned an urgent need to bring people from di#eat nationaities to live and work together.
For achieving thatstudents 3 and 6 emphasid the needo reform and inegrate the educational
systems, while many others (students 1536) highlighted the need to merely spend more time
together, to get b know each other as peoples andnsequentlyrealise the similarities between
the groups andto eventually overcome the existing remarkalgrejudices. Additionally, the
students and staféee the common nationalistic public rhetoricamongthe main causes of the
strong maintenance of the segregation and hate between the groups, and the poor and
segregated public educational systems as hindering people from being able to critically evaluate
0KS LRtAGAOIT St AlS aanystudeits(S4/ 5 6 shesse@heimportafice S |j dzS y
2F SRdzOl GA2Yy YR LINBylGaQ FaGdAddzRSa Ay Ay Tt dzS
the other groups, along with the importance of yowthd childrenas builders of future society.
They hence clearly hava bottomup approach on achieving social transformation.
G2Sftf FANRG aGSLI Ad (2 SRd2OFGS RAFFSNBylfex
then we have to change the stydents so when they grow up, they can be better parents. So we
havell 2 &G F NI 6A 0 K[Sdeug]IS RSTAYAGSE & ¢
LY FRRAGAZY G2 GKS LRGSYGALf NBF2NY Ay SRdzOl
seen as essential in improving the economic conditions and opportunities for the people of BiH.

Somestudents(2, 5)regard economic progress and increased wealth as essential in improving the
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intergroup relations between the nations, as people would generally find their lives more

meaningful, but at the same time see any progress as hindered by the natioeaksbihs. Hence,
better-quality education would also potentially have an impact on the people being able to find

better work opportunities, to improve their skills in creating those themselves, and consequently

2y AYLINR @AYy 3 LIS2 LI} &baritiorjbdnvekeritiedropst f ATS | yR 02f

G{ OK22fasx SyO2dzN} IAy3q e2dzy3a LIS2LIX S ¥

KI G
GKSYaSt gSaod ¢KSe ySOSNI R2 (KIFIG Ay aoOKz22f

QJ<>\'

[j

Iy

situation. They say that you are ofirdzil dzZNB o6 dzi R2y Qi o6Sf AS@®S &2dz
a2 YS i fSugent®)é

One student also stressed the fact that members of all nationalities share the difficult economic

and social conditions and should work together on improving the situation.

G¢CKEABSI NBIFIffte yAO0S HNJTTA IAZ ySENI 2dzNJ a0K22
fly3adza 3Sax 2dzald oNARGGISY (GKSNB (KNBSenii7h YSaod L

Additionally, te interviewed students have a diversity of ideas on who would have the primary

social responsibility to work towards a better BiH, anedNS O2 Yy OAf A A2y 0SG6SS
three national groups. As introduced abogeme (students 3, 6) specificaflyperience changing

the structure of education as something overtly important, as the segregation begins from that
LISNA2R Ay GKS OKAfRK22RX YR GKS &2dzy3d aiddzRRSy
years. Parents were also framed as playisggaificant role in the lives of their children, also in
influencing their mindsetsv/ery fewinterviewed studentg2, 7) and none of thestaff members

see the politicians as important in the process or capable of changing the situation, due to them
beingseen as highly corrupt, seliterested and merely reinforcing the intergroup nationalist

tensions with their nationalistic example and for their own go8dme students (3, Bso

mentioned the power of media in spreading knowledge and potentially tiffgthe public

opinion on the issues, while others stressed the value of every single member of society working

towards a less divided society.

altt 2F dz@e® L 62yQd &le F2GSNYYSyd 6SOldaS
They areverybi&8R® L g2y Qi I LJ- NB {StudentBINJ 4 G dzRSy (1 a =
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Many students(1, 3, 4, 5) alsospecifically mentioned the young people as drivers of change. This is
also linked to the concept of active citizenship introduced above, as these studestly céel

responsible for initiating the change they wish to experience.

G2 Sttt @2dzy3 LIS2LX S 200A2dzat e wKIFI@S GKS NBa&LR
We cannot let these older people that have horrible memories of war influence ui§. And

LI NByda GStf e2dz GKIG @2dz OFyy2d R2 AlGX @&2dz
cannot tell me what | can or cannot do. You just have to influence young people to think in that
way. You have to believe that you can and then of coursa guty S S ¥ ¥ #Sn@ent®ly G 2 A U

9.3 UWCIM as a Social Bubble with Limited External Impact?

It can, fom the interviews wih the students and staffje sensed how it would for many students

bein factmore difficult to return back to the home communities, than it wasrtitially face the
challenge of coming to live at UWCIM. This is due to the home communities commonly being quite
homogenous and more intolerant towards difference, particularly witspext tothe members of

the other local nationalitiesOn the other hand,te interviewed studentsand staff members
generallysee the UWCIM community as diverse and comparatively apeed, respectful and

accepting towards difference.

This reabation is closely linked to the difficulty of promoting a more tolerant and smaionalistic
agenda in BiH, and the lack of support many advocates of such values face in the country. For this
reason, as introduced, along with the lack of essential economic typites, among other

aspects many decide to give up and leave the country in search for something better. This
presents a real challenge to the optimism and-selffidence, among othgversonal qualities

gained and strengthezd during the time at UWCiMHencethe most remarkable challenge faced,
postgraduation, is to maintain these ideas and open mindsatsin the social and political

context of BiH Nevertheless, the different realities within and outside the college become evident
from the intervews, assomestudents(students 3, 6explicitly state their differenbehaviourwith

their peers at UWCIM, and with their friends outside the college bubble. Their responses imply the
manner in which they have gained a significant amount of diverse kiigw|gerspectives, tools

and skills themselves, as has been discussed above, with regard to critical thinking, understanding
difference, contributing to social changadrecognizing the complex set of fundamental

identities within individuals. Nonethelssthis might not be sufficient to trulyontribute tothe
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larger reconciliation process in the country, if the transformed mindsets, understandings and
perspectives, along with the gained knowledge, are not exchanged or shared with surrounding

society.

d was also fine with Muslims before, and had some friends among them from the seminars, but

L {AYR 2F |fa2 KFEGiSR GKSY I o0A0® ! yR L g2dZ R

RAR® ! yR L adGAftf R2yQil RA a Onlzaai, orddmétKing kA Sy R a

0 K I [Stuelént 6]
Some of the studentél, 4,6 K2 g SHSNE OS NI I Ainyniediatebp@tiinitytdk S & Qf
share the experiences and lessons learned at UWCIM. It would be essential to find the appropriate
means to maintain these experiences.

42 KSy L O02YS ol 01 G2 Y& OAadGé IyR aKINB Y& SE

openmindedand more optimistic about the goals, and that they can happen. And [I wish] to

encourage other teens to work towards the goals. Sharing the experience here is one of the
ANBIFG 2L NIdzyAGASE wiG2 060S3IAY ¢2Nbudghal] 2y (GKS

As introducedall interviewed students are at leasbnsideringhe possibility of leavinthe

country after graduation, and consequently enter a university abroad. This is closely related to the
earlier observed main initial reason for themapply to study at UWCIiM; to gain the opportunity

of living, studying and working abroddany of the studenty3, 5, 6) are planning to not come

back in the near future, otherstudents4, 7)had not yet made a firm decision on the matter, and
few (studerts 1, 2) arealsodeterminedto come baclsome timeafter graduation, or even stay in

BiH or theneighbouringcountries. However, if the great majority of local students graduating

from UWCIM commonly decide to directly leave the country, without planning on coming back, all
these gained skills and knowledgealysedabove will most likely not be fully put intcsa in

society of BiH, as would be ideal in the light of the aims and mission of the college. However, the
issue of capable youth leaving the countrglisoseen to exist on a larger scale and is hence
NBE3IFNRSR & NBINBGGI 0f 8copg dfinfluéntel Bresilkaff 3 (2 GKS
interviewed staff members alsenderstand the reason®r some studentso leave the country, as

regardless of their will, the domestic economic and career opportunities are scarce.

However all the interviewed studets acknowledge the option diving abroad for a certain

amount of years, hence presumably gaining some economic and social power, through reaching an
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excellent level of education and a recoggd professional status, and coming back with

improved potetial to have an impact in their society of origin.

4L O2dzZ R KI @S Iy AYLI OG KSNB 6AGK Y2ySeod L ¢
money. | can invite people from other cities to my hometown to osgasome seminars, to
hangoutandtalk. AR a2YS LIS2LX S I NB 3I2Ay3 (2 o6S tA1S
R2 L KFiS KAYKQ ¢KFiO KILIWISYSR G2 YS 6KSYy L &
4SS GKFd FyR Ystugedt®d] G2 R2 GKIF Gd¢

' RRAGAZ2Y T @2 ¢ A KoteNiBl dmpdtinithe Gitg of Mdstar, it@anbd afgded Q a

to havebeenlimited. As presented above, UWCIM has numerous ongoing projects with local

organgations, in addition to annually holding a variety of events and festivals within society,

aimed at reahing the people from outside the college community and creating close and regular

contact with them. Furthermore, the college and its students are constantly visible on the streets

of the city of Mostar, and hence inevitably form a part of society, asalting in frequent contact

between the UWCIM students and locals. Moreover, as introduced earlier, the college is located

within a local high school building. However, closepperationand interactionwith the students

and staff of the local high schbcommunity habeenrelativelylimited, as is further discussed

below.

When asked about the reputation of the college in the aitgnystudents and staffstudents 1, 2,

4, staff members 1, 4aughingly explained how members of the college community are often

perceived as strange and very different from the rest of society, due to mostly the international
students coming from a diversity of backgrounds, and hence, among titimgs dressingip

differently, having different hairstyles, and behaving exceptionally. This creates a certain image for
the entire college community. Additionallgll theseinterviewees appeared to be quite proud of

forming part of this unique community within the Idazontext, which conforms to the earlier

SELX 2NBR lylftéeara 2F GKS 20t aGdzRRSyGaQ | LILIN
comes to certain cultural or religious qualities, and thém@arefore experiencing a greater amount

of belonging in such diverse community. One student talked about the perspective the student

KFra 2y (0KS NBIFIOlA2ya 2F GKS addzRSyiQa FTNASYRA

G.dzi AGQAa y20 I 06A3 RAFTFSNBYOS wlyiSVyVRey3I | 2
[regarding UWCIM community as strange and very different] because those friends of mine are
jdZA 0S K2Y2LIK20A0 YyR ¢KSYy (GKS& aSS | LISNaz2Y

GSANRSD® ! YR RAFFSNBY G &deft Siveirdfdr thénh. saiwkenyhay | y R
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see someone like that and even when they see people of different race, they are not used to that
FYR A0Qa ¢ SudeR4]T2N) G KSY®E

Hence, the commonly prejudiced perceptions towards members UWCIM community, of locals
outside the college community, appear to be closely related to them not being ready or brave
enough to accept, or capable of understanding, the observed differeAdiasterviewed students
indeed framed the relationship between local society and the UWIiMge community as quite
distant, with certain existing interest on both sides, but with real or closer interaction rarely taking
place outside of the mentioned formally orgasd activities Manyinterviewees(studentsl, 2, 4,

5) are also of the opinio that the local community does not know about the activities or aims of
the college in great detail and are not necessarily very interested in them either, due to the locals
still in several cases considering the activities as something solely pertariimginternational

community or the local elite.

The people that know more about the activities, on the other hand, are by the interviewees seen
G2 L2aasSaa | RAGSNRAGE 2F LRaAGA2ya 2y GKS 02
asvalizl 6t S (2 o0SAy3a 2SIHf2dza 2F GUKS aiddzRSydaQ 2L
prejudiced approach generally towards the pronaot of crossnational relations The citation
below demonstratesvell the commonplace experienced approach within the lamanmunity
towards the college, with preferred personal avoidance of closer contact with the students
particularly the internationals.
GLYUGSNYFdA2yLHt &GdzRSyGa FNB LISNOSAGSR & tAd
Oz 0SOFdzaS UKSé INb a2z Wg26Q0d .dzit | KX UKSée
close to the[n. Jgst seeing them as a bit of something thdiffesent toAtherrJ or wondering
gKFEO UKSeé | NB §EtudeMDKAY 3 FT2N KSNBE®dE
Relevant to this observation, it became evident that many international students, particularly the
ones with a different skicolouror otherwise recognizable or exceptionahtfares in the context
of the city of Mostar, have suffered of offensive or even racist attacks. Some such students, for
instance, have had recurring issues with students of a certain elementary school next to their
residence. Consequently, as opposed teaipting to avoid them, UWCIM has implemented
initiatives with the purpose of overcoming these issues. The students and staff for example

initiated and held workshops and meetings with the school community, during which they
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identified the issues, with thpurpose of, through closer contact and discussion, demonstrating
how the youth of similar age are not that different from each other, regardlesisextkincolour

or other such qualities pertaining to mere appearance, nationality, languabgel@viour This
particular approach also serves as a good example of the approach of the college truly attempting
to proactively take initiative, engage with the local community outside of the college, and promote
its values and ideas of intercultural understandipgrsonal responsibility and example and
celebration of differene. (Personal communication with the students and staff of the college,
January 2017.)

9.4 Discussion

From the observations presented above,iaoreased sense of optimisrayailability of

opportunitiesand a sense of personal responsibility, selhfidence and possibility to take

initiative, experienced by the interviewed students during their experience at UWR#gbme

clear. This can to a great extent be treated asslteof the received possibilities to experiment

with new activities, and hence gain setinfidence and courage to face new situations, the

democratic decisioy  { Ay 3 i GKS O2fftS3Ss GKS AYyALANRY3
experiences of beingapable of overcoming significant challenges faced during the experience at
UWCIM. These experiencase greatly influenced by the support the students experience

receiving from the teachers and staff of the college, Aate the potential to advance theiik

necessary to contribute to desired social change.

The approach of UWCIM to active citizenship, responsibility and freedom, as deduced from the
interviews, closely conforms to the ideas of Citizenship Education, introduced &bwveson

2007, 27, 32Patterson Dilworth 2008, 428.The students are, during the experience, encouraged
to become acquainted with their democratic rights and responsibilities, and hence their
possibilities of transforming their local communities and society. The approachdsadhe

students the art of negotiation and the use of dialogue, and simultaneously enhances mutual
respect, collaboration and equality within the community. These values are also extensively in line
with some of the broader aims of the UWC movemeastaed to the promotion ofpersonal
responsibility and integrity, mutual responsibility, personal challenge, and action and personal

example.
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Furthermore, on the basis of the research, local students mostly regard reconcikestitie

peaceful coexistencefdhe national groups. The students generally acknowledge the existence of
certain mutual differences, but simultaneously highlight the importance of communication in
overcoming potential issues and misunderstandings caused by the diversity, and thefvalue
embracing the differences. This understandaigeconciliationis remarkably in line with that of

' YRNBG {OKIFL) 6vnnyoX dzaSR I a (GKS olRal&ddioyS Ay
this understanding, thé (0 dzZRSy G 4 Q LJ2 f idbtly @hdé to hdppediok the el 6f A 2
grassroots and within the private sphere, to a great extent through resisting the prevailing public
opinions and perspectives on certain contested social issues. This can, amonthinigibe

seen from their intoduced approach to dating that takes place between members of the different

local nationalist groupslhus their approach to reconciliation is clearly botteup.

Moreover, according to the present research, the external contribution of UWCIM on the
attitdzRSa > ARSI A yR LISNOSLIIA2ya 2F GKS 20t a2
with the potential reduction of their prejudice&ontinues to bdimited. Related to this, as part of

previous research othe Contact Hypothesis andtegrated educationit has been foundhat the

mere observation othe 2 i K S NB  2gfouphaliSgpasitive Yugroup contact, can have a

positive influence on reducing ogfroup prejudice, without the need for oneself to directly have

contact withmembers of that ougroup (Pettigrew & Tropp 2006, 751, 753, 766, McGlynn 2009,

78, 8081). However, as the college community of UWCIM remains to partially be seen by the local
community as somewhat distant and different, without sufficiently close anguieat contact to

the local community, the likelihood of locals viewing the local students of the college as primarily
belonging to their own collective igroup, is uncertain. The contact between the students and the

local community does for the most panot fulfil the essential requirements of prejudigeducing

contact, as determined by Allport (1954). However, ilm@acton locals belonging to the

organgations partnering with the UWCIiM, truly interacting and working with the students at

UWCIM, is likgl to be greaterNeverthelessmore research would certainly also be needed within

the local community outside the college, on the potentahtribution of the collegeexperience

2y GKSANI LISNELISOUGA@GSad ! RRAGA 2Y Iunifies, hclubiBga S NO K
their family members and friends, among others, would be beneficial in understanding the
AYyTitdzSyO0S 2F GKS aiGdRSyGaQ SELISNASyOSa 2y GKS
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Notwithstanding certain examples of prejudigeducing contact with the local community were
identified, this referringo the workshops orgased with the local school community having had
K2aOGAftS | LIINRBIOKSa (26l NRa | 2/ A a6ldur. Thiyigdsdy/ I A 2
Of 2aSte tAY{1SR (2 CNBANEBQAa frgnRehiical cAriEciosdess) dzN> S
SYGrAtAy3 Iy AYRAQGARIzZ f Qad dzy RSNRGFYRAY3 | yR N
to affect the surrounding social reality, and hence represents a valuable learning experience for

the students to take initiatie in sharing their enhanced understandings of difference and the

O2YLX SEAGE 2F AYRADARIZ t Qathifgddyfere 0Byvii, 1446, A RSy G A
Freire 2001, 9, Roberts 2000, 38, 40, Bartlett 20084 1,044).

Additionally, & explainedthese students are imanycases planning to leave the country after
graduation, andften find it highly challenging to successfully exchange and share the learned
knowledge, perspectives, skills and attitudes with the members of their home commuiitiess.

idea isalso related tahe argumentof Dixon et al(2005, among otherspf increasedntergroup
contact having the possibility to merely increase the experienced thesathe dominating group
wishes to protect its exclusive national posititimough strengthened intergroup prejudice, as a
result of these nely perceived collective threa{®ixon, Durrheim & Tredoux 2005, 7006).

However, asrgued above, the influence of the UWCIM experience on its individual local students

is significant.

Many students initially arrive to the college with the relatively opportunistic motivation to gain an
excellent level of education, and subsequently leave the country in search for better future
opportunities. As explained, this also typically happens, buettposure to othersimilar aims

and valuesthrough experiential learninghe increasedonfidence in taking initiative and

guestioning the institutionased social normghe skills in critical thinkinginderstanding

difference, and recognition of th®2 Y L) SEAG& 2F AYRAQGARdzZ £t Qa O2f f
AyS@orilrote t€SFR G2 | OSNIIFIAY GeLlsS 2F RSGSOGSR
attitudes and perspectived\s discussed, a number of remaining challenges with regard to
approachinghe most sensitive nationalist tensioftsave also been founddditionally,

maintaining the influence of these individual learning experiences and transferring the

contribution to the wider society and the students home communitisstillamong the mai
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challenges faced by the collegeits yearning for sustainabilitfhe received opportunitiefor
better education and leaving the country have also clearly diminished the qualities of active
citizenship possessed by the students, as they are more édcois their individual futures outside
of BiH.

10. Conclusion

¢tKA&a YlFIadSNna (GKSaAa KlFa FTAYSR 0 YFLLAYy3 GKS

. 2ay Al FyR | S NihtBeanra@icgdisacial @ontéxkhightyic€piionaleducational
programme which alsdA Yy 1§ SINJ G4 Sa f 20t & dzR Swttion&lgrdupsRhds I f €
anexperiencedpotential to contribute towards reconciliatioon the levels oboth the city of

Mostar and the country at largd he specific foculsas been on thexperiencedootential
transformativecontribution on thelocal students attending the college, and the research has been
carried out through irdepth interviews with a number of local students and stedim within the

college communityHowever, K S a4 G dzRSy G &4Q SELISNASYyOS&as | f2y13
contributionsof the college, are ungstionably manifoldConsequentlythe most commonly

emerging themes, patterngipproachesand issuesamong othemaspectshave beendentified

and analysed with simultaneouslyacknowledgingheir limited generalizability.

The comprehensive set of meamppliedto enhance theD 2 f { Be3eéht@dobjectives, values

and mission, ranging from contributing to the process of reconciliatmadvancing intercultural
understanding and ideas of mutual responsibility and respect, among othjectives have been
analysedConsequently, dring theprocess of the present research, sevarahtributionsof the
educational model and setting ohe local students have been discovered, along with a number of
challenges still faced with regard to the objectives of the college and the specific aim of
contributing towards reconciliatiort KS 3INBIF 6§ SN Ay Ff dzSyO0S 2y GKS

socialexperiences and intergroup contact is evident, as opposed to the learning experiences

[

gained during the formal teaching. KA a A& Ay fAYyS GAGK YdzaNI | | Ky C

movement, of the power of experiences in teaching the students aertacessary life skills and
new perspectives, and hence supporting them in the satibn of their true potential, and

equipping them for transforming their communiti¢gan Oord 2010, 25359).
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As introduced above, the initial motivations of many local students applying to or attending the
college are framed as relatively opportunistic, with a strong focus on the potential future
opportunities provided by théigh-quality educationoffered at theUWCiIM Additionally,

applicants from certain regions of the country have sometimes been positively discriminated in
the selection process, to gain as diverse body of local students as pokkitleverthese aspects
have, on the other hangallowed for mproved opportunities to transform their perceptions,
knowledge, skills, ideas and attitudes, as they have therefore not in all nasessarily had such
strong initial focuson the values and mission of the colledéis is also linked to thgreviously
found positive impact of prexisting prejudices othe possibility of intergrougontact reducing
prejudice(Ullrich, varDick, Tropp 2011, 27272, 277. However, a also presentetiowever, the
local students daypicallynot represent an averaggoung gersonin their home communities, as
they have often previously been very actiwéh and interested irworking towards resolvinthe
nationalist social issueand possess relatively more opannded perspectivesAdditionally, the
attending locaB (0 dzZRSy G &4 Q LI NXB ses raisedtheid &ildieny inta@latively mabe!
tolerant social normghan the ones prevailing in societyregardless of also possessing certain
prejudice with respect t@ertain most sensitive questions, suchcasssnational dating This
consequently alsallows for the tweyear experience at UWCIM to trutpntribute to the

a i dzRSy U a Q, akiBeNIDital pérapaciivasdeasand values argypicallynot entirely

conflicting with those of the college.

Firstyast Ay A FA Ol y i (NI yaTF 2 NMiddrskagdingfAdgntity dodd bée 2 O
detected. As introduced, the concept nationality continuesto be strongly and collectie

institutionalised in BiHand the wider society is hence signifitly segregated imationalterms.

QX
[N

Therefore, the understanding of identity is generally largely inflexibl2d Odza SR 2y 2y SQa

national identity and not considered as prone to changfwever, the local students at UWCIM
were found to stronglydentify with each othein cultural terms This is due to them living,
studying andegularlyparticipating in a varietpf different activitieswith other local students
FTNRY |t (K Datiohalgonipsdederwithl intéryational students frm diverse

cultural backgrounds. Henctie local students have, also resulting from the experienced contrast

to that of many international students, discovered the existence of a predominantly shared
cultural background. This phenomenon is within the g@leommunity framed as the

S E LIS NA Sy O S Refewihgdtte fsensizyfxldse &and united community of local students
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within the broader college community.

Notwithstanding, concerning religious identitiegreater differences are experiencadd framed

to exist between the local student8s introduced, specificalthe interviewed studentof
Christian religious backgroundscalled experiences of discoveries with rey#o certain religious
beliefs or traditions ofhe other local religionsand tey have experienced having become
personally connected tthese beliefs and traditionghrough experiencing them with and learning
about them from theirfriends.Consequentlyagreater experienced empathynderstandingand
respecttowards these religios differences became clear from the interviewso extending to
the collective intergroup leveThisthus closely conforms to the Contact Hypothesispaginally
introduced by Allpor{1954), of intergroup contact under certain defined conditions reducing
prejudice.The contact experienced within the UWCIM college community clearly fulfils the se
criteria for these conditions. Additionally, tltemmonplace creation of true friendshipsnong

the local students is important in further increasing the amount of trust anddistflosure
between the students, and hence contributingttee theoretical idea of seléxpansion; the
students understanding each other as part of their own gedh Dick, Wagner & Pettigrew 2004,
211-213, 220, Aron, McLaughiMolpe, Mashek, Lewandowski, Wright 8Ar2004, 103, 10406,
122-123).

Nevertheless, with regard to national identitiasd the contested nationalist questions in the

wider social contexta lack of similar sense of unity or understanding is clElae. students

expressed an evident disorientation concerning the ideal means to approash st sensitive
issueswithin the community, withthe other local students from different national begrounds.
Theinterviewed students remarked their perplexity with respectot wanting to risk their

created friendships over these issues, as they also commonly possess a certain sense of distance
to the contested history and nationalist tensions. Adutilly,as the students commonly conform
closely to the collective perspectivestheir national ingroupswith respect tothe contested
nationalistissues nearly all of them were certain about them not being able to mutually agree on
these heatedjuestions with each otheiThe students expressed their reluctance to change their
perspectives on these particular questions and their lack of willingness to even properly listen to
contrasting views on them. Hence, they tend to commonly avoid addregsnguestions entirely

or profoundly, similarly to most staff members of the college, with the aim to avoid conflict.
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However, thestudentssimultaneouslyexperience aontradictingneed to process these
guestions, and would often wish to have mayeidan@ onthe appropriate means with which to

address themas well as aofmal and facilitated platformdr doing this.

However,as also deduced from the discussion above, the students have clearly been able to
successfully differentiate between the compiebentities present within individuals. Hences a

opposed to merelyplacingtheir peers into the solid and collectilyanstitutionalised nationaist

identity categories they are able to perceive thesenflicting national identities as a single part of

the identity of their friends and other members of the communifyhe presence of the

international studentsand the college community beingaha closed small and intimate

environment can be seen as supporting factors in the learning process.isalso closely linked

G2 1ffLR2NIQa Oomppny RSTAYAGAZY 2F LINB2dzRA OS>
consciousness, asKS Ol LI 6 Af AGe G2 AyOiS3aAINIGS ySgte AL Ay
knowledgeand perspectives, anithus comprehending tle dynamic character of realifys seen as
highlyessentiaby both,in the processsof reducing prejudicer achieving cliural emancipation,
respectively(Allport 1954, 9Freire 1973, viii, 446, Freire 2001, 9, Roberts 2000, 38, 40, Bartlett
2008, 4641, 44) Consequently, some degree of reduction in intergroup prejudice and

achievement of critical consciousness has certainly been detected among the local students, and

can be perceived as the first stepsbaftttom-up reconciliation.

McGlynn (2009) s in her research on integrated education in Northern Ireland, found similar
outcomes andearning experiences within the mentionelifferent context. Firstly, she has

similarly detected the commonplace avoidance of the most sensitive intergroup issthés tive
educational communities. Additionally, she has also found the presence of an enhancement in the
AYRAQDGARdzZI t 4Q dzyRSNRAGIYRAYy3Ia 2F ARSyidA(Ge -l a Y2
13, 2621.)

With respect to the avoidance of the natialist questionsthe interviewedstudents generally

highly appreciate the offered opportuniguring the Balkan Studies sessidadisten to each
20KSNRA LISNB2YIFf ad2NASa YR YyINNYGAGSas |yR
issues. As has beamgued byDuckworth (2015), sucsharing of oral histories also has a further

potential to empower andollectivelyrecogrise the marginabed social groups, ano
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consequenthtransform the previously segregated collective narratives into a somewhat mutual
and more objective shared historiaahderstanding eventually ideally leading to a more peaceful
future of, inthis cantext, crossnationalcoexistencgDuckworth 2015, 184.85) Additionally,in

GKS O2y(0SEG&a 2F AY(iNIOGlIoftS O2yFtAOGas G(KS Oz
involvementin the contested past, along withe experienced intergroup empathy, hatee

potential to contribute to theconstruction of a shared narrative of the common hist@@alomon
2002, 9, Hadjipavlou 2007, 4Moreover, as suggested by the concept of Futures Visioning,
developedby Elise Boulding, placing stronger focus on intergroup sharing of personal positive
images of future, as opposed the negativememories of thepast, would also be highly beneficial
in the process of reconciliatiofduckworth 2015, 18081.) Nevertheless none of the

interviewed students mentioned possible learning experiences with international students from
other conflict or postconflict areas, which does not directly conform to the aims and objectives of
the college in bringing these studentUWC Mostar 2016dStaff and Administration of UWCIM,

Personal Communication, January 217

Most interviewed student$4, 5, 6, 7plso introduced the common practice of joking about the
contested national issues with students from the other lataionalgroups, as this is often
experienced as a more accessible and tolerated manner in which toagpthese sesitive

issues, partially athe likelihood of someonbecoming offended is henadecreased. Thisanbe

seen as a twdolded phenomenon, due to jtossibly indicating the also explicitly expressed
aidzRSytaQ gAafftAy3adySaa (2 RA&AOdzaa GKSasS aSyaad
the same time, however, it caalternativelybe framedas asign ofpotentially underlying

nationalst prejudice that is manifestetly the use ohumour, dueto the potential open

expressions of prejudice not being tolerated within the communityis is also related to the

other detected challenge of the dominant discourse at the college only allowmgeftain type of
tolerant and opeAminded perspectives on these sensitive questions of the contested past and the
nationalisttensions, and the followig inevitable exclusion of the alternatiperspectives from the
college community. Hence, the understing of the rationale behind these perspectives or their
prevalencds unknown within the communityhence hindering any further exploration or

understanding of them.
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